
ED 125 502',

t.. 'TITLE
:

INSTITUTION
SPONS 'AGENCY

-DATE
NOTE
AVAILABLE FROM

.
DOC ENT RESUME

4

. ,

.Hamiltc4 I. f 8r lice.

The Third geritury. Postsecondary Planning for the
Nontraditienal Learner.

,

Educational Testing Service, Princeton, N.J.
Iovi.Stai,eHigher Education Facilities Commission

Moines.

HB 008 097

76
'54p.

ducatio.naiTesting
rograms,. inceton, ew 'Jersey 08540 ($5.00)

rvice, Office ,of New Degree

1 EDRS PRICE' MF-40.83 HA19.41 Plus Postage. -----
DESCRIPTORS oi *Aduit,Education; Adult Students; *Continuing

EducatiCn,Centers; *Educational IsioV.tion; *Higher
Education; Parent Education; Questi., Answers,

, interviews; *Special Degree Programs; State Colleges;
State UniversitieSi. *Statewide Planning; Statistical

.1. Data; Surveys; TableS(Data); University 'Extension,
IDENTIFIERS *Iowa; Iowa Commonwealth College .

,

ABSTRACT I

4r 5 A statewide study of the needs of continuing
education Opportunities for persons motivated toward further study
but unable to take advantage of conventional' delivery systems Of
'postsecondary education is reported. Four data collective activities,
were'utilized::alearning interest interview field.polI of ,Ei,pb'
respondents; an inventory of current programs in Iowa for
nontraditional'. students; a 3 to 5 percent sample survey.of,a adult and
part-time nontraditional learners currently enrolled, in programs;.and
a serieS'of eight group interviiewt of nonenrblled adultsin separate
geographical regions. Data were also gathered first-hand from the
institutions themselies. Trends inother states were studied as well.,
Conclusions and tecommendations are outlined regarding policies, ,

balance, expansion, Iowa Commonwealth C911ege, services, cooperation,
apd data.'ppojections of the, learning pOpulatiOn in the ,year 2000
were used to emphasize the potential magnitude of the national ,

enrollment, and it was found that injowa an even Iarger_percentage
* of the population will be adults and /or retired.lt is suggested that
"if Iowa is successful in adapting its educational enterPrises, the
nontraditional learner will not only be vell-served bpt
become the traditional learner b.y the year, '2000. (IBB).,

r'

. .

*1 OrDouments acquired by ERIC include many informal unpublished
***It

c**404*********************4:44*******4****L. *****************h.*******
*

* materials not available from other sources. ERIC makes every effort *
* to obtain the best, copy available. Nevertheleds, items of marginal * :*

* reproducibility are often encountered and this; affectS the guality
drofic.he and hardcopy reproductions ERIC.nakes'avaalable *

C Document Reproduction Service (EDRS). EDR$ is not *
theegualits.of'the original, document. reproductions .*

the best that can be made from the'original. *
ic******,0*************1***'2,1***,**************

4."

1

* res
* supfaie y
i****04***************

IN

/



4

4,

t

,,#7,'
(I t f-'-'1--;w--..;-',..,0 ,t., i 1

, ' -
..,

ha.

:A REPORT PREPARED FOR THE .

/ HIGHER kDUCATION FACILITIES COMMISSION
OF THE STATE OF IOWA

N ,
.. .

,.
L Bruce Hiroiltort
Office pfl-NeviDegree Prow

-_/01,6yt976
. ., ,

,
4



.

\

I

e,

.

1

.
'\ \

\\ '

r

\ A
i ,\\Copyright 1916 Educational. Testing Service.

Reprinting andThdistribution rights absigned to the Hliher.
Education Facilities Commission of the State of Iowa. \ \

-1....

. .
. .. K-

. , .\
I*"

I

; 6.

t



0
3

,r really' eel thatall people dt a Imes
should have access to educational oppor 7
ties. Men; women, young, old and anyone '
else who wishes to learn or makes a commit-
ment to want to-learn should have the
opportunity. All modes of communication,
should be used and alb segments of life and
living problems.shouldibe offered.'

9 1-

C

I

-;

-- Ottimwa,housewife
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Why is there nowhere I'can turn?

O J

.r

Guthrie County widow and
mother of three living an
social security-
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'PREFACE

This report has been sponsored by the Iowa Higher

Education Facilities Commission (HEF -A:owes-des ated-

. .

, . . .

..

"1202-14postsecondary planning body, and prepared by

.0'4

,Office of New Deg'rekPrograMs1 tie College Entrance
-_ -

tion Board and Educational:Testing Service.

In its statement and charge to the study dire)ors,

the

Examina-

the Commission said:

a

The Commission proposes to conduct a statewide
study of the needs for continuing education.
opportunities for persons motivated toward
further study but 'unable to take advantage of
conventional delivery systems of, postsecondary
education.

The present postsecondary system is designed,
in general, for young persons who are able to
devote full time to education. The system places

-obstacles-in-the path of many personi' who

, desire college level education but do not fit
the traditional mold. The objective ofthe
proposes] study would'be the.development of a
coordinated plan to assist such persons in
realiziu their educational, goals. -

The study project VObld-include
)

identificatiOn.ofthe;target pop,
ulation and definition of their
varying needs

3

.

an inventory otthe non-traditional
programs, of study'cliiiently being

off d y Iona postsecondary--in-,,
stitut ong

recommendation and evaluatilin of
.'possible methods Of bu lding
puhlid awareness
existing pro

utilizatiOn

..



-recommendation and evalouation of

alternative'Or,:ad4tio,daY7(344ery
systems-to meet the needs identified. -

- --'assessment of the Iowa Commonwealth
College,as a workable instrument for

I'me4ting the'demonsOated needs of the ,,-:

population to be served: .

0 The Iowa CommonWealth'College is an int4r4i4stitu-

tional model for an e4tepal'degree program,w4ch
has been developed by the Iowa codrdinating
Commission -for' Continuini'E cation.c

' The stgdy

in the fall of 197

activities:

o this charge and began work

on the,folIbwing four data-collection

- .

.a statewide, demographiFally-based--_

ldarning interest interview field poll
ef 806 respondents bhosen to,ripreseAt
the'adultpopulation in the state.

a inventory-of programs in Iowa
tsecopdary institutions designed

toservt the part - time, adult; or
other non-tfaditional learner, in the.

state.
.

, .
. 4- .a.3-5 percent- sample survey of the

\
.

-adult and PartItimenonktraditionai'
, .

learnerS currently enrolledin
.%,,- learningprograms.

..

a serieslateight gTObp interview
.

of

non-enrolled ednitLin the following
loc' tic:mg: Calmar, Council Bluffs;- .

.

Cre
.

ton, Davenport, Estherville, Mason.--
i

Cit Ottumw4, anti SiouxCityt

add tic:in, members o f t ile study.teamIpited.several
.. . . ,

fr

:

institutions gather first-hand.infoimation_fraM,program
, . . lc

. I
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'a

ditectord

iltogre64-,

,4).)

f

4

and otherS engaged in running'educatioF1
..4

and reviewed the literatui; and events

in other state which might,

present anning..

over the last half-decade
,

indicate!trendg.relevatit to Iowa's

.;!
.

As a supplemental activity, twenty'multi-state n

'3 .

traditional, programs were queried to discover.how many

Low' residents were currently'enrolled in_their proems.

The.se activities were organized to answer a set ,of

research questions posed by the study director4; and aimed
=

at assisting.the HEFC deal with-the edtiondraised in :

a .

the 'charge..

'4
1 .

We believe the CoMmission,!_irilsedTEhese'llidations at

= !.

a propitioustime. The 1 §70's are marked,by

ice 'n for the learAing needs af:adults ;711o,

of reasons, find their

'..idadeqate to meet the

and world.

0

Since 1970 there hare' Seen fhreei
;

-0 4

adults 'with respect t15 tl!leir learning idtere

a rising con-

for a variety

previous education and training,.

challenges of a changing ecojnon

,40;
ion l'Sufveys of

-

aciivies CO OE, 1974E1 Garp, Peterson, And oeifs,.1972; ;

NA'tiolfal Opini n Research Center, 1974) ;and several, nptable
,

al studies (Becker. Research Corp:, 1972;

)

is and,

state Add regi

0

*/

4100

0



1'

Central7Hrveys, 1973; UniVersity:of Wisconsin SytteM,

1973; Hunter, 1975; Petefson, al.,'1975).' In addition,'
,

the states of.FIofida, Connectidut, and Indianaare

.
culr ntly conducting studies of their citizenry to'detertine

4

the extent of need And demand for further learning.

opportunities.`'

This interest'and activity has come atiout as a result
o

of a .realization that the'democLizing thrust of higher

-education, begui soon after World War II and expressed.prin-
.

cipally in the dramatic growth of community colleges,,was

not keeping pace with the rapidity with which occupations

and technological needs were changing,.particularly for the

adult, and to some degree with econdmic'andi phySical con-

straints imposed by isolation, coet,, time restrictions, poor

preparation, or excessive mobility. Several states, nqtably

New York, Illinois, Minnesota, and New Jersey, created en-

irely new institutions designedto reach the lArgelyditsen-

,%rl,

franchised population's; and otheis, for,example California,

Massachusetts, and Penneylvania, 'strengthened their existing

( -

outreach and ervice programs to better meet tfieeeftew learn-%

ing needA'nd interests.
1

a

A good deal,of credit ?lor".t orderly advance of in-
1

stitutional.responees to the leaning needsqof-the general .

.

1

(

. iy

A

.



.

populAtion in the early yeais'of tLe decade .musty'

\
)k.,...\ 'be given 'to the pioneering wor. of the Commisskon on

41''Non-,traditional Study, joint 114e Entrance Exam4na-
.

.

tion Bbard and Educational Testing Service activity
,

,--supported-by the Carnegie Corporation-af New York..

Commission'sreport,'Diversity b'y Design (1973 pro-

li
',---'4,--s

t ,

,.. T.4

vides the most comprehensive ana ySis of the is ues
-2 . . .

. .

and recommendations of approps-i.ste responses bythe edu-
-

.

..;
..,. .

.,,

Cational community to existing unmet educational needs

\ ..z..
identified by a series of'stdies conducted by the Ed

Testing Service for the COMMiS01.011 This set of studies

hds provided they basis and, ratidlittle' for Many of the state-
.

ational

wide effOrtsunciSkurie since W21."

In the heat of this publicity and' nAtionAsttention,

a number ormew-programs and institutions `were launched,

as Chapter III clearly demdhstrates. Some of these have

4

g wn and prospered,; others

f
are either discontinued or

el.976 fs,:therefore

have had a hard, go of it and

I

under serious question. The year

k,

ous -in more than the.sense

'-'4 ' . i4 ; 111 t we 0 .a nation are enter our third hundred years
,. /,' ,.

'
4 I

;, 7
existence. /For Iowa'educators, it is anappropriate

/ t

time to stand,bpk from the prograffs_estab iShed and prop°-

... ,. S-

Sails iaised,ln.recent }ears, ii7luding the'lowa Commonwealth.,
. v

College/proPosal, andy.,64tvey the best and-Worst Of the ideas,
. 4 ,

I s, '1.

/

$

0$

16'
d.

0



*,

and program developments which dominate the.litetature

of the early decadeand'decide what- coordinated and

cooperative approach might ba*taken to meet the needs
;)

unearthed by this research. The history 6f"inter-

institutional coo erationsin other statee as revealed

in Chapter III is nod palti8dlarlireassuring, but owa's

reputation as a stat whose institutions. have traditionally

worked together is stinctly encouraging. We belieire.a

sound and rational s t of approaches for Iowa can be devised

which draw upcin the experiences of -,the last half decade,

and may rovide a unique model.pattern for the rest of the

'nation to follow -- as is only appropriate and proper for

Iowa. We hope this report will materially contribute to

that end.

-
We are indebted to a number of people without whose

help it would have been impossible to conduct this study.

/Our first and greatest debt is to Willis Ann Wolff -and her

`staff, at the Commission, paiticularly,PatriciaConway.

Their,unfla14gging support, encouragement; and azaistaqce

are in no sraall-part successful con-
-

elusion of our mission; "

The HEFC 4dvisory CoiMittee and its chal,:rman, Philip D.

LangerMan of Drake University, were alsoinstrumentarin,

advising us and guiding us dhiOugh the- maze of institutional

17
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programs 4.,0:".:Iowa. :They were patictlarly helpful in the

inventory,! phase of the study, and in opening the doors of

many busy people which otherwise would have_remOmed closed

to us. For thir continuing support and,.advice we owe

much thanks.

To. those whose unhappy task it was, to fill out our

questionnaires Or arrange for our visits or group int rviews

with adults, we also atge debt of gratitude. Little

in life is more d. oid,of pleasure than filling out

queStionnaire surveys, particularly long and complicated

ones as are ours. We thank You all for your kind indulgence.

.---

Your answers are indeed the basis for all else that this

report says.

N And finally to our,edlleagues at the College Board --

Charles Gavin,-Leo-dilchrist,'and John Valentine :-- and
,

-1,-, s, . .

owe thanks for theirassistance,at ETS .--, John Valley -- we
7 f

advice,'an*-wisdot:

And we witu14, be, remiss not -to so-ackbowledge the

expert.-assistance iV,I!ftha Stocking at ETS and Edmund
r_

Jacobson at the. C4leg Board for their virtuosity with

Computer prOgramming, and Mary Alderson, LInda-Bohmler,
.:-

and Barbara Kleinhans fbr,heir wizafdry at the type-

114

writer' keyboard. Without.theirdedicated assistance,

not a word wouldhave emerged.

1.1



We cheerfully take fal,responsibilityror

4 content of this report, including eirors,_bluntders,

. and omissions whidh'we should,have thought about: Wen

4

a admit:to all human

1

t

If

i

ti

Roy E. Halladai.

II. Bruce Hamilton

April 15, 1976

114
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IN ODUCTiQN

The'sixty three lear old wife: of a re-,

.tired minister ih a small town would be
will g to'spend fl,00,0 to earn a
bacheZor's degree'in home economics by

. ,TV or r so. Shes interested in a *

rygistry to gather the evidence Of her
three years of collegetaken intermittent-
ly over the Zast 20 years.

. A twent year oldmarried tavern owner in s:

rural I Grove, with 'a high school educa-,
tion, is willing to spend $5,000 to learn
commercial art and advertising part-time
rhile-supporting a family.

A nineteen year old collection cldrk whose
c-'1! sband works in a productiCn_plant is eager

,spend M000,,for a correspondence course
in_wildlife but lacks..in-

foimation on how she can go about finding a
program leading to a certificate in
conservation..

A fifty year old farmer's wif'd from a south-
ern border.countY could devote Z2 hours a,
week to learn touch typing, and could spend
$100. She knows where to sign up (an area

distance for heris too
. .

et a job as a part-time
college) but the

_great. She can
,librarian ifahe can type.. What should she do?

A Franklin Count woman,.thirty three, with
two aears...of college, wants to study journalism

. University of Northern Iowa and would
spenct$5,000 to gain a bachellr's degree.'
But she darj only devote 20 hours a wee0;She'

_eelsfrustrated by the system which prelrents
her from attaining this goal.

"A thirty five year old accountant wants to
change his career and needs information, c

ancaelf-evaluation. He desires ski
andcertifiCation as a builder -- possibly ;



(

t

qso ifrarchitectnre,-- and would
Spend $22,000 tabecome<a qualified
.contractor=builder.1 But presently he
can only idevote 15 hours a week to -the
enterprise. He d&sn't feel there is

4 any way he can realize his ambition:

A single secretary in 'Lr lati fifties
livingin Monona County would like to try
her hand at writing short stories. She
can spend $50.0 to take creative writing,

apa could devote L2 hours a week to it,
but does 't-knOb-where to 0 or whom to
see to g t instruction.

A twenty four year old black cleaning lady
living with her mother who is a nurse's
aid, completed high school and would 'like
to become bookkeeper, using her 'Local
high schoo as the place of instruction
(they have no car). She hag $25 saved 415
but caroonLikdevote four hours a-wek-to-
intructionfg She doesn't kno4 if an ap-
propriate course is available or not, and
worries that the teachers might not under;
stand her learning needs andproblems

fihese are the people for whom this report is written.

There are thousands'like them throughout lol4a -- in the .towns
gr 0

and villages,. inth'e couptryside, and some right next to a-.

university butun#ble to take advantage of it.

A Wentsfonejearrad secretary froT Daven-
port with,almott three gears of coltege'wants a

bachelor'' degree in business administration,.
and is wi.Zing,torpay $3,000 to achieve it.
But it is"

,

"Curre tly in1 ,this area there is no
. higher education institutibn that
cis tete maittaine . e private
cone e't tuition is prohibitive if
there already. one student in the
farm who has obtaineceeducatiOnal
loan

ill

;"1

,

I 22
1
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a

1-

Some of them are older, uneasy about ieir ability
-,-

to compete with the young:

4

A retired man taking
of electricity at an
the strain of trying'

the Andamintials
dreacollege feels
to keep up with

younger students: .

"I feel'thdt the present course
in.wh h I am ,enrolled is too
yltolcmpl to be covered satisfac-
tollin.the 12 sessions alloted.
It seems that if only one-half or
one-third the subject matterqdere
covered it would have more value
to me. An additional course or
even two following in the right se-
quence would enable MQ to get a
firmer grasp of the subject."

B \the

learners in\the

and,perseverence,of most-older

is hum ling.

A fifty four year old homemaker taking a
course at the University' of Iowa says:

"Have, found it very exciting --
but difficult, to find it possible
to keepup with the class so far.
-(Basic Math-skills is the course
I dm-currently taking.) When a
friend hedrd what I was taking, oho
asked what I was 'going into' --it

---74--ymv answer 'was-- !old age with

6onfidence!!!'"

An older man who wants to, study genealogy

as findependent study project whites:

"I'm old and need to keep active
and alert, boaphysical4 and
mentally. At my age a career or

wcredit
in courses iq no my primary

interestt"

f adversity and an uncertain future

"

23
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)
A practical sixty two year old farm
housewife taking The History of Iowa.

through extension wonders aboueher.
future. Shequit a business school
45 years ago because of the high cost
and the onset of the depression. Now
she's making plans, and needs advice. -'
She writes:

"This 'History of Iowa' 'is for

directe4 reading an 'discipline
on the topic. I six hours
English from Litera of Old
Testament and Litera e of New

-4- Testament as 'I did not feel
churches ArniAed solid back- .

ground for Sunday School teaching.
This when my children were small.
Now I could take individual study
classes. Many people do not know
whether or not I have a college
degreei' and for daily living now
it makes no difference. If, how-
ever, I should become a widow
have wondered whether some evalua-
tion of college competency might,
not be, helpful. I was a steno-
grapher and secretary, but after
five children, 'I wonder if an area
such as remedial reading aide
might be possible. I think, that

I could probably a ieve junior
level in more than ne area after
a unit of independe t study."

Some are young; hopeful, perhaps naive.

A commonly expressed hope is reflected
in the fallowing statement by a
homemakewith young children:

"I ,hopef there

year college p
north Icentral

is no,t possib

wish for more
in is area

'n be a four
ogram soon-in
owa--If that
e, I incerely
eaten %on,courses
Thank I

24
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ki eighteen year. old hgh qc

m4
,' '

graduate -- now farming
vath course in the evening, appiree

gradUate.degree but ohs Litqqedis-
cretionary incomet6*apply tonard -0.
school. Be suggests the state offer., ,

an external-degree program for people in,
'his-circumstances.

-to

A twenty three'ig
small village in
counseling help:

ar oldwoman from a
Franklin County needs.

.2

. .53

.

,PI have a B.S. in biological sci-
ence, dhd am not workihg for two 0
.reaeons. The small town we live,3,
in does not have work for? women
with collegeodegrees'besides
teaching. My husband and I would
also-like to hav children some-
time soon. In t or fifteen ,

years I will pro ably go back to
school for teacher certification
or another specialization."

A

de*

,And -often lack the resburces.

.
a s

'A twenty year old garbage man with
one year of college. who wants a B.S. in
Buiness can't afford it:

.

"Io.,,need money to continue my

desired education."

But mo are not. -young or old, most of those who are

not well' erved by the existing programs in Io0a are 25 to
.

-- in the mid stream of -- ,productive, responsible;,

best- b frustration and barriers, but looking fTr ways to

better' dhemselves.

Li ten to a few more of their voices.. Some of them are

enrolled in adult'classes now. Put yourself in their' place.

Think of what resources there are in, Iowa forou.

4-

e
25
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' A, forty ,year ,oZd bo kkeeper in* Harrison
',County with- two years'Of college said:

0

1,7 hime taken\sveral adult edu-
cation

."
cour'ses4iven, at our local

high school and have benefited by

be
lia

way to earn ;Bonze credit through\;\
these.; oweV-er,..1 wish there would

e to use, for jab advancement
lacement.' I have taqu.' script

and, bookkeeping'hut, since
_dere earned I. cannot-`-.,

us \these count ae
.credt,t beyo 'high school ."

A thirty ,4i ear old,woman attencli g Mary-
crest 'College prep .. 'ng to teach/in elem-
entary school said:

r

"I-have to dri
hours at an acc
college- and this i
my nsWees. f It is
foX.rie to make spec
counseling, library
have four,.small oh
doesn! t leave me
pursue my ,educ ion
but doing 'it -my -way

'ng my degree in

'ted fo
flue

years they 'are a Z

A thirty year old soci al w

o get my
year

ed acme. of
,diffidult
trips for

ork, etc. Z
en .so that
h.-time to

Zike,
Zan on -1-
ee, to four
in school."

km-faces a

a
.tt

.1 would Zike to continu- educatiOn
throughout my life, even a ter reach-
ing a Personal goat. The rimary.'
problem I have faced ,and e ect. to
face .again is-the Zack .Of 'apprOpri=,,,,
,ate educationa2,Programanyzahere near,
my residence. .. The-ex,tension program
of the :91,,Saciid Work has
been partibulcirZ1);helpful, but-my-7
desire for coining ,formal
-tion seems to heft:attainable only- in
a large city, an area of reazdence: /

\
-

.

- 8 -

170".

/-
r

'/
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that is .not particular.y appealing
to meMk.,-Itducational.opportunities.

must, be made available somehow 'in'

less densely=populated areas: The
a

necessity of - moving my faMilv to .= '

avail myself of. further educational'
opportunities forces, me to choose,.
be en. 'thertwo very undegrabLe

tivek, either moping them or
ceasing further pursuance of
education."

-

e. A forty one year old.blacK sand ginger
operator with.a teak grade education is
taking a free*hasic education mathSmatics
course though he lists a family income a.n
excess of $25,000. His wife is a factdry

Jib worker. Rh goals are unclear but he
wants to discuss his career ideas 'th an
adult education staff member.

A thirty nine year old divorced saZescler
with a high school education worries that'
she hasn't the energy or stamina to yon-
'tinue her education. Yetshe'is-taktny a
real estate course and.brighqy states:

"Really give me a boost to., learn
omfthing new and interesting."

,

How ma' -of these people are out there? .1%at kinds

f'educa ional*an& counseling Services dothey need? What

44

7

programs are in place to he 1:,them? And under what cfr-
. I'

. '
, -cumatand s can they puns their educational goals? These

.I,
6 are. uestions the tudy team hopes to ansWer in this

,,

rep5t=.,

,It i good to keep these people and
- ,their, statements in

m, nd as w4 pro eed. statistics and perCents have 'a way, of

6 liaching' he,life put of'a study, draining if of its huma
,

5,

ignificat e. There are reai'pedi4iOutthere with real.

- -
.

1.

. ,=!(.5
v4
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*ow

'needs. _Those we saw were remarl b1y candid, open about

their lives and fortufteS,, :and skeptidal of the .role

established edUcatiOAmight have in their lives. One.

"
young man of thirty three, a real'eitate'salesman taking

:k -- ----'. . -4 . ,

marketing by,correspondende, reflects what many feel about

* their present opportunities:

"It has always amazed me thhaqt with
the state of Iowa always raftking 1

high in'educational achievements
it has been so,far behind other
states (specifcally-Colorado and

'
Alabama) in providing / adult/
education on the college level. I
speak specifically of Colorado
and Alabama as I have attended
extension service classes at both.
In Colorado the University of
Colorado had extension services .

at Lowry AFB -- using their ,

dlassroom -facilities in the..
evening'when bve personnel was
not using them. It was convenient,
inexpensive and offered awide
re V. classes. "In Montgomery,
Alabomthe extension services
of Auburn University expanded tg
the poilInt that a small, but

beautiful campus ev lved.which has
now beef Vniversi, = -Auburn
at,Montgomery.
venient and inexpensive.
accumulated three years wort
college credits and ,all of theM

nine semester hours, haos been taken
at out-of-state colleges,because

' of the wireasonable" expense of the
private universities in the Des
Moines,drea, and because extensien
Services are not'available from
but-state universiti\ es,-

d.

1

/

"Grante4 we now have the Area Colleges,
applaud their existence -even if

I a question their budgets however,
I can:no longer 'acquire credits frdm

10
1.-

c
...

a
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O

th that wil4 apply to my,d
Helix,' I am -going to .try and
42 edits via correspondenc

th iniversity of Iowa so t
mayiso7day (i f an save up
money and,raise ajarbily.at-t
sameltime) completemy degree
Drake with two majors and onl
have Ito .take the minimum.'4,0

to graduate.' Ames is too
to drive-and,still keep my f
functioning and cork, Iowa tit

question for resid

"I certainly can not for drivi
the' private univdreities, I, jus
Pe; !that people like myself co,

ore !than benefit from, extensi
ervices. 'I swear I would be a
y now if .the fa'cil'ities were s

hat I could afford to attend'Cl
ecaue I pruly,enjoy the Zearni
roce6 and fee.l,scheot to-be a
halange. I also,r(eaite that
e m re Ph.D.'s than necessary,

he p ilosophy of the possibili
2,8 w t I think should be avai

. Research Questions
, /4

The study eamtdeveloped..several fo al researc
.....0"--

questions to focus tl e tennitsAft..ctivities. These are givenw .

as follows:

What is the extent and nature of the
educational lliterests and needs among
Iowa adults? (What are those needs

'currently beingmet, as well as the ",
unmet needs?)

.What is the extent and natureof the
existing capacity for meeting adult
learning needs'Iancljnterests in the
State of IoWA?

29
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Nbat,is the extent

Of existing ancilla
° available for adult

information sources

nd effective coverage

student services
? What counseling and

formal and informal --
are accessible'to'adults in various areas
of the state? Is financial aid available
to part-time learne s? Are- exis.titf learning
resources-effect ypAblicized? they
available in a flex ble enaigh-formax_.
meet time and sche& ling constraints imposed
by the lives of usu lly married, employed

, persons? .

. .

.

Are adult Iowans aw re'of the existing op,-.-

portunities'fbr'conti inuing eddca'tion, add do
they know what to dOeb enter a Kogram?

- How. are the'existing extension, continui

education, and.-pternel Hegrbe 4nd'non-degree
programs accept4d ly the State Of *Iowa an&
its colleges and ulliVersieles?

: I,

.

- What may .be learneelrom vents and trends. in

non-traditional study programs'in other states?

methods were usedito collect the4lata. A state-
,

.-\

wide, qemographically representative field-poll of 800 adults

eighteen yeaks and older who were1 ervtewed in`- face -to -face

sittings-by fa professional'polling firm,.T be Iowa parketf'_.
.

-.,.
-...

4:113inion Survey,"--acommercial division of The Des Moines

'Register and TribOne Company, was the primary sou ce for

I

determining the dimensions O dolt interest a need for

further learning and other,sevvic This p 1 is carefully

designed to'represent-ell4owe adults wit in aithree percen
4.

margin offerror.

.Seco 11 &;* aft public and priVate c leges and univetaitie

and 'private bdsiness schools recaly d the "Survey Of- Iowa
1 , , /

Institutional Resources for ,Ii ft- raditionel Education,° a
. .-

.

'12 7.
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.compleX questionnaire designed to elicit the
1

programs,

policies and practiceS in IOWA'a'institution presently

,in service of the -non- traditional learner.

t A third activity was thedistribu'ion of sets of The
.. .

'Enrolled Student form of an "Iowa Postdecondar Alternatives

. 1 \
Questionnaire" to each institution servIng the oft-tradition-

.
.

. .
,

al student popultion. A total of 3,000 questi naireswere

mailed to 65 institutions, which subseqftentlyrdi Calgted

them to a randomized sample of currently enrolled ult and
.

part-time students, gathered complete,' /s rveys, andvNteturned

them to the study team.

4

In October, l915, a member of the study .team also
-1

#
visited a number. f smaller regio al communities-and con-

ducted group nterviews.w agults who are not currently,
. . ,

enrol -J -in educatiftnal-Ptograms; or-arranged for group in-
-

terviews by local ioniduftity.college personnel. Groups gath--

d for' these

area), a cha uqua

sessions iny)14de ibrarians.(Council Bluffs,

a nurses-

graft ston), a church Bible class

eting group (Masbn City), etc. In

I 4

addi on, the Adult Resident f tms of'the Iowa Ppstsecondary
,

1.44

completed by those esentAlternatives QueSt

n the group meetings, as

onnaire

library users. (Extr

mailed to 25\small libr

that adult users of the

cop

ell asby a Sm
;

of `the qu== tionnai were

sample'of local

ift'outiy towns in the hope '

ary fee 1 es would complete them.

t
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Some did, and thes teplies were added to those

gathered from the Group meetings.)

'''finally, members of the study team vlAited.several in-.

stitutions to Observe progAms in action, met on several.oc-g

easions with the-HgFC Advisory Committee:conducted an in-,

formal poll ofmulti-state programs which are ated outside

of Iowa, but which might have Iowa residents enrolled, an

reviewed the litiergUre of the non7traditional study-eovement.
'

All questionnaire forms, including wheneVei ossible the

frequency of responses for each question-asked, are reproduced

5.

in Appendix' be lining on page 257. ,.

Definitions defi itions

The person of p unary interest to this report is 'N'..,,t1

, -
_

,
i

.

adult '(18 years and o der)
N
who is or may-become. enrolled:

,-ei !-

part-time in a formal educational activity. Formal edtcation
.

is defined as t coherent set of learning,activities'leading

,t6-'a commonly agreed upon goal or object whether for
.

.
....

academic credit or not,
4

This definition excludes extremely\

...

short
...exposures;

one-shot seminars or conferences; and un7
!t .- .

f atruct ed learling situations) f .
,-.

f

.

The ditional learner is clef ned as *ea ly.,
i

.. : i

synonymous.with'the adUls'engagd in a0-iimeffo al educe-
-

I

. C tional ac ivities. Or, put another way; t4:non-traditional'
.

.

4, \ . 0 .

'''.----1earilet S anyode ,engaged in- A forMal learning activity

.

Who is not 18-22 and pursuing edUtation on\a full-time basis.



0

6

'
I-

'-... 4- In a prdcticil setting 'Emu:11\as
_ ( ., .. .

. .'

college, this definition appearsto ,
\

'a multl-progr

include the ma

II area.

-
ority

. of its st denps, as. indeed it does. .Thus somekcon usion,

1". How-

lanai

occurs when su sh persons-art called "nLn7trAdiition

ever it
-
must be,remembered that, the ,term nontradia

tvalVa durinia!time,when higher education was tho ght to

year old e

t. student, and among educational leaders whose entire professional

serve (wrongly, even then) only-the.full-tfme 18-22

l
lives had beefi spent in institutions engaged in the education

1 ,
ofithe young. Thus it came as a shock to many in proprietary

.

bu inessjschodls, community Colleges, technical and trade

schools and other post-seconda institutions who Lor many

y ars' had been serving just "stude ts," who are suddenly la-=-

' *beled 6non-tradit1onal." students by hest edUchtional leaders,

et it_was the case.

The study team and Iowa institutions are living with the

cy of this situation,

tableifor some.

nd it makes'thtermiRplogy un-

The term 'n ;traditional learner" is

e frequently 'yin the report than "

.
ecauSe it tends 'to be mcire comprehensi full-\

,timg ctogenarian is indeed a non - tradition

and impli there

whereas there i

Subsequent chapters w

e many ways to be non7tradition

y One way to be an adult; to be one-.

speak-of variousikinds of non-tr di-

tonal learners --'4rom pvisan inm to retired echoolteachers

a3



methods7,6f instruction are also ambiguous t rms. The re-'

1

--Nontradition 1 prbgramslearning exp iencep, oE

t

port tends to view early all progra0s, experiences, and

methods of instrucf 1-on Which are different thei typical,
!

campus and clasiroom'bound, teacher-led, face -to-fate; lec-
! .

ture or seminar-ty e of instruction as nOn-tradition1al, while

knowing full well t t many instructional elements which
.

1

-...
ft this definitioniaieancient and time honored.

,
!

biguity7Ts un'avOidaile apd-the stud); team is. sorry
1

1 .
, .

\
confusion the surverof-Institutional programs may ave ,-

cause-a. I

.--

he am-

or any

ifferences betwee?the note- traditional' learner and

typical student

A.briattlypology of diiferences between those ypically

I

!thought of as traditional students ancCt e new clie is for

learning.serVices

ti

N.

Who are addressed.i thie,

1

I4 TABLE 1 1

\., p
i

,.N old -of Learners

' Dimengion N\;,

1

\ ,

students

o

+'` , Traditional , Non- aditional

-'- 18 -22 years ca 2 -80'Ars:
.

,

...__ i'
ange fOi, learning 0,5' ears . ca 40-50 years.

Car c ive or .snit al or sec «nd r
oriehEatioa ./intr ductory, con ing .

',,,,,
4

-rT'"---`------------ 1

iNW

*-- - (eontued on foillmi g pa0)

1. Source: .John R. Valley, 474

f

1

ll,

report follows:

.--

-Agepf styden

r.



Typology-of Learner§

f

-N

- -- Economic ab s

C

(Continued)

Students

Traditional Non = traditional

parent.
dependent

indepdndent self-
supportirig

Educational' m ility limited
area

Edudational objectives Career

limited,

short-term

a led career,

leisure,-Self-
developent,

Learning mode

Learning resource

-_,
6 -,--

diverse, fre- , :.;,,_
? -.,-

quen lyl-riCh

4

independ n

formal
schooling

Previous educational
attainment

Psycho-so ial develOOment,
d'

gh.7-iChool

gr uate

formal hooling
plus wpr -life

variee: less,

n nigh school ,

grad ate through
post - doctoral

in transition e
P.narrow band band

ving wide

-_- w
There are a number of implications-imbedded-in this

ology. Most post-secondary institutions simply open their;

regular classes to adults and then feel, quite rightly, that

they are serving the adult learter.'-iiia completely Satisfactory

results do not always follow.. Consider these quotations:

One young woman -- housewife mother--
prefers:to use a community location -.- YWCA,

church,,library,.0q. to_learn, and has
a clear notion of why, sht'Wants to study:



w.

,7

"I am-primarPeinterested in
studyny subjects in which I
already have an interest but wish ,

to approach in a-disciplined manner
in arder to really learn or at
least be aware of all aspects of,
the subject. Each subject ,I choose--
to study has some practical ap-
plication to my life and I am-only
incidentally working towards a

A degree. Being in anotherwise
foreign social environment and
forming relationships with others
in the class is -also ifriportant but

not ac reason for, taking a class."

A work cr- foreman in his late thirties
taking a curse at College feels
adults show d not, given the same
routine as pica 'co ege students -- in
no uncertain terms:

text books e geared
for Z8-q ar oZds who ve never
been in'-"±e.' world to n a

Te cheri stress memorization
A, (in exact .t t book terms) of

:theoretical ta which has no prac-
tical applics tipn outside of class.

st. and' for,- o't, my latest teacher.
,..who-is fresh 6 of master's pro-
gram at state ersity assigns ex-
tra readings.which parently are t-
used as "busy work" ch as kinder-
garten teachers use. -st have no.

theme; make,no2ense; an are a total
'waste of everyone's-time. Possibly

. youth have time for this; o -r

pupils or those earning a'Ziv g do'
not."

A thirty six year ad police, officer 'th a
year of cOnegetmkiwcriminal justice
happy with the presentations he is-given:

Nipper level .educatibn eemsito-be in
a rut whereby there se s tolbe more_
interest in,the practic of bus work
or make work instead o present tion

the application of what has een
I

'36
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r

meented. Yast gwountq of time
are waoted in the preentation and
discussion of insignificant
mater*l. The tangled "mess that .

our' present criminal- justice system

finds itself in may be the reason
that teachirs teaching in this
area, seem confused While presenting
the material:"

A frustrated forty year oZd part-time read-
ing teacher wrote:

"I would Zike to see Continuing Ed.
\\ Evening Program setup more practically.

That is, at my age, ,,take courses that
really apply tdioards my specializations
area. .Lhave to take Certain electives
just to add hours for graquating. Most
of these I've never used for 40years,
and most\likely will never''Use in the
next 40.>. i would like to see courses
offered in the evening that ar only of-
fered in tile day because then I quZd
keeP,my job also. At my age, if rshave
toquit\teaching in order to take tfiese,

time c ses, there is no guarantee
,cah t back- to work."

A forty ye old hospital chaplain'Oking
course at a'sa Uitagenter offered at a ,

V.A. hospital pl de foi,,more fiexdraity in
taking graduate wor : - I\ ..\ -:-,.
,, .

:"I would Zike to see he Un ersity,,offer
Complete curriculum fo graduate degrees
in evening and/or weekend class's.

. .

"Many professional-executiv
die managementpectae'wold e

:graduate degrees --7ded,often
several maste degrees, or y
t ds Ph. D. if only theUniversit
would serve the people beyond the `!40
hour academ week r. PleadeI:

One ty-product/Of 'this report\may'be a O'eater sens

4ivity to the spe */al needs.andcirOmstances of many kinds,
-

37
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ornon,traditional learners; The repor id

groups who are. verymnderrepresented in the

fies some

4ducational

programs in the state. Perhaps, programs desig#ed es-
),

pecially for them .may 'result.

Organization of.rhis re
.

Chapters in this ow the sequence of steps

taken in study. The st describes the results of the

statewide field , and compareg.,i to the population of

non-traditional learner resently engaged study.' It

nswer1s the-first and fourth earch questions.. Ch er II

'describes the results of the insti oral survey and answers
1

\..\

the second, thirds, and fifth reSearchq -st And

1.'Chapter III reViey ethe events in other std es andiscU s2es
'

*
the iiplications of

search question.

Finally, Chapte

port, discusses,thei

euggestions

sititutipns.

for Iow

A listi

those trends for Iowa, the inal re-

IV ummarizes-the findings in,

imp ications, and sets forth:sever 1

o tsOan-dary AuthOTities a d in-

g Ulf referencesused:in the port

/begins on pAge,253.

/--
?;Trap append

plays all the instr

,

cluding the-raw r

The se7nd_contains

'body of 'the report,

4

es also followwheext. Ti, firdt
,

ents usectin the acollection phase,

spQnse frequendies,fo$ each question.

supplemeritary'tAlles not contained in'the

inclUdinea number of displays of.
,

- \20 .-
1 -

t
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ti

. .

7

4

statewide'poll results by planning area. These tablea are

included to assist thOse who #re responsible for-the de-

livery
, .

..

....

of educational services in'Iowa ana in each of the
x,, .

,
. -; .

sixteen planning areas. 'However; data by planning area Are

.
.

not eis\ssed in detail in the report because the surveys

didnoc fit

`

suffiCi eht numbers of respondents to, make
-N

analysie.,by planning area scientifically meaningful. Some

eful local trend data can be analyzed for tendencies using

these sults, however, and.planners are urged to use them

forthis purlibse.
1

4 f

4
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In the-past
.
most estimates

\

1

ecodary edupettqn were Arawn

Th

Pio

tions

SuiCh estiMe

/'

i/
whiCh it4esi n

pld;A:

of. the n ed fnd demand .for -

from stu 61d trojec-
.

of high ,9of graduates

/ . . ,

j4insssti talons

on7 nual n

:rthe ethic tiOn grams for the 1 -22 year
1

But several converging circumstances make
' P

studie

in

be

\
nadeqUate for planning eduCational services

as is. well known by now, there .will
- .

school st4adents in the 1980's.than-

the futures
-

fewer emfr

J

irst,

ing high

,

the re WereLin the11960's a cOnditioniuniqtte in'modern viau,

cetlional h

graduates

Nationally,

ry. Secbn , a lower percentage-,of,high school

'entering
,

t

.

w erep-more

aditionarcolle s tilanhe'retofoi-e.
. "

than 604percent ,f these, gra Uates
:.V..

I '. 1,
I

i'lenrolled 'in college in 1968, less than 45 percent'uow do, and-;
-.,

,'`ge ,going by 18 year olds" iscon-
- I

. ,

the trend toward

tinuinZdeepite seemingly eavy enrolUt1 ents

.

NCES, 1972a, 1974, N75). Thii4d1 a d1ear tr

,creased d'art -time enrolment -is *so evident

studies. -On-December 6, 1975, irswas announce that .of the
\

in 1974, 37

currently. (See

nd toward in-

theSerNCES

10,231,960 .tudeitts enrolled inhigheredu etion

percent were, enrolled part-time, anlinc4easef., a most 5

fiercent\ovv;the previOUs Veer.

These part -,time enrollment iigures are intere ng in

state-by-rstate comparison. Ctiriously, Iowa reporte

I

<



part-time enrollment anion the lowest of any state inathe
.

.

Consiiler the following table:

a

cl

TABLE 2 ...'

" ,/..,

riso4 of Part -time\ Elk r lment s
- \ \ r-

C

in Higher Education in Fall 19\74

S Sijes Bercent Pat4rtime Enrollme
,'.

-,...,.

'
.

53.1\
/ . .

4
.....

I

CalifornA'

Illinois

Tot

'Mis

Neb

Min

I

The

They

1 U.S.'

purl

aska

escita

42.3 7

37.2//

e cOmpa ns may be c fo some atisfaction.

ndicate. that Iowa i more successful than other

n meeting ike...fin cial and other needs of enrollees

such tha reater fuIl-time enrollments are possible. Or,,,

o the pother' han.4 they May mean that insufficient opportu-

nities far part-tim enrollment cur exist in Iowa.

view se *figures,study team isAincertaluNds how

---,
,since i s accept.ed.dogma that greatet concentration a

,,

.N,. efficiency _ruing is afforded bnunaistracted, full-t me
.

'4uay. Chapter II w discuss Opportunities in ;ore detal

. t ..

41.1

1.\ NUS, 1975, reported iii
.December 6,1975,

,

\ 42
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4

e

A fourth trend is the cl .r increaselin'Eftterest an
- . .

Participation in postseconda learningio the art.of

adults, olderthan who n'part cco thigenera

\. \increases total en

of/Education.

increasing numbe

when inte est in

adult po

chanie

arni

I

t figures r by the Off ce
,

maybe ld. ed.b hJ to the

I

ebdWeen 2 4-- the a s

ng is%greate t among th

e economic a' other 'social

ety which
i

te d to require fUrther

_ ---- _.-----f

ns to qual y for c tgin jobs --

1p,
tp up wit

lme ncreases

aiillt pro

the\edult

ramsr an

populati

a

in con

hich I ect them.1

uing educaion., vening col es,

- e.
other 1 a. rning experiences,aimed at

.

. .
I

n are we 1 documented ili the literature:pl.

-Thus-studies Which focUs'onon high ichool.graduates

can no logger provide the necessary date fpr comprehensive

postsecondaryplanning.-

7 This chapter reports the results of the statewide p611

of adults 18 and older, de0.-ped7tO elicit statistitel-iy------2

meaningful data within a three*to fair percent margin 04

ertot at the 95 percent Confidence level <see Characteristic's,

of the Iowl0Atket/Opihion'ey in Appendix 1). -These

resultS 'are compared With ;those a tSinea in the,p011 of en-

rw-tradit-iOnal learners an the responses= from. the
, \ , , .

\group inter46W,sub:jecte. Where'pos ible, these results
_



will be compared to the data-collected ty,a national survey,

of adult lea inginterestsocompieted for. the Commissisawkon....,

,0(7'

Non -traditional Study in 1472 by E4catio al_Testing

:SerVice. (Carp, et. al., 1971).

I. 4
as h "CNS" st1 1quent /fables.

s study

WIDE[JRVEY

i

rf finding' of thili study is tha there is an-

deed alsiza e identifiable interest n.' further learning
7 ,

re not now being ade7.
feu'

referred to.
,$

by g=sisrifit-ant number of aduleg-who

1
quately served by t state's postseco dary institutions.

According tb enrollment `figures prepia ed by .W.- A. Cox,,
-,_

University of-Iowa,--.. for the Iowa College Presidents Associa-

tibn, the fall 1975 enrollment in degree programs in col

leges and -ktniversi
,,.

.

(

tion courses /er excluded). According to data'collected
, .

'
.

in the seate,$)

was 122,059' (non-credit adult eduCa-

I

amp fn this gtudy,,a total of 7 percent (ac-

tuallY 6,58,yerOnt) of the adult pop ulation iS enrolled

-bearing courses .(see TABLE easing

populaiio characteris of Iowaan 1974 data supplied
. .

.aeriesP-26, No. 138,-September,

ul opulation estimated to

be
`.

1,180,000in'l 4 -- turns out to be 123,704, well within

the 34,14=rCentm n of error i the sampling procedures.

r

by the Bure

_

44
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Not
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,:Bearingthis close appr imation, in mind, the following;

'data reveals the degree of.i teres and demand for further

keducation among Iowa adult
.

. .

-- i-

TABLE 4

Estimated Demand for Further Education
'.,.

.:

To pa, 1975 -...,

/1
, Eat ted Adult'

Percent Po lation Re reaentedStatement

1Yes, woul ii e to
engage in fur her

''----,..,. . lea ing d7%
."-----%

----...d itritel ilian to

---ikk-so.

id ike,to
engage n urther
learn g ut,haVe
no de ini e plans
yet. 18

opsibl , but difj:
ficUlt es would
have o be

overc 6-

12 .

,Total 'expressing .

interest.. 36

.. ,.
---,I _

,

., . r
.

This.. total represents a prObAit-maxiMum numb r of-,_
1

.-,...
.1 n erning,in 75

,. .

TOwa7aduits:Wh6\are interested in'fbr,t
.

, .--...... -.,
.

N. .

Subtracting fromis figdte the total degte credit elm; 1-;

338,400

112;800 .

in 1974 (122,0 O) e..r1.1axiiMum'esti ated non-degree,

Ukin-Credit,en,rollment Figures dawn from-Ch pte II of this

-46
-30-



ort. 265,000 as Its), tharg yet remains 289,000-

adul whose learning interests and needs are of yet tout

by Iowa pbrtsecondary institutiOnd../' thet, it can b

said from r ults in this survey,that many ofthe adults n
.$

non-degree, nOn-credit prograts.would parti patein deg ee-

credit programa if it were possiti/e';---Ther fore, the de d

"for 'credit- bearing study is much greater tjam the prese t

,

rollment, and probably climbing,as has be n state

Who are the non-tr ditional learners?

Looking only at the group of learners ho stat- that \

y desire and lan'Io,participate in further educ tion.(12

-..:
ercent of the otal sample), it-Can be said/that ey tend:

- tp'4befemale. Almost two out of ev ry thr e
''''...

\. i.,..,

arnera\are Women.

o reside 3n metropolitan areas, c and

/

er to . (Rural respondents_tended/to in-
....

---,

t

dicate "posla "i interest in learning;i.perhaps
-----

1
_

recognizing hat significant bairiers exist for
---.

the

to be yi;nge atter of the 25,600 resi-

dents in thin group Are-18- another fifth
a

are-257,34 yelts old. 'Only 8 percent the

'5Q yeas an group plantO study, dim-

inishing to the vanishing point after age, 65.

to have'average incomes at-better. Thirty ' ercent

of those-t-aining over 0.0',000 plan to stud'

- 31 -
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;do already have 1college expe4ence

ng
,

is
, .

borne -out by kthiS. study. 'The highe odeborne
._, . .

, t
.

/ ,

iS "eduda edi.the mdre likely one is to
---

want mot education.
1

dictum 'that_educqtion is habit f

to come f om fa lilies wh eprinciple wage4

earner-(in some__cas= the retpondent) has
,

an occupatio classified, aS p ofessional,
,

managerial whir collar cler s or sales

rsonne e skilled cra tsMen. F wer
// 'I

of tho semi-or unski led labor

-Yarmi ies report an /interest.

.- to be a me ter or have ea.cl se family re tion

who belon EL to a busines 'or s:ervice club. .'

In gliorthese are people who ave the opportunity, the.

background, and the .re*:ources o Afford further edncation-.

ose who lack obvious opport ities clos---t-cifidme, who are,'

older, whb come 'from less educatiororiented oc upation,

have less :discretionary income, and have a.hiStory of less,
6

riot very likely to indicate that they plan to

participate. Rather,--these people are' more cautious, either
/('

_
indicating that the wo like furthers education (but have

Vno definite plans
r perhaps uld like it ifoproblems-could-

. ,

\be surmounted,--o imA at-lc d no interest.
- ,

48
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.

/Why do they want po.learn.

Overall; -mod Aspdndents report_they simply want to

be better informed, closely followed by those who indicate

they learr n_ tor anynal eatisfaction. A comparison of rank-
Z. '

ordered/reasons e ressed_by Iowans with those'reported in

t
the C S surve 972 and the pemp of enrolled'adults re --

vea s st ongly similar reasoning amon: earners.

Reason
---

To be better in-
fo ed: gain,
n w knowledge

For personal

isfaction,,perso
-happiness /

5

Rank Order of ReaiWs
WantingFurther Le

Iowa Enrolled Io CIS Na
Poll yank '.Adul Ra Surve Rank-

.

To improve in ome

To prepare r A job
or get la'be ter job

For a job equire-
ment, to' erform
job better, or to
et'a promotion

To meet hew people,
getaway from daily
routine, get in-
volved in something
new

o work toward a
degree

1) Enrolled students
' 3-5 percent sample

full-time resident
in these tables du
students enrolled.

2

4

6

7

here and in subsequent
/
tables fers to a

of enrolled non-tr ditional.stu
, not

s. Specialized sch ols are not represented
e to insufficient n mbers of non-traditional

49
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fr

)

. . ,
.

,-

The only significant,differ ce among these sampl is thatirl..-------'--

.
.

currently enroted-non-traditional learners (many of, them
t

lin degree programs) ,put "workin4 tc aard a dagr in/ 'bird
.

place whereas the otWis. place i lower. (A
\

,

down of' the state sample respondents U. this issue by se

,residence, age,tincome,'previouseducation, and amily o

reek-

,Il .r---,.

tion iacontained in -a -table in Appendix II.)

.,What do these people want to learn'?

I

A good Seal of attention was paid TrO(the subjects or

skills in whi

dicated an i

non7tr ditional learners in Iowa,in-'

Re sonably good 4omparatiVe data also

exiets with th CNS n io 1 survey- conducted in 1972. Be-

caus f the limited size of the tate ide sample (806) and

the even more limited sample size of hose expressing an
0

interest in further learning (281) it would be Unwise to de-

sign specific subject matterpx rams without conducting mo

concentrated follow -up studie- of the. Potential podl of

a
learnars available

tive in the aggregate

of the demand. It may be

Nevert les6 these dete_ate_representa-
.,

coo suggest the general. magnitude

4

used as one sources (but only ne,

and not conclusive) of evidence that indeed there is a pool

specific subjectof potential learners in_thepoRulati.,on for

areas.

Pooling the\fifty-five subject choices

. .

interviewees, the data yields the follwing

provided for the

pattern of in-

terests among the sample. These are, hot necessarily first

choices, only the'magnitude of_general interest in various Areas.
.

-
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As is typical
_ -

-__

as hobbies
,,-.rz.^. eati n, personal dive opment, etc. and family'

Jving ubjects such as gardening and home crafts rate high-
.

.

ly (20-:ao percent range) : Bread and butter subjects and

sk is are also popular (10-20 perce

-

adult survey's; irsonal subjects such ,7

_about a 10-15 percent interest range

t range), followed by

in general edudation.,

Many of the adult education courses offered!b the area col-
4,

leges reflect these subjects, sincelcoursd,d1 elopment in

many cases is dependent upon communlity interest.

But when general interests are focused down to first

choice interests, whickwere.reprisented by the question

'Which subject or skill .. are/yo most likely to study or

learn in the ext two yeais,, , a. different pattern

emerges.

TABLE 7

/First ChoiceiSubject Areas
/ (Iowa and CNS SaMples)

Areas

:Vocational Snbje tg

Professional F elds

General Edu tion

Home and amlly-Living

'Hubbte-Sk.,a/id Re6riation.

Personal Development

Public Affairs

Other Choice

r
Iowa Sample,

1/.

36

'25

12

11,

3

3

2

100

52

4

100



'It is ci;;;iiial economic motives em

in these
/

/learning

d taticularly tlo the detrim

a eas -- personal ani family subj cts and interests.

rge more strongly.

t of volunteer

Forced --a 1 e responses are a reasonable m asure of strength

cif demand. If these findings fare to be b 1
l' /

1

and the non-traditional learne s more lik

il
,,.

learning opportunities which h 10 1.1* or he

place, rink may want to learn o things t at conform more
!

e

closely to the notion that learhil g is_main'y "to be better'

1

informed" or "for personal satisOction".

eyed, the adult

ly to demand

in the market-

at

,

illhe study team felt it would

sy,

the ten most frequ tly selected first

be useful to look in detail

'fields.in the'Iowa poll.

I ,/
s/to track each

choice subject

e method that seemed pr ductive

1eftstem subj

general

on tw4ydimen onS: /(1)

f

retpond qts who indicate a
'

those w

: er7 "
4'

'kb

; Vrl:t ,

,

produce

o

have p

TABSi. The
/,

\/
h final cepg

strength 21

Aseries/

chara
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TABLE 8 .

ESTIMATED SIZE OF THE

FOR TEN
C,

ft

.

OTENTIAI NON - TRADITIONAL STUDENT MARKET

S1ITBJECT AREAS - IOWA, 1976.

General
Interest'

/ . (

Agriculture . 70,500 ,

/ . /'
Business kills

Child de opMe-nt%

Cr

lthication

Engineering

Industrial trades.

Nursin

Sewing

Technical Ski

139",500 `

115,400

173,000.

'65,100

61,400-

98,600

61,4

me Crafts /31`

Specific2
Interest

21,000

`48,400

22,300

18,600

26,000

1, 600

' 21,000

31,600

1. j

I y
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r
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7,500

1
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,000

3,,000
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PROFILE 1

SUBJECT CHOSEN aYNAT LEASTlY OF THE STATE SARPLE

. -

farming; agronomy; anim
AGRI 3t) 0

`husban y, farm ecbaomics)
i .

. .

-4-1- . 'A '0
' 1 , , .

,
-.4w .

,
NN

are male.(907..) who are presently farmers' between 18-24 years
and earn leas,than $15,000. They live on farm or in g small

re'44-

r.village.' One in five is still a st ent.- ne third of them
p t 6,000, persons) plan to. study agri ultyre wi hin.the next two
ainly to improve their income, but p.145 to be better informed.,
ersonal,satisfactiom.

, - .:
.

'

P. A

How Setioqs are 'tie
*

4
:S

7.---_____

These a e'relatively sereious_about,"their plans, but cautious. A
"

third
.would like) to study in the next two years, and a third might poisibly.,
A quarter Of them would pay between $100-$300 for a course they want,ti

'and'Ohe in.,five would pay over $2,500 for a complete program. About
:one half can study 40'hours a week, but another third can study less
than iq )pur,4. The season_is an important factor here., Formal degrees ,.
are not, toosIMportant.

Under what circumstances,cin they learn?

Wliat.other,

Wh
....--

,
0 , ''--1,-14 '

'.A12044140?401hd-need tnore information about educational opporcpnitip.dki.

blie 40*Ve would like to be_ assessed for personal growthtr testid in
u

subject Matter skills. Some would like to obtain credit,i for ton .formal
..learning:; ,.

.

hilse people an work in a variety of circumstances; btkp isolation is
aproblem% 'Ag'extension is h'Oopular means- of learning, and at a
local,high'sChool or a learning center within 30 mileg'is possible.
Independent Study, evening classes, ..nd'werk-4tudy programs _are
'preferred.waystof learning. Convenieoce is less important than the ;
Tight 'program, However, with these -persons, More than any othe'r groLip
eXeeptthose'waptini,teehnical skills; those choosing agriculture are
n:certain aboubmhom to see to get expert advice, or where?to go to .

:.'sign up for a course.

stAjeCti Interest t

1iehtlitraining,Onvetent,

eat services do t h y want?

management, sports aqd games.
. \+

O

Mat., problemS do
-\

haVA-Dade? Olt

Isolation are major barriers, but most feel
'handicap to taking more courses. Getting right

ight time 'of ytar in the'avening is a problem: Many,
theieYde not exist.

t their job
course I

feel

* 1% s* approximately 18;80Q,persoos
ctoV18anar by 19/4 Iowa census data!

r..

o
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PROFILE 2
V

:SUBJECT CHOSEN BY AT LEAST 1% OF THE STATE SAMPLE

BUSINESS SKILLS (3.2W : .

ftyping,-dictrion:Iiling, bookkeepingoaccniting)

Who afe they?
-.-------

Most e female (77%) 1 g in a city over 5,000 '(',64%), but 16%
' on a far Eighty per cent vein families which earn le tha

$1:5000, an 40% less than $ 1 0: Thftir age varies uni rmly
between 18 and years old,. Twel er cent have comRlet col ege,
and another 20% ha had some eollege erienv. A few are p t-time
students now. There be as many as 5 , Olpotential students of
bus4,pess'qn Iowa.

9 ;
-How serious are they?

Under what circumstances can they learn?

Relatively serious: a third plan to study within'the nekt two years,
and another half would like to.' Preparing for job, or new job, is
a significant factor, but over 70% report that they simply want-to be

=better informed. Aat they are willingy is a problem: about one
in six can't pay anything; anOther one in six will pay $100-$300, and

,. a third one in six over 82,500. Most can spend between 10 and 19.
hours a week, but one in fivecan spend less than five hours. Two
thirds -want credit toward a degrA.

.

)

O

For convenience, and because the programs they want are available there,
a quarter prefer learning at a community college, and one in five at
a state university. Some-' refer an adult learning center., but less than
10Lchoose a private business 'School. Evening cladses are the preferred
ri to ledrn, and one third would like their employer4to sponsor the
training.(207. are union members). A quarter don't know whom to see
fot advice o whete to sign up.

What other subjectS'interest them?

Crafts, gardening, sewing, home repair.

What' services do they want?/- ; o

4-
Business skills Students express a good deal of 'interest in' the
services prOvided by an adult learning program: -over third exPreas
an interest4n-taking a course, obtaining credit for, eVious learning,
and estaflishing a credit bank to tssye Transcripts A quarter would
like'to be tested, for advance standing. Only 16% are not- interested

any service.-

What problems do they face?

Cost of course is a problem, but for these persons home responsibil es
rank even higher. Isolation is a difficulty for one in eight an 1,,,

like number have transportation proble s.. Ter the older person in the,
sarfiple, lack of,energy, fear of comp' ition, and uncertainty play a

/_ iart.

-.40 -
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PROFILE 3-
A

ABJECTA,CHOSEN BY ATN1.EAST 1% OF THE STATE SAMPLE
ti

/-
,- /// THUD DEVELOPMENT (1\5%) .

..,'

(parenthood, child care, etc.)

Who are they?
A

Unlik' Business Skills choosers, who come frOm families-with all sorts '\F
Nof occu tonal backgrounds, those women who elect Child Development \

come primer from families,with professional, managerial, or skilled
craftsman occupations, and are more highly educated. There may be
upwards of 25,000 such women who are currently interested in this_area,
mainly between 20 and 30 years old,'of whom half earn $10,000 to
$15,000 and another third earn over $15,000. They_reide primarily,
in cities.

How serious.are they?

'

Moderately serious. A few are interested in child development as a
professional field for which they want degrees or school certificates.*
But the majority simply need and want one or two courses to meet people
(67%), be better informed (58%), to deal with family problems (58%),'
and for personal satisfaction. Some (one in six) would like this
course as a free social service; about one third would be willing to

.pay $50-000, however. One third could spend only up to 10 hours a
week 'studying; another 40% less than 30 hours.

Under what circumstances can they learn? \.

\..
,

A local place was most favored-for learning: at, home (17%), at a
community location (17%), An adult,learning center within 30 miles /'><(25%), or at the area college (16%). Those tesgeking certification
,prefer a Regent's University (17%). With these persons, convenience

.

is the key, and, the right course. Twenty'seven per cent of them don't
know whom to 'see to get information, and 36% lack the knowledge of

"6where to go to find such a course. Cirrespondence study and evening .-

4.asses ate highly favored (507. each);'40%' or TV, radio, or newspaper'
courses, and another one third independent' Study.

What other subjects interest them? .

v

Business skills, consumer education, crafts, fine and performing arts,
gardening, hUmanities, personal psychology, physical fitness and
self-defense, safety, sewing, and avel.

What,services do they Want?

Information, counseling, a course in child development, and inter7
generational skills ere what these women want -- and to share

as

information with otters.

What problems do they face?

Home responsibilities and child care problems are uppermopt, say two
out,of three respondents. Cost is a factor to half. Scheduling
difficulties and the lack of opportunities is a. problem for some.
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Who are they?

PROFILE 4

SUBJECT CHOSEN BY AT LEAST 1% OF THE STATE SAMPLE

CRAFTS (1.2%)
(weairing,.pottery, woodworking)

r.

This is an.older group, 70% female, with middle to lower income
levels. Forty per cent live on farms, Thirty per cent have a family
member who belongs to a union. Seventy per cent have only a high school
education.

How serious are they?'

This is a non-essential subject -- 70% would like to take a crafts
'course, but only 20% plan to do so in\the next two years. Why?. For
fun, mostly. Ninety per cent say it is\ to meet new people, get away
from daily routine, or to get into something new. Seventy per cent'
indicate personal satisfaction as a reason. They are willing to pay
something to learn crafts, however: 70% would pay up to $100 for%
course, but they would devote only five to ten hours a week to learn it.
No certificates or degrees are sought. A few hope to get a job based
on this acquired' skill.

Under'what circumstances can they learn?'

This group favors evening classes, day clfasses, and employer or union-
.0 sponsored training. -Independent-study is favored by some. A adult

learning center or local high, school are the favored places; and, not
surprisingly, convenience is the reason.

What other subjects interest them?

Community organizations and problems, gardening, physical fitness and
self-defense.

What services do they want?

Ef

What problems do they face?

To learn crafts, not many. Scheduling, isolation, cost, and home
responsibilities rate high. For the older persons in the'sample, a
feeling of age and the lack of energy are problems.

//,/

Not many An available course, some educational information. But 40%
are ions about what is meant by the choiCe: -"have'the program .

s f assess your personal talents and competencies fot potential
personal growth, for living amore satisfyi4ng life, etc." No other group
responded.to this option in such numbers. (Those choice areas with
high numbers,of Women tended to check this option: theremay well be

0 'a nded for a service fdr women in Iowa which provides this soft of
assessment.)

42 -
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Who are they?

PROFILE 5

SUBJECT CHOSEN BY AT LEAST 1% OF THE STATE SAMPLE

EDUCATION (1,75%)
(teacher training for certification)

\.

There is'still a large reservoir of people in the field of education
Who want training or updating of skills: two-thirds fethale, professional
in nature, who oftenhekong to -a teachers_'., union, and who are mainly
25-40 years old.-Twenty eight`per cent have a college education or
beyond; ahadditionartwo-thirds have some college. Three quarters of

The tend to be spread all.oVer, the largest group in moderate-sized

them ear weer '$10,000 and $25,000: More than 3% are noh-white.

cities.

How serious\'are they?

C\\NIr
ry serisms, Half plan to take a course in the next two years, mainly

fo -j-0-5 requirements or promotion; or ,to work toward a master's
/

degree or school certificate. Increased income is a strong motive. They
plan to spend a lot of money for'this'education: half expect to pay
more than $2,500. They also expect to spend a good bit of time ltarning:
40% will devote 40 hours a week or more. :

Under what circumstances can they learn?

I

Private colleges rank highest, trailed by the Rege versities
Institutional presti=ge is a factor with them, unlike any,other
Fourteen per cent favor a college without walls forMat. Traditional
day classes are also favored, but'during a seasanhen job respongibiIities
do not interfere. A goad number like the idea of TV or radio classes,
independent study, or correspondence study. Convenience in scheduling 7
is gobably the key to success in attracting these potential learners,

44,

particularly if offered-by a prestige -laden private college.

What other subjects interest them?

Child development, tonsumer education, crafts, gardening, history,
humanities, public affairs, sewingOlports and games, and travel.

What services do they want?

They don't need information or advice: they want c dit toward a degree

///

or certificate! They like the idea' f assessment of rior informal
learning, a credit bank concept, and feeting of subject skills.

What problems do they face? -

/'
Cost is uppermost in their minds, together with hoMe andjob
responsibilities, child care problems, acid scheduling.

,43
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Who are they?

PROFILE 6

SUBJECT CHOSEN BY AT LEAST 1% OF THE S1XTE SAMPLE

ENGINEERING* (1.2%)

*

Young people, almost exclusively male,
who hsve some college, and want mote.
late thirties., Their family.income is
They tend to reside in mid-sized citie

How serious are they?

Under what

'from skilled craftsmen families,

A,few are mid-career men in their
middle class ($10,000-$15,000).

s.

Fifty per cent would like to:-resument-udes, bu4ithey are beset by
problems. They Are out to improve their -inCpme, and to prepare for a
better job. Sixty per cent expect to....Apiend over $3,000, but present
jobs limit study to les Oan ID hours a week. _Their goal is a graduate
or professional degree, Wlthourdoubt. They Thera- pear serious,
but experience may have told them that they will not find-rime or the
right program to help them. Their responses were therefore cautious.

circumstances can theylearn?

They like the idea of employer-sponsored training, inthe evening, at
the nearest college or through independent or correspondence study.
Convenience is unimportant: they are mainly interested in findingthe programs they want'and need. The' don't care what kind of
institution offers the programs -- prestige is no lure. Theyere
practicl.people!

What other subjects interest them?

,'Industrial trades, labor
skillt, and travel.

What Services do they want?

and industrial relations, safety, technical

1.

Thirty percent lack,exert advice, but mose know where to sign up for
existing opportunities Finding the right courses is a problem,' so
advice and.'eppnrrunit'es for credit and-advancement toward degrees
are services which w uld be desirable. The,idea of an adult education'
.program is alien -- these are mainly 18724:Yea olds, who barely see
themselves'aT adul s..

What problems do they face?
,41*

"'--.4...

Y .

Lack of oppprtuaities and cost are the factOrs,most often checked. 'Job
responsikilities prevent the full-tiie attendance mainly required in
graduate engineering Programs. t

4 .-*Note: It is possible that a portion of the 'respondents who checked,"engineeringumay
Le thihkin f a st,bject matter academic people would regard as a technicaL skill,
rather than true engiheering program, as o red in mo -t universities. How many

ca of be estimated from these*data

)
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Who are they?.

How serious

?1 PROFILE 7

SUBJECT'CHOSEN BY AT LEAST 1% THE STATE SAMPLE.

INDUSTRIAL TRADES 1.3%)

(welding, carpentry) e ectronics)

There may be 24,000 Iowans curre
trades. Unfortunately, most of
years Old, 80% male, and scatte
few reside in cities. They are
years. Otiar 40 of them earn o
$10,000 a year. A good number
Mostohavemot been to college.

are they?

interested in learning industrial
hem re farmers between 25 and 64

ed throughout the countryside. Very
not now tudents and haven't, been for
er $25,001 a year, and 90% earn over
re union or = association members:

Two thirds would like to lear a trade skill, and half would spend
$50-$600 to learn it. But, d pending or\the season, less than five
hpuXs a week is possible, or or than 40 hours. Seasons are

Few are intereste in any form of credit.' They are therefore
moderately serious.

Under what ircumstances can they learn?

.Eveninvclasses:at arning center, high sch pl, community
college is by far the most p eferred mode of study. A would,like
to see their employer spons the training. Pract cal1y all the
respondents felt they knew here to go and who to see to get theitraining.
Day classes in the winter m nths would be pOsstb e for the farming group.

What other subjects interest them?

,Agriculture, forestry, inve
and technical skills.

What services do they want?

Many are not interested
to provi4 the course and
themain,rrather indepe de
consideration's.

What problems do they face?'

I

Cost,,the unavaila lity o
are most Often r orted.

tment, physic fitness and set -defense,

adult education program = ervices other than
he place to learn it. This group is, in
t, motivated by practical skill and income

courseshome and job responsibilities

45-
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Who are they?

a.,
---PROFILE.

SUBJECT CHOS EN BY AT**LEZST 1% 0 E STATE SAMPLE

NURSING (2.0%)

These are women who come from all age grows - 18 to 65 -- and whose
professional nurses training is at several levels: beginning high--
school graduates through nurses instructors (college faculty). Their
family income is typically high, the median approximately $20,000.
Their residence,is rather evenly spread throughout the state, in rural
as well as ropolitan locations.

° How serious are they?

Except for teachers, nurses are the next most highly motivated group:
they are serious. Forty per cent plan to study in the neXt two years,_
and an additional 40% would like to. Improving their skill and income
are thy motivating factors, as well as for personal

to

nal satisfaction. They

,

qte what they can spend, but esizable number expect to commit
o e ies. The'younger members of the grouEemect

study full-time; the older o 10-19 hours a-week. n
eral, they want college degrees or nuysing certification.

Under that clrcumstafirds can the learn?

_ %
Communit ege programs a nd those offered at work are the places

ed by most respondents. The availability ctf the right program
the most iMpOrtant factor, folloWed sli ghtly byiconvenience. Day, ,

ses are the time most preferred, espiZially if sponsored by.,their
e er. 1

...
).

1 -
'"What other subjects interest them?

.

-..----
.,,,

Bi logical scientes, business skills child development, personal,
. ps hology, consumer education, sewing and home crafts.

0

4`, That services do the want?

Except or the- ossibility of earning credit toward their degree 'or
certifi .te objectives, nurses-are not generally interested in adult
educatio programs. (Some of their collateral jearning interests
could be et by sech,programs, however.)

What problems do"they face

Cost and ho responsibilities rank high. ck of opportunity for
study s a f ustration, especially for th e who reside in rural areas./

- 46 7

62



tat

lacLarA they?

How seriousc,are"

Moderately me
average lea

the reason f r
They do hot-6ee

PROFILE 9 ,

,SUBJECT CHOSEN BY AT LEAST 1% OF THE STATE-SAMPLE

This grou
likely p
famili:

to

they?

and

WING COOKING HOME CRAFTS (1.3%)

is very skimilar to
r ued learning area:
But half are\over 50

cities (very few in

ing

Under what circumstances can e

oosing crafts as their most
% female, from middle income -

ears old. Most are located in small'
he metropolitan areas).

9

sted: willing to spend about $25 for a one hour a day \
time. Overwhelmingly, they elect personal satisfaction
arning, and to meet people, get away from routine, etc.
credit or degrees. _

Day classes
mode. Sdm
Local hig

What other- sub

learn?

r evening classes in a nearby location is the preferred
lect independent study. Again, convenience is the key.
,

schools are the faVored, spot. A third would like to "learn
-through ,oing" with occasional consultation with an instructor.

ects terest 'them?

What services

t surprisingly, crafts and 'gardening, with a few interested in fine
and rforming arts. This older group is clearly home-centered, with
personal enrichment the objective.

do they want?.

Although it might be said that women interests in home crafts should
be interested in the services provided thOug a comprehensive adult
education program, 55% of these respondents c ecked "not interested",.
kfew want a course and a place to learn it s' the most useful service.

What problems do they face?

Cost, availability of opportunities', ,a 'sense of age, and lack of
sufficient energy and stamina are all reasons why this group might
not pursue their,chosen objective.'

- 47
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Who are they?

PROFILE lb

SUBJECT CHOSEN BY AT LEAST 1% OF THE STATE SAMPLE

TECHNICAL SKILLS (1.5%)
(auto mechanics, TV repair, drafting, machine maintenan

The people interested in technical skills are us ally male (90.)1 from
families whose occupations are in the services, operative, or unskilled
labor gr.:nips, and-who have a high school ed ation. By and large they'

union members (55%), and their age ra es the span of this study.
the bulk in the 25-34 year old age group Their f ily income is
generally between $15,000 and $25,000. They are eve ly spread over-the
state in cities and in, the country.

-How serious are they?
1

These people face a lot of barriers, and few said they now plan study_
j?--------1--ethe next two years. Most would like to but they feel there are

problem hat must be overcome. Job improvement d-Increasetl-earnings
of reasons for learning. But once problems are overc

to spend between $300,and $2,000 to be taught the
ice. The average respdndent can spend.about 10 hours
ey do not seek degrees, but they do demand a'

ment which,could be used for employment.

lead the 11
they are wi111
skill of/their'c
a week/learning.

. statement of accompli

Under what circumstances can the lea
/

/

Since'these are job lolders now, they see, evening classes and work-study
/programs sponsored .y their employer as the favored means of acquiring
the skill. Their ercepcion.is that only private vocational or trade
schools offer wha' they want -- perhaps also community colleges -- but
they are hazy ab t whom to see or where to go to-Sign up for a course.
A sizeable pert cage of them see correspondence study or a college

, without walls s a way of gaining the skill inexpensively.

What other sub'ects interest hem?

Collateral nterests are ariculture, enginee ing,,home and appliance
repair, in ustrial trades, , physical fitness, nd crafts.

What'services do the wa t?

What

Informa ion, primarily sting for skill acquisition. SoDe
like the idea of a fi e of work records to help them gain better
employMent opportunities.

problems do they face?

Lack'of information, isolation, the cost bind of private technical
schools, scheduling problems, home and job responsibilities. This
group, more than most others, see themselves ,as losing out on educational
advantages.

- 48- -
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It is interesting to note th of these ten moat wanted.

subjects, four are categorized as vocational subjects, three

are prifessional, and two are home-orienied. ,None are general

,-'education subjects, what are often called the basis of a

f.

liberal education. That should. not be taken to bean that there

is no interest in general education among adults. The earlier

tablIs should make that clear. Ratheit means that in-terms

of sheer'numbers of new potential entrants or,re4ntrants

into postsecondary education, the vas majority will likely1-

choose a vocational subject first.

De/termining the size of the potential market for each

subject chosen on the basis of at least one percent of the

statewide'sample/is very rough indeed, and readers are cautioned'

once again not to interpret these figures literally.. However,

it seems reasonable to ktate that nurses and teacher are

stronglymotivated to pursue further"education in their pro-

fessional field ;,particularly if by doing so ,they may be a.,-
Y

sured,advancement or financial benefits.

Further down the index of "elasticity,pf demand" given

in TABLE 8, business sk lls, agriculture and industrial trades,

each are moderately desired, and would h ve to be offered in

more attractive ways (i.e., lower cost, more-conveniently

ava4.1able, etc.) for postsecondary institutions to make

iiificant inroads into the potential market./ ;leer t e bottom

\
-

of the demand index are the home-oriented subjects -- crafts

9
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I

and child development -- which should indicate that in

expensive, clOse-to-home, group-meeting, evening delivery

would likely be the'most successful means, of reaching the

.

sizeable potential general interest market!, almost

300;000,persons by these figures

A problem group are those y5ho chose technical skills,

defined as income- producing v cations such as TV, auto or

other mecblanical device repair, drafting, or other non=

1411. Although ranking fifth out of the top ten

fields in general, interest, technic 1 ski/lls drops to dead
/-

last in terms of numbers pianni g ,to, 1darn those_skills,-

1,.960 persons. PROFILE 10 renders s e clues as to tfe

characteristics of these\ people and their problems, and

.

(
ngcludes that "this group ... see themielvei as Zosi on

educational advantages.

Perhaps a'personal history of failure in public cool-

ing, and a natural cautiousness about forial educa led

this disturbing.ftnding. Technical skills are y needed

society, the more so now that the economy may t further

away from an emphasis upon disposable%or rapid-r acement of

goods to one emphasizing durability. These ski mean jobs,

but presently there are few inexpensive opport ties to ac=

L'S
quire skill6 leading to them.

4
s

On the ,other hand among the already em ed; perhaps

among many Iarmers,,there may be .a number who chose

/

66
/"' 50

r

,



4

/

/-

technical /skills noti as first choice for employment ,,-s
1 . \

but' for greater 'self-reliance. ,Many,peopl
.

e today indicad
.

, _..- .

\ 1:'

a desire to_repair he r,os,Al applian service thei
\

'own cat, furnace or air conditionet ng.basic main en-
.

'mice and repair .skilis many be a high econd\choice for m ny
, . .

\ \persons, particular thos hard pressed by.the conomy.

This-repor has r v aled th t there may be a problem a d
,,-

fan opport ity am ngKrespondentstwho favor learning technida
)

skills.

fiat are the p efetre circumstances for learning?

It is no enough to know how,nany people are interested

, .
in learning at. Before one can effectiVely design a program

...

one must d e.under what cir np;tanceS potential learners
1

,

!are likel ake up n opixirtunity. TABLE 9 com res the

jresp to a'question one his topic among, the tree groups
,

-... .

surveye . In addition; awn of the t side poll re-,

y respondent gross i in uded in a'tas e in Appendix

uite\clearly, ing classes are the rred time,

ng as they are t held too farfroM'h

he working, respo 4 denta would like to

employers, work -study programs,

wark hours is quite str

ondence study also

/dd respond4ts w

kingcoursesit.by



Ways:

TABLE 5

MPARISON OF GROUPS ON PREFERRED WAYSOF LEARNING
(Percent of column N's*)

'

Employer-sponsored
,on- the -job training

Union-sponsored on-
the-job training

Work-study
combination

State Interview- ', Enrqlled
Sample/ Groups Students
(N=799Y,J.

.

(N=176) . (N=390):i

, Am learning Could learn
this way this vay,

,i ,

/24

6

14 30

.,Day classes at

nearest college 12 22

"Evening classes at
nearest college 1 18 34

Day 'Classes 5-30

miles from home

Eveningclasses 5-30,/
miled'from home

/
Weekend classes

12 32

20 42 30

6 11 3

Radio or TV class s. 22

2
04

22

14

28

Courses by newsp per 13

Independent stu y
with consultat n

CorrespOndenC study

Private, less np

Other way of/learning

13

16

*Multiple responses allowed.
< .

-

27

?8

6

3

1
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41,Among enrolled students, t ugh most are now taking their

4S
.

cpurses by evening classes, a'significakt number report that

they could learn by independent study, correspo ence study, by

TV, radio; or 'newspaper, or on the weekend. Thus it is likely

that progr s utirizing some of these lesser known modes of

,0providing' lealming opportunities might find a ready audience.

(
.

is
/
importa t to realiie that no single mode of delivery

,
..

s att ctive.or propriate,Ior all potential learners. t. t

NThere a e as many groups of pepple preferring one way to

leain as, there are ways'ito learn. Consider, for example, these
. .,

7. .

,

.four 'statements from adults learning through correspondence.:

Correspondence courbeasprovoke some con-
troversy among learners. The following
four quotations illistrate the variety'orf
op,

.inion encountered. Fsrst, a twenty
eight year old nursing teacherHwith three 4

years of college, who livesoll\a farm
writes:

"I feel after being into
correspondence ,course after a
few weeks, thdt Correspondence\
studies are a very poor way of\.
learning. Feedback is slow in
coming r- which'ldses its im-
pact and effectiveness. The
communicati.ng subject matter

/ with students and the instructor
is desirable.. `This, helps iiz
comprehending ideas and broaden-
ing one's own ideas."

Gn'the other hand!4 a thirty seven year :Old
homemaker with a College degree hoping to
renez`d\h6r teaching,beWficate says:

" thoroughly enjoy correspondence
study. 'It gives me aflexibility

69
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in use of time that's m
I really don't wan to gi
any df,my volunt r work

enjoy with husband an
children, so 7.s is the i

answer for my renewal of to
certificate.'

elous.

e up

things

aZ

cher'S

But another out- -work French ocher has
some criticisms/

"Since I o4 taking this course only
for certification,,I feel that it
is probably not, valid evalua ion
of the offered. Howie er, I
do have one uggestion. I hav both
a B.A. and an id. A. from the Un versity
of Iowa, and am qualified, to t ach
in three different fields wit as many
'as 65 hours in my second field. I have
always had a great interest i govern-,
ment and political science. I could
pass the -test requirements f r this
coursewithout the busy wore of-lessons.
Why is there' \not a test si Zar to the
CLEF for those of us who hive these
small requirements to ful 1Z? 'Is/Auld
gl&dly pay the.same sum*r the test
as for the cour9e."

Finally, a thirty three Ye r old Police *Chief
with one year of college d who, hopes to earn a
four year college degree ventuaZZy, sums up the
situation for many peopZ :

PI am very interest =d in contdluing my
education but the roblem I have is
that after .I recei e the A.A. degree from
.the area college will no longer be
working toward a degree, only gaining
more personaZ spfisf.. tion. I live too
far from a fo year .oZZege for it to
be practical lar me to try to take night
school. I h. e found m taking
corresponde e studies om the University
of Iowa th. I learh more from.these
courses t I have in cZ.:ses, plus
the correspondence work is arder, and
after yo complete one of .t ese courses

/ you kno uou have had to wor to make

70
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t:-51- pet that this area should be
hecked,into with the possibility of
c ming up with a program that would

n et a de ree from this

.tY of study."

This type o divergence of opinion is likely to aPie44t

ong siudepts learning by any given mode. The point is,

therefore, that a omprehensive postsecondary learnixg system

sho4d offer a dive se array of means and media for adult

learners -- from tra ionAl lecture style daytime c Wark

through' guided independent study through an exterkal de ee

approach.
4

Who are those Who couldn't decide what way of learnin

was best for them? A breakdown of the state sample indrbat d

that overall 23 perbent couldn't decide. However, 52 percen

of the oldest age group (65 and older) and over half of those

with a grade school education\were among those who couldn't

decide, and slightly less than half of those/Whose incomes

were $5,000 or less 1.at year. Forty -four percent of the re-

....-tited-group responded similarly. Thus we see a,dilemma

emerging. These people the old, the poor, the unde educated,

the retired were the ones who were overwhelming likely

to indicate no interest in furthdi' learning, a they are also

the ones who don't k w how b4"st to learn ev n if they want

to do so. What postsecondary institutions can do with or for

these people is an unresolved issue. Consider the pattetn

of responses to the earlier question on educational' plans:

71
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TABLE 10

Question: Wo d you like to engage in. some form o further

learning beyOnd high school ... within the next two y rs?

Percent res ondin "no"Respondent group

Farm residents

Farmers (occupation)

50 to 64 years old

65 and older

Infome less than $5,000

\ Income less than $10,000

77

74

98

76

74

Grade school education 98

\\Retired

A

Clearly, there is 'a challenge h re. What'are the pubic
*r-

t

pf3\icy alternatives that would be most helpful for these

\94

o
,

le? It may not be further learning opportunities, if one
... 4

t.
.. \s

were rely on the results of this poll.
', ,

What type of Institution or place to learn do respondents choose?

Am g those who do choose to learn in the next two years,

the study, team asked what place was most preferred, and 'why..

TABLE 11 cpares the results across survey groups, including

---
those curren ly enrolled who were further-gaited where they

are now learning.

-56-
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4

COMPARISON A N ROUPS ON PREFERRED PLACE TO LEARN

'Interview Groups Enrolled Students
(N=176) (N=650)

Place now Place prefer
learning to learnhome, by

ombinatioa of media 7 7 10 4

At work 2

With a tutor 1 3 1

UAt .W.W.I
E ternal d

At library or other
community 1 cation .31

6 1 1
/7

At adult earning center
within miles 12 16 10 8

At a ocal high school 8 17 8 9

_At /a private vocational,

bnsness, or trade school 7 2 3 1

' At area community college .22 24 23 10

At private college
or university r

At a State University

10

13

2

. 7

14 8

10

',\At an out-of-state

institution 4 6 - 2

Other place 1 1 , 3 3

Undecided/no respon e 6 32. 17 28

Total -.100 100 Tat 100

.
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At is not Surprising to find that a plur4ity indicate

comm i,ty cofeges since the majority of respon /ents are

intete ted .n.vocational subjects. This choice runs ahead

of others right through the sample groups. /If one were to

add to community college choosers those respondents who

checked "an adult learning center," "at i local high school,"A &

or "at_a library or other community location" -- all places

that are sometimes available through area colleges -- that

'plurality becomes the majority among some groups. Private

collegesi-Aad-NnivdrsitIeS, together with State public u

pities,, account for less than a Ruarter\of respondents.
....----

.. . -
Among currently enr-alied non-traditional learners, a

sur rising 10 percent would prefer to learn through an' ex-

ternardegree ogram run-by a "university without walls ".

Allowing for the fact that many adults are likely riever,to

* have heard.of such a place before, this finding is perhaps

indicative of a latent oppOrt Y.

tOther places which e rolled students felt were better

than their current learhing resource were "at work" andlat

a state (public) university. Places where studeb.ts are cur-

.
rently enrolled which would likely:2:16Se enrollees if a ,choice-

i-- -,

were ossible are orarrespondence programs, private voca -

tional, busineg4 or trade schools, community collages, and
.,

__,,:pr vate colleges and univertities.
A

.1

- -
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The reasons why these choices were made seems quite

clear. Adult and on7ttaditional lea Rers are not generally

motivated by institutional prestige, and less motivated by

Cost factors than- one would suspedt. sider TA4LE 12: ,

Reason

,Convenience

TABLE 12

Why was Preferred Place Chosen?
(in order of frequency)'

Percent of 284 Respondents

\46

Progr ms are offered
tha I want 2\

\

Will be most compfortable
with khe people there

Will generally enjoy studying
there the most

Cost, / "other ", and undecided

Prestige of the institution

6

5 each

2

100

)//'

to /

0
/

Convenience is most important to all subsample,groups

e.

surveyed with the sole exception of the 18-24 year_old learn-

ers, Who put "programs offered that I want" at the head of

their list. 'Cost rates high with yogger'people too, and

very high with those whose family income is below $10,000.

Prestige does not rate at all with most ih the subsamples. But

a few-younger males, in thel.ower income groupings from

t4'
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- 59 -



famili s with professional-type occupations find prestige

attractive. Generallytspeaking, one in four or five are'

f

motiva ed by specific subject matter programs, whereas one

.n two are more concerned with convenience, comfort, and

person 'enjoyment.

"Do they seek degrees or certificates?

If ose is not the highest consideration ib making a

choice of place to learn, is degree or certification a

factor? G nerally, yes, it is important. Sixty-five per-,

cent of the state sample want credit, and even higher,'

percentages of other groups surveyed. Regular degrees --

Associate,' Bachelor, Master, Doctor, etc. -- account for\

0 percent of the-goals of'respondentS- who want some forms

credit. One .n five of those wishing credit simply
\ ,

\ ;

want statement 40vf completion. But, Out another way, 65

percent thoe waning to learn in the state sample either

want no cre Cr only a statement of c mpletion. Clearly,
.

non-tradition 1.1earners are npt quite as degree-conscious

as traditional tudentk, particularly if the subject choice .

is not from the eral education catego

-60-
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TABLE 1(

COMPARISON AMONG GROUPS ON DEG E OR CERTIFICATION SOUGHT

(Perent of column N's)

e of Reco 3 ition: State Sample:
1

Interview Groups:
2

Enrolled tudents:
3

Statement of coi..letion

Teaching or coun ling
credential

Occupational certi cate
or license

Associate's Degree,

Bachelor's Degree

Master's Degree

Graduate or Professional egree

Other degree or certificat=

Don't know or haven't
decided

Total

1
Percent of State Sample (N=283) w. ting credit - 65

.2

Percent of Interview Groups (N=176) anting credit - 75
3

Percent of Enrolled Students (N=650 w nting credit - 85

(N=184) (N=121) (N=5

19 19 26

11
8

15 12 4

7 7 6

14 27 22

14 9 11

10 4 2

5 3 10

5 16 11

100 ' 100 100

77
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How many people does the state sample percentage figure

in TABLE 13 represent? The study team felt' some estimates

should be calculated of the number and serijousness of the

nontraditional learners who expressed inte> est in further

learning, want academic credit, and ultima ely plan perusing \

a degree. The succes of any new degree p pgram,- such as
4 ti

the Iowa Commontdealth college idea, would d pend upon

designing a service whit adequately fits t e needs of those

people who are not now en olled In degree p grams, but

want to be.

TA; E 14

ESTIMATED SIZE 0 THE POTENTIAL
DEGREE CREDIT PORULA ION, BY DEGREE

diJECTIVF - I04A,,1976

ercent of
Iowa Population

Degree Expressing,

Sou ht Interesal

Associate

Bachelor

Master
51

Doctor or
Professionals]

1.6

3.2 \

3.2

2.3

Estimated Num
of Iowans rep-
resented by
percent of
interest2]

Potential new
Number of wa) degree candidates

candi ates from state data if
enrolled in appropriate progra-
Autumn 1975 3j available4I

030,080

60,085

60,085

42,865

24,489 5,591

52,562 7,523

,052 55,633

2,51 40,351

11 Calculated from TABLE 13
21 Estimate based upon 18,800 adults per Iowa poll percentage point.

431 From 1975 HEGIS data (state residents only) telephoned to study team HEFC.

41 Calculated by subtracting numbers enrolled from estimated interest.

51 Difference betweet master's and doctor/professional's degrees estimated
from the ratio of masters to doctor/professional's degrees granted in 19

78
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TABLE 14 reveals some suprising results. The responses

to the state joll indicate, that about 5,60 nontraditional

students h are not now enrolled but want to be, seek associate's

degrees, 7,523 such students seek bachelo degrees, std

ping 55,000 and 40,000 respectively want master's and

While we mus once again

express caution against interpreting these figures too

doctor/professional's degrees!

literally (it is easy, one must remember, for eople to say

,they want an advanced degre when the4r qualific tions'for

such study, or their persistance, may not be equal to

the task) we urge planners to design a more highly focussed

follow-up study to determin whether or not to have confidence

in this level of demand far graduate degrees: (Since 13

pdrcent of the state sample, representing 245,000 Iowans,

already have bachelor's degrees, these figures may not be

terribly inflated.)

In thinking further about the implications of Table 14,

',,one must keep in mind that we simply subtracted column 3 -

currently enrolled degree candidates \from column 2', the

estimate number of Iowans who want degree credit study

toward the degree in question. This is a bit like sub-

tracting apples from oranges. Almost all bachelor and above

degree candidates are full-time students who entered the

degree programs directly from a more elements academic

.level, whereas the demand (columns 1 and 2) is from people

who cannot pursue degrees on a full-time residential basis.

79
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How much are they willing to pay to learn?

Most surveys of learning needs and interest fail to

. . .

adequately ascertain the .i.oluntary buying power of the

learner -- how much he oriI she is actually willing to spend

P
out of private, discretionary income to acquire the Skill

. \

or learn the subject matter of-choice. The Iowa study team

tried to get a clear fix On this slippery datum by first

linking the qu'stion to the first choice subject rea; and se-

cond, by not pfoviding a scale of dollars from wh-Ch to

choose an amount -- t s avoiding a biasing effec of a

scale: i.e., high on a Sc`q.e of k$1 to $100 would indeed be
a

low on a scdie of $1 to $1,000'. Respondents ofte view them,-

selves as "h'gh payers" or "low payqrs" and respo d according-
ve

sly, no matter the range of the given scale.

The .se ite sample was asked.,

Regard ess of how long this skill or subject
chose earlier] normally takes to learn, or

h. co tly you expect it might be to learn
how u h money would you actually be willin
to,spe d to acquire this skill or knowledge?
I am t tested in the total amount 'u fee
thig i h to you to learn?

Given this question, the state,sample responded ith generally
A

high amotInts, averaging 9,15,$1,000 (see Figure ).

r

4
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Percent

of 15
Responses

25-

20

10

5-

Amount Willing

0*
to

$25

R.$1,059

d to Learn Chosen Subject

State $ample

N*286,

z

to to to to to to over not
$50 $100 $300 $600 11,000 $2,500 $2,500 suel

Dollars'

*Not willing or not able to spend anything

A slight ambiguity occurs in--these r sultfr. Some respon-

dents had stated that they wanted to learn ucomputing sciences"

for example, thinking of a single course in' computer program-

ming. Naturally a small amount came to mind -- in the range

of $100-$200. But others who chose the same subject were

thinking of a whole course of study, not just a single course.

These persons were likely to suggest $1,000 to $2,000. Thus
--

.

...---'

a strict interpretation of these data is unwise.

Yet the study team was impressed with the generally high
a'

amounts state respondents gave to the interviewers, some covey

$5,000. No other research on adults of which the study team

is aware produced this high an average amount. Comparing

65



studen sample in a imilar question, the amounts chose

averageo good deal 1 ss, mainly because these:persons wire`

clearly thinking of a s ngliZurse (see TABLE 15)_

these results With the interview respondents and th'% rolled

students were asked, "how much will learningis subject

or skill cost you?" Since many respondents had risted only a

single course, the average amo

34

' Amount

t was about $304

TABLE 15

COMPARISON OF AMOUNT RESPONDENTS WILLINGtTO PAY TO LEARN

CHOICE - STATE AMPLE, INTERVIEW SUBJECTS II WITH AMOUNT

ENROLLED STUDENTS EXPECT TO SPEND_

(percent of column N's) 0

State Sample ,, Interview Subjects
{N-286) -,-. 7. 0=1761-------

Net willing/
not able to .

spend anything 4 6

1- 25

26- 50

51- 100

101- 300

301- 600

601-1,000

5

. 4

7

8

11

10

9 ,3

9

1,001-2,500 12

- 2,501-5,000

20
over 5,000

Not sure/
no response 21

6,

43

Enrollid Students
($a650)

11

8

16, .

11

6

4

3

31.

Total 100 100 100

'82
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Enrolled students were further asked if they'were

'financial aid or reimbUrsement for their studies.

re-

tuitional arship aid, and aboul a carter were reimbursed

by their eMplo of other source (many of these are

nt pf the total enrolled sample received some

teachers and other professionals).
t.

t

TABLE 16

ENROLLED STUDENT TUIXON AID RECEIVED BY TYPE OF INSTITUVON

t
Regents

Universities
Area

Colleges
Private Colleges
and Universities

Total
Samplq_

(N=198) (N=336) (IF:116) (N=6503

Vtion
Scholarship

0.0 10.4 6.0 6.5
t

-
Part .0 .2.4 0 4.3 2.6

None 96.5 71.7 , 81.9- 1 81.f

'No resporiSe ,, 1.5 15.5, 7.8 9.8

5.Re4.mbursement

Yes 17.7 .29,8 34,5 26.9

No 81.3 60.7 62.9 67.4

No, response
,

1.0 9.5 2.6 8.7

1/ The source.of this aid -is not neceesariily the institution in which
the nontraditional student is enrolled.

' s-
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,*4 In sum, the state sample revealed arelatively high

level of expected personal cost for education, and a

gratifying willingness to contribute to their own education.

"kelatively few non-traditional learners;.are Krently re-

ceiving financial aid or reimbursembyt for their-studies.

Since' the greatest interest in further learning arises among

Chose most able to afford the cost, this finding is perhaps

1o. be eXpected. Those least able to pay for further education

are, as we have seenlikely not to'be among those answering

this questiOn. '(It should be remeTbered that all respondents

who indicated no "interest in further learning -- 64 percent

of the 800 statewide Sample, were asked to'skip all questions

dealing Ath subject matter, cost, financial aid, etc., and

only respond to several generallquestiond at the end of the

interview.) Thus the strong feeling of need for financial

aid expressed in group interviews and surmizedvIrom phe

negative responses from those with lotier income levels in the

.

state poll s not surface here.

How much time c they spend'on studies?

4 Ak

/

Asking people how' much- time-they can spend engaged in

le,a. rfing islikeasking them how much money th' plan to spend:
.d$0.

it depends. IO this case it depends upn what kind and extent-
.

of learning each respondent has intmind. Most respondihts
"9-

,

have famJi ayand employment obligations, and only limited

, . .'
amount of "'tree" time to allot to educational activitiev.

t
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Others have +a lot of time during certa4n seasons. Thu the

responses runs from less th'n five hours a week to

over 40, the mean being 14.5 hours.

Percent

`of

Responses

FIGURE 2

Hours Per Week Respondents Willing
to'Devote to Study

State Sample

N -287

-

251

20-

IP

15-

5.

yin

21,. 14.5 hours

to 5 6 -9, 10-19 20-29 30-39 40+

yV v

Hours

- 69 -
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V

.

For working people with families, this average is about the

realistic maximum, perhaps spread over two or-'three class

meetings plus four or five hours of study, or some similar

allocation. Other non-traditional programs for adults operat-

Aing in other areas ----for example the New Resources Program

operated by the College of New Rochelle in New York (see

Chapter III) -- have found this expectation to be about the

most working people can spend.

TABLE,17 compares the state poll result with those

currently enrolled in part-time educational programs, and

displays the fact that the average learner now spends about

eleven hours per week engaged in study, but could add another

four -- an amount of tiime about equaling the expected maximum.

TABLE 17

COMPARISON OF HOURS ENROLLED STUDENTS SPEND STUDYING PER WEEK

(AND ADDITIONAL HOURS POSSIBLE) WITH HOURS STATE SAMPLE REPORTS

Hours

WILLING TO DEVOTE TO LEARNING

(Percent of column N's)

ENROLLED 'STUDENTS
STATE SAMPLE

Now, Spent Addit. Possible Expec
(N=593) (N =451)
(M=11) (R=4)

0-5 29

: 18

10 -19 32

20-29 13

30-'39

40' + .4

Not sure Q.

59

17

3

to Spend
287)

14.5)

18

18

24

* 10

6

2
,17

0
7

-70-
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,Ptanners ,hicittryg to .attract- entb,Liees in -Rm.-demand studies
.

-such. as- ctafts, develdftent and .seining, efc 1§1fto81d, 0-

however, expect- fewerthoursofe-eff -- perhaps 'tvci?taging_
0. . .

4 4. 4.N 4-file h4urS--per:week:total.___ 7-. -
;-% c.

To this -point./ we-,have :Seen that thosar iriter0ted °gin 0
- -' - -:-:_:. , .._ -., ., ,Ii.-_-.:-,-..7------ - ,.;,-4:---,-.4,

,,,

further study, generally .Want°,&9 learn las Versbnal0ant dev-
-°

t o_ . , ---. = .

elopmental reasons, prefer. eQ gpidy. in, ttle:evenings °and 'OOier ','
.. .

.

° ° 0 G: ,
ge

odd hours, -vane .convenienCsarle all...else-,

,

tbut Wan-some
...

\
- . .

, .form of credit dr recOghifion- for their eff6rts. The-*fiext .-
/4 \

..
., -

%,

o- ,

a-
0 c,

step the study team took was to ask the would-be learners

whether or not they feel they know whom Co see for e ert
o

advice on educational opportunities and where to go to sign
.

4

up .if they were to decidd today to undertake their intended

udies.

D6' they know 'whom to see to get educational advice and where

.to sign up?

TABLE 18 displays a generally reassuring picture o

non-traditional learner who wquld 4g:6!2 ursue an educ at on-

IR
al interest ih the next two years. "Thfee quarters of them

feel their know where to find expert ,advice on learning op-
,

portun ties, and four out of fiy ,believe they know wheretoto

find it., What is. clearly missing 1.ere are the 520go to

resp ndents in c estatewide sample who are not interested

in earning currently.' *The study did no,reVeal the extent
,

a

of their knowledge.

*"..
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6
-KNOWLEDGE Amin -SOURCES OF iNFOROCTic91,41 9NAlgT #WJRCE8

.44.0

-7"

, .

to* 0 4,0

,CO

SAmple
Charzctezistic

Sex:

Male
Female

Residence:

Metropolitan
City/Town
Fart

Age:
18-24

, 15-34

."35-49

50-64
65 *

11

Know Whomcd%Sek4-' Goa

Yes 'NO- tas,. NO* Unsure.

128 75 19° 6
152 76 17 . 7

8t 1:5-*

'1-7° , ;3

84 73 9,6), 80 (f) r
149 78 14 8 80 15 5
37 76 13 0 ' 81 11 (E)

, ,
60 83 10 7 ;86 12 2
93 80 l13 7 84 13., 3
79 72 23 5 77 17 6
45' , 62 (23) , 9 71. (13 2
3 67 33 - 67 33 tr -
lb

.1ncome:

Less Chan 5,000 27 78 18 4 78 22
5,000 -9,999 42 88 1. 7 5 86 14
10
i
000-14,999 96 66 26 8 76' 19 5 "15,000 + 92 84 13 3

./..'

',-- 88 11 1

Education: .

Grade School * 3 67 34 ..6.11; .. 67 33
High/Voc. School 148 66 24 CD 71

-

a)College 128 87 10 , 3 91 7 2

Occupation:

Professional 54 85 11 4
Managers 24 79 17 4
Clerk/Sales 47'\ 75 19 6
Craftsman 42 69 0 7
'Farmer 28, 79 14 7
OPerator/Servie/Labor 45 64 20
Retired * . 8 62 38-
MAcellaneous 31 81 16 3

ftt., Group Affiliation:'
- Unioa. 71 73 18 .8

'Farm *
. 7 100 ..,.

,,, Business * '' 15 '100 ,.

Service * '' 11 100
,

None 1t3 73 20

total 280 75 ,18 7

w /

-*Unreliable, low 'n's

88 6

83 '17
.83 /15
'74; 21

_86 '11
71

62 38
81 19

83 15 -

100 -
100
100 -
77 19 5

-;
2 '6

.

80 16 4



a

Nevertheless'the.table does give some cldes. The circled

figures point out the types of persons who are unsure; those

who are older, those with less education, and those from

families holding lower status occupations. Ashas beenktated

these are the people who are generally Underrepresent-
. A

ed among those who indicate a .desire for further education.

But one must onclude from these data that among those

who do plan cpnti theiiv eaucation, confidence runs high

in their ability to seek d find appropriate ,learning oppor-

tunities. Perhaps because of the-fact that Towah's population
.e

is well scattered and a large number of educationolinstitutiOns.

dot the landscape (see MAP 1, p, 91), few Individuals feel

that learning opportunities areJar away. Perhaps the oppo

tunities present are not always what the.Zearner waits, `but

\only in afew' counties can one soy that no Peal opportunities

exist for someone with' an automobile, (Seer MAPS 11 and 12,:also.)v ,

What services do they want?
.

The ire state sample 'as well as t e enrolled student

group were asketwhat services'they height wish td utilize, if

.

offered by a comprehensive adult education program. ln general

about half the state sample were inteFeated in one or more .4

,:'' .

services, and over 85 percent o£, the already enrolled learners:
-1 NN .',

TABLE 19'displays the type ofservices wanted. Other
,

...,, ..

than taking a course offered by the4ogram,

Q



r

a

ServiCes

Provide ,a coure

40

Abs

5-, 010,,

TAME, 19

COMPARISON,OF GROUPS, 0 SERVICES, DES RED 6F A
...

N

COMPRigENSIMADULT EDUCATIONS RO

Gain basic skills training

(Percent of column N1s),
r

State Sample Interview Groups EnrolledoStudents
(N,=802) (N=176) (N4.650)

17 *

6 * a

"-....,....///)

USe location as a place to,
study

, 9 26 31

Discubs career/educ. plans 8
,
24

,

34

. .

./.

,'

See study skills counselor
. * 19 13

Obtain personal counseling 6 '14

Receive advice on opportunity 12 . 31
.

Obtain life experience credit 14 ' 25

.1.J
Testing for advance placement 8 22 22

21'

36

34

Assessment of ,strengths and
weaknebses 14 22_

7

Judg rent of growth potential 12 30 28

-Establish credft-Bank or
placement file _ 10 27

No services wanted 50 17

' i
,

* Not ask& this form.

** Multiple responses permitted.

if

*41

-.74 -

.39
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.

expressed intugt in obtaining advice,4aining `academic,

credit for not- formal &earning, having their strengths ,

L 'fit
and weakness s astessea, and-fieating a judgment of their

personal gro th potential. About ?tenpercent are interest-
,

-,ed in a credit bank or placement-file.

A breakdown by respondent ip this sample (dit-

played in a table in App dix II) reveals that the older one -

--"\gets, the poorer one island the less educated one is, the
4 ,

more likely that educational services will not be wanted.

'The reverse obviously holds true., Moreover, women'
!

wants s ruices,at'a consistently hi'gher. vate.ther(ment

e currently enrolled sample reveal a strong pre-'

--

d to

'fe ce for"sOvices: about oneth.ird of, the 650`tesp

,pnt want nselingand educationaladvice, affd.almOst 40

/percent want assessment nf expeiientiallearning and a, credit

.

'41` k or placement file-. -
.- -

,-

The lack of some Obhe services t6-large-segments

I,.. . ---
adult part-time learneVis serious!somissfoll die. . ,

total ppstsecondary,resourcee-availa lejn-lowa,.;aemaq

.

appears to' there'fot Many of the "trew " typeb of .4.--.:'

services. 4nsidet 'the, p4ulation reptesen = d by aoitie o44

- -

these figuie
F

,,
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Service

TABLE-20

Potential Adult Users of Services-

Iowa -- 1976

Percent of 802
Number of
Potential iUsers

Counseling Services
(discuss career/
educational plans;
obtain personal ,r7

counseling; ob-
tain educational
information) 6 to 12 112,800 to 225,600

Assessment Services
(credit for ex--
periential learn-
ing; testing for ad-
vanced standing;
testing of subject
skills; assessment
of growth potential) 8 to 14 150,400 to 263;200

4

Credit banking or
placement filing 10 188,000

Looking at the average percent of the population interested
0

in these services -- approximately 10 percent -- and taking -

into account the fact that those in or close to an institution.

Providing such services are likely to find them there, it

must still be concluded that a large number of Iowans, perhaps

d ,\ -, ,,

%.,
,as high gas 100,,000;/ might upilizeAhe services of a com-

prehedsiv continuing education 'rrogram if the servi
. \ .

. .

n

available conveniently and inexpensiNiel 7

r ;

What hridois adults from participating in further education?.
-4.../ c

'''.Adults'ha*a wide variety of lifes es an&circumstances,

.:

., -,,, - :



and given equal interestin pursuing further educkion would

prceivq differing barriers hindering or preventing enroll-

.),

went.- Directors of continuing education programs have known

this for many years.,

The state sampte in this poll indicated an ex pected

variety of frusprations, from program cost (29 percent per-
,

ceiving it a barrier), through home, job,.family,,or transt-,

portation problems (6 to 24 percent)., to several reasons
., .

re

flecting fear, uncertainty, andlthe annui.of age 4-(4 to 23

percent).

terriers:

TABLE 21

'COMPARISON OF GROUPS'ON PERCEIVED BARRIERS TO LEARNING

(Pertent'of column N's)

State Sample Interview Groups ' Enrolled Students*
(N-801) (N*176) (N -650)

29 39 30,of program

o near-by college
has desired courses

Available courses not
useful or practical

Available courses
nbt interesting

'Courses scheduled at
14 ,wrong time

Name responsibilities
a problem

Job responsibilities
s problem

Transportation
problems

Child care problems

Don't know wheite co

9

8

6

10

go or whom v see 2

-....-///' Teachers might\e
4., unsympathetic

'.\--"i' 'No reason for furthering
,learning 10

Not enough energy or
stamina

Not sure could do the
work

. .1.-
4

Too old to go.back co __-_, , *

school 23 10;

25 23

8 13

a

5

20

45

4 28

4

15

23

No longer interested
in schooling

Ochtr Reason

31

3

A*

6

Aro

27

41.

37

1.2

17

4

I

,9
4

00

* Question was-plirassa!_utihich of theft . posed seribus problems for you 'prier

*
to your enrollment. . '

reotrasksd on this form.'



Multiple responses. were permitted', It should be re-

membered thatl64 percent of the state sample indicated no

interest in further learning. TABLE 21 shows the.probable

reasons: general disinterest, cost, and a' feeling of age.

For the rest, those who'continue to have, an interest, the

problems are mote' related to scheduling, finding the time,

fidding the right program, and the barrier imposed by physi-
.

cal isolation al and small town areas of the state.

.'.
Interesting ct.Omparisons can be made with the currently

enrolled student 4,41ple who were'asked t-6 report op problems

-
they encountered prior to their enrollment in a program.

Ther,responses mirror the state sample, but emphasiee home,

job-and 'cither''responlibilities first, then cost, then lack of

.

.-an available, appropriate program. Few of them indicated the
a

-fiavand uncertainty syndrome'which bothers a number of the

statewide population, though 4 percent said they feared

teachers would not "understand my leArnidg needs and problems".
I e

A persistent 'finding in thig'questIon'and previous ones

s the disinterest in further learning r &ported by low income,

O

low p us educatidn respondentapd the odder groups (thege

1 1.groups are somewhkt overlappirtg)rAtable in Appendix.I re-

...

vealsi that 56 percent of thosb,pith dbly h gcade schabreduca-

0

tion : 55percent 11of those' 65 ./1,1de.3 49 perken4bf

,retiired samp16, and 43 percent ofthose 4hos
,

lielaw15,006-thecked "riot interegte4 in more. .,

r;
. 4 , i , . ",7 it.. ,

, 4
I .qicel,:!: : .r. , ', .; ,., 7,, ;et' .

f.4 ' ,,,,,...-;;. ;,, .4.7 . , A ,. .....;..-ta

9 4 '...,:,14. .

t....i ...li' '.... ;971 4 ,,,,I,.f\.... i ,e, -,

,.. 78 - ." \41 .:**'.. 7110

.".....*.f,-(

..,,,,,,,,,;.0.$,
. v1 -ri

.

i'- ;..,;..i.

e incomes falk.

saiOtitheVif,



ENROLLED` i T SAMPLE

Throughout the section above, the study°team made men-
u

tion of comparisons between characteristic of the state-

wide sample of adul\ts and those of the part-ti e, adult, non-

traditionaltraditional learner enrolled in prpgrams which w,11 be re-

ported in Chapter II. These learners do differ fro the state

sample in several ways. First they,havAw already acted upon-

their interest in further learning. Less than 9 percent of

the statewide sample have done so. Because of this action_

they have found ways of soling the problems and barriers re-

ported by many of the non-enrolled students.

But enrolled students do resemble in most ways. the 9

percent of the statewide poll who are enrolled: generally

,urban, predominately female, 25-34 years old, with, higher in-
.

comes, high previoud education, and from families whose

principal wage earner has an occupation classified as pto

fessional, managerial, or white collar.

Some exceptions' to these generalizatiOns occur if one

separates the enrolled students by type of institution .

attended.

TABLE-22 displays these differences based on 65Q re-.

spondents. Regents un ersities, through extension,econ-

tinuing education programs, and correspondence serve a higher

percentage of women -(73.percent) than community .colleges

or private colleges and universitiescause some of their

programs =- such as at the Quad Cifies Graduate Study Center 7-
.44

qo

#4.

4,



TABLE 22

COltfAltS0F1 07 13414OLLE SAXPLE $0 TYPE Of 1137171171014

event of colusa 14)

Total . itogents\ Area ?cleat. Cqleges
(0.650) , Universt t ies Cottages mul °other it

.. t4-1,11) DI-330 (N .116)

Saul.
Charscetriatie:

?isle

?mule

Ise idanco:

Met ropo 11 can

City/Tova

Tars

UV \ 5

10-24 19

25-34 ,39

2\3\

36

66

53

22

27

73

61

19

-35

35-49

50-64,

65 +

locos.:

Us* the. 5,000

5.000- 9,997 21

10,000- 14,999 31

13,000 39

?ducat too

Grade School 2

'9

/1.

17

24

12

1

5

1$

30

49

ligh/yoc. School 39 5

Collo,. 59 95

Occapa tion:

43

37

50 .16

21 1;
24 7

-

if 4, 212

34 43 f,

2$ 32

1$ 4

12 Xt 7

26 16

31 33

31 44

3

$3 19

44 71

frefessional 13 2$

?tanager 12 7 14 16

Clork/Sales 10 1 11 12

Crat taxon 11 - 16 10

Farmer 11 5...., .e.. 11 13 2

Operator/Service/Wm 22 .13 2i 29i
7' 0

le tired il O. . ...,; 2

Miscellaneous 3 V 4., 2 4 3

White 97
.711

--77'1ZRace "s'

, 99
,:,

95 100ft

ilennrn i le 3 1

.
, 5

Q

100

96- ,
,

0 -

100 1 100

e

0
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3

are at-the graduate level, their clientele are more heavily

college eduCatea- 5 percent),, p' (57 'percent), and

from the highest income group (49 pe_rcent)._

Adu t students attending area colleges (based on 336 re-

plies) a e sithilar'by sex, residence, and'age, but are more .

4

evenly by income level; and are more likely to-

have a high school or vocational school,background (63 percent).
I

Aquarter.of .area college students come from families whose

occupation is classified as 'service, operative, or unskilled

labor, and an additional 30 percent are farmers or' craftsmen.

Area colleges also serve the non-whites in the samples. -

The private" colleges anA universities enroll students who

are more similar to the Regents students than the area col-

leges based,upon 116 replies. But'their enrollees tend to be

even younger (one-fifth are 18-24, and the spread of family

occupations is almost as wide as those enrolling in the area

c?Aleges.

The surveys used

non-enrolled non-traditional- learners e'rld potential learners,

.quite effective 0 revealing preferences; attitudes and

,barriers, and in estimgtingthe numbeis pf potential new learn-.;

:CONCLUSIONS

1

collect information from enrolled and

ere who are not now adequately served by the Iowa postsecOndary'

community. The conclusions WhiCh seem justified on the'basis _

M,a

4 97.

- 81 -/
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ofthese data are outlined below. The implications of these

conclusions wilL.not be discussed until Chapter IV, however,

,until after the results of The Institutional Resources for

-Nah-Ctaditionl Study survey are displayed in,Chapfer Tr and

the findings of the study team's investigations of other

t.41A

.states'experiences are evaluated in Chapter III:

1. There are erhaps a quarter of a million
potential dult non-traditionallearneyS
in Iowa e present time who are not
now e aged in formal educational
activities, but would like to.

Analysis of the population trends in Iowa over the next

two dudes would reveal that this number is likely .to in-
4

'crease rather than 'decrease, at the same time that traditional

college student numbers are on the-wain.

2. These adults tend to be young (20-35)
female, city-dwellers primarily,
generally well off, with some previou's
college experience,. Though these are
supportable tendencies, it must be
borne in mind that generalilations
about adults is hazardous,.for there
are perhaps more exceptions to every
rule than the contrary.

A multitude of different characteristics and circumstances;

not to mention motiT, typify "the" adult: Programs de-
.

signed witho a otion of that portion of the adult

pop targeted will meet with less success than

designed to meet an idritifiable need.

3. A large number of Iowans who are older,
who live in rural areas; whose income
is low, ate whose previoug education is
low, do not feel that further education
interests them.

1, 9g
14,

- 82f
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This is a major finding of this study. The percentage of

disinterested responses from certain categories of Iowans

(see TABLE 10) suggest something more at work here than sim-

pie decline in-taterest due-to age. Top many people, the

study team feels, for whom further eduCation might yield

economically beAkicial.results and a more satisfying life
I 111

reported that'they are "not now interested in further

learning". The CNS national study completed in 1972 estimated

that 23 percent of the U.S. population were no longer inter- 5

estod in further learning (the CNS survey wording of this

A.

question was different,, it should be noted, an d somewhat more

openly framed). Bub, a 1975 survey of.California adults on

the same subject, worded precisely the same as this survey

question,'yielded a 41 percent "non-interest" response rate.

Iowa's demographic profile differs significantly from

CalifoYnia's, but the finding that 64 percent of Iowa's

adults admit no interest is disturbing nonetheless.

1. Those who wish to learn more generally
pick persOnal, home, and leisure subjects
an say their motives are to be better-

- in' ormed or for personal satisfaction,
but when forcedto choose their most
likely area for learnIng in the next
two .years, focus their preference on
Vocafional and professional fields.

This about-face is perhaps not surprising, given the im-

portance of job) and in5ome advance---;At in today's economy,
(.4 ,

but it s)
..

interesting in that,,it reveals a difference between

9 9 ,

- 83 -'



what people want anewhit they feel-FMT need. It also can"

!

be used As a measure of the strength of the demand, as in-

_..--
dicated in TABLE 8.

5. A large portion of those few low7income,
low previous education respondents who
expressed an interest in further learn-
ing at all chose technical skills. Yet
almost none followed through with a state-
ment, of plans to'pursue training in
these areas.

Educational planners who hope to provide appropriate

education and training for low income, low previous education

adults will have to, interpret the results of this survey with
, , .,

,
/ care, and follow up with.local studies to determine-the most

/

likely mode of delivery, cost range, and support programs to

attract this group. -

6. Non-traditional learnersidiffer significantly
from traditional' ones in their choice of
the most appropriate way and the most de-.
sited place to learn. They choOse a variety
of ways at a variety of nearby places, but
.put convenience above all else as the
reason for these choices. Thus the place

. chosen is often at. home or at a local, con-
venient spot, but the way -- independent
study, small group evening classes, cor-
respondence, employer sponsored, etc. --
sharply differs from person to person, according
to his or her most 'comfortable learning

.

"style ".

7. Degrees are important to the younger people
0 who.choose an academie subject area as

t eir educational goal, but dew .non-
t aditional learners who choose vocational,
ersonal, recreational, or home'and family
seek academic degreesOccupational licens-
ing is importanein those fields xhich re-
quire it, but in general adults are satisfied
with no credit or only a certifidate of
completion. A strong interest in graduate
degree opportunities emerged from the

' co,Ylege educated sample, however.

l00
- 84 -
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8. Potential learners expect to pay over
$1,000 to acquire the skill or learn the
subject area of their choice. FeW now
have other sources of support, so it.must
be assumed that personal expenditures
for education is expected by most non-
traditional learners, though theloreLgtively
high cost per credit hour at some Iowa in- '

stitutionis 'a barrier. Low income re-
spondents who did not answer this
question could be expected to have great
financial needs in ordertel pursue further
education.

9. Study that requires, about 10 to l5, hours
per week in total is the approximate
maximum for most non - traditional learners.

10. Most Iowans except the rural, the tess
educated, and those in non-cogniti
occupational groups feel they know how to
go about finding the subject of interest
to them and whom to see to get expert
advice.

11. A significant percentage of Iowa's adult
population (about 10 percent) would like
to utilize one or more of th types of '

services offered by a comprehensive adult
continuing education program if these
services were conveniently available.

'12 A number of perceived and real barriers to
further participation in adult education
exist for potential learners. These barriers
differ by type of respondent, and are clearly
more serious for the isolated, the poor,
and the diffident.

We now turn to a study of the existing Iowa resources for

providing educational and other services to the non-traditional

learner.

101
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p

The study team embarked upon the second major data

collection effort in October 1975, with the distributiop of

the Institutional Survey of Nontraditional Study Opportunities

.(See Appendix I) instrument to all pose-secIndary educational

instttutions, with the exception oflspecialized private

vocational schools. This data included,32 private two

and four yeai colleges, three state universities, 15 public

two year colleges, and six private business schOols.

was clear from the start that the existing adult,

coainuing'and extension programs in ,Iowa are relatively

numerous, of high quality, and wall fmanaged'in coimpaAson
tt

with our experiences in other states. Prdgfam directors

with Whom we came in contact were willing to cooperate with

ft

us in this project end. in a search for ways to improve the

state's programs. These programs range frOm extensive adult

and 'career programs, both for credit and non-credit,

available from the 15 public two year colleges to.a wide
1

array of credit bearing extension and continuing education

programs offered across the state by,one or more of

the three state universities - University of Iowa (UI),

t

University of Northern Iowa or Iowa State University

(ISU) at Ames. In addition, a number of the state's excellent

'private colleges, especially Drake University in Des Moines,I

103

- 89 -
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offer a good number of adult oriented progrpms. (Drake

has recently initiated a Bachelor ofjiberalStudies)

degree progr'am designed especially for adults).

This survey attempls_to make_en assessment orthe

educational resources available in Iowa for the non-
"

traditional learner, and to give an indication of the extent

to which those resources are .being utilized by persons who

do not fi-t....4th4 traditional mold.' The survey was modeled

after one'used by the Center fok Research and Development

in Higher Education a; Berkeley in the spring of 1972 when

1).' Cr
it was asked by the Commission on Non-Traditional Study to

gather up -to -date information about offerings as well as

proposals and plans for new programs. The results of that

survelihre reported in Planning Non-Traditional Programs

(Cross, Valley, et al, 1974). .

The survey instrument was a four-part questionnaire,

through which institutions were asked to describe the

-non-traditional programs Available, to des"cribe the way

non-traditional students might be accommodated in traditional

offering, to describe policies and practiOes regarding the

awarding of credit and pladeMent, and to give reflections on

Tillblems and plans they have had or are having in implementing

programs for the non-traditional learner.

104
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A supplementary data form was used to'collect information
-AW

fr-Ointhe'fiftlen state- supported community colleges charged

with producing services in a multi-county Planning area.

In 'addition,

material and

by the study

many of the colleges provided descriptive

)

published reportsof their efforts for review

team, The Adult Educatign Divisi6n of the

Department of Public Instruction and the State Board of

Regents made available reports from re years regarding

programs inithe state.

The Survey

In all, fifty-six institutions were solicited for

information about the resources they make available to the

non-traditional student.. TABLE 23 indicates' the number,

kind and location by state planning area of institu ns

which were solicited for 'information, and the sponses,

which were obtained. Forty-three respon were obtained,

a rate of 77 percent (a rate of 85 cent would have obtained

if the private business schools'were excluded).

Following the distribution of the questionnaires and

designation by the chief administrative officer of a person

to complete t4e data collection, four workshopAwere scheduled

V
to assist in the completion of the data collection document.

An attempt was made in these workshops to reach a common

understanding of the purposes of the study and consensus
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,*

on the definition and interpretation of ,terms so that the
-,-.----

_

data collected would be as comparable As possible.,
' -

.ef

A snag developed during this process which has a

bearing of the interpretatiOn Of the data,. "The--Commgntty-

colleges
1]

found that they were unable to group theft many

non-traditional courses into programs/or coherent:sequences

that could be described as other institutitmf

To respond to the questionnaire

=of courses

in the state-were doing.

completely would have resulted in a burden on them which

could not bejustified. Those institutions, by agreement,

completed the questionnaire for identifiable creditand/or'

college-parallel kograms.wher e'audit were offered, and

completed the rest of the uestionnair& in the same way

aS did all other institutes.

Additional data on numbers ofd courses and enrollments

in the area community colleges were obtained from the Adult

Education Division of the Iowa Department of Public Instruction.

This data was verified by the,area colleges (9 of the 1$

responded to this supplementary data request) and indications

were given about changes in the current year. and expected .

7
.

changes for the near future. Most of these colleges also

(

supplied literatle describing their offeringg and their
0

locatiOn. In, the analysis of the data, adjustmelits have

0
0

0
0

0

0
.

. .

. . 0 .

Iowa's fifteen Publically supported,two year dommu
wolleges and mocational schools are cadkled qareaos
because they each serve a designated region of the
No&.all area.schools have authority toogran4).Ass
lin Arts degrees; however., We generally call them
=lieges heie to emphasize their service to the adi

0

popUlad011.

;0 o*:
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*ID

been made for thj.s variance -whewe the resu

bearing on theanalysiso-uch as in estimating the numbers ,

is have a

of Iowa residents-now being served by post-secondary

institutions. In profiling the kinds of program being

offered as that,profile Prelates to descriptions.of the

services provided, etc., heavy reliance was plaAed on'

-the responses to Part I of the questionnaire,s'upplemented

' where appropriate by information supplied through college

catalogs and other desdriptive literature.
0

-

-. PROGRAM CHARACTERISTICS
V.

-.,'

Various segments of the
1

Ata were analyzed in different

waysto get optimuth:amount of information out of the

ti

4

to collection process.

Cat:ohes of ProCrams

order tothe able to compare offerings across all 41.

kinds of institutions, the prekram data Was classified

ifito:categories'contWent WUh the system useceand reported

t e

by the area colleges those categories to those

which apply to program (or course) oAerings'on-the
1

post-secondary level. We did not consider programs orl;'

enrollments in such'areat as Basic, Adult Education, High

School Completion Programs, Drinking Drivers Programs, etc.

The categories used were General Adult and Continuing

.Education, Career Supplementary Educiation, Adult College
t
Parallel

. 109
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Education and Specia lized Programs. These categories

were defined as follows:,

-'-',.General Adult and ContinuiniEducatiOn -
'Education that includes a.variety of
experiences for adults or a.pre-occupaticinal,
special, purpose, or recreational nature.

- Career Supplementary Education - Education,
that includes part-time supplementary programs
for employed adults to up-grade occupational

-Malls and preparatory programs to prepare
individuals for employthentl -

Adult College Parallel - College parallel
courses for part-time students usually
offered in the evening or as extension/
courses apart from the traditional campus-
based programs.

- Specialized. Programs - Progi s offered/in ---,-
accord with local needs. (Aiain, an attempt
wasmade to limit- these to lose of a post-

nature.)

Planning Areas
. .

.

4

The data from Part I on programs was.analyzed by the

Multi-County Planning Areas used by the state in settings

up statewide services,. It should be rioted that thete"
A

planning eves differ, .somewhat from the area college

assigned servicepregions which do not follow county

lines. (See maps p. 112-119)., ,Using this breakdown

made it easier. to reiate the survey data, the learning

interest poll data and demographic, data about the state

to determine the relative balance'of opportuftities

across the state.
\

)
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$

Types of Institutions
' ,

:- 11 2

An analysis of all four parts of t e questionnaire 14as

made by typ e of institution, e.g.; public vs. private,

. a i -
Itwo year vs. four-year.vs. proprietary, etc. (Proprietary

'11

*of

0

4 .

referg here to the six private business schools in the state

This allowed a comparison of the resources being generated

by different segments:of the Iowa educational community.

Non-Traditional Programs.

The sufvey instrument described,non-traditional

programs as "any specially - designed programs based on

new or unconventional forms of education free of the time

or place limitation of traditional classroom instruction."

They may beAinconventional in any of the following ways:

- Type of Student Enrolled - such as working
adults, housewives, young and olderOults r
motivated to study independently, 4tf r others,

who cannot easily come to the campus or do
not wish to devote full time to classroom
work.

- Location of'Learning Experience- such as
regional center offerings, field work, home
study, or other off-campus programs.

- Method of Instruction - such as non-j.ecture
or nor}- classroom teaching and learning

Methods, distinctive from those common in
higher education. The content of the .pro-
grams may either be different from or'the
same as conventional, courses or programs
offered for non-typical groups of.Students
pr at an unusual location or in a novel way.

111



0

Int,itutions were asked not to report programs of these
L

two types:

- One-Time Programs - su61.as one-shot weekend
workshops and non-credit lecture or concert , '

series%
t

-.//
.7 Conventional Programs for Regular Students -

such as interditciplinary majors, cluster
colleges; 4ndepndent study for full time
students, January inter-sessions, and
remedial or compensato y education.

...

Of the 43 responding institutions, 29 or 67 percent

reported offering a total of 87 programs. These numbers

are misleading, however,\since the area colleges 1

offer such opportunities, Abut were unable in all ca s

to describe them as "programs."' InclUding themC.4n

,though they may not have described such programs,in

Part I of the questionnaire means'that 77 percent of all

institutions reporting have some type of non-traditiofal''

program offering. These range all the way from single

programs with re latively few students enrolled to some

of those in colleges where as many as 20,000 individuals
ti

are engaging n courses of the type defined in the study,

N

and in foi-mat from a rogram of in-service training for

police officersyird police station at night to an .

e xternal degree program offered by Upper Iowa College.
s.

These non-traditional programs cover a broad range

of topics, from low to read blueprints to teacher education,

4 4
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from programs offer}n bachelors degrees to opportunities,

to learn knitting,'and from highly structured programs to

Wr
self-designed programs.

The foirowing are described in the Department of Public

Instruction's publication Data on Iowa's Area Schools U974)

as a cross section of the supplementary career courses

offered in area colleges:

S

Auto Mechanics
Banking Courses -

Blueprint Reading .

Boiler Maintenance
.Bookkeeping

Care ,of Patient with Stroke
Chartered Life Underwriters
Construction Safety and Health
Consumer Electronics
Coronary Care
Custodial Maintenance
Emergency ,Medical Technology
Fire Service Training
Industrial Controls
In-Service Government' Program
for Government Employees

Introduction to Computer Concepts'
Management by Objectives
Office Machines
Supervisory Practice

These courses are similar to those described in the'',

statewide interest survey a vocational subjects'(see

If
4

TABLE 6, p. 35), but do no correlate.to arly significant

extent tithe magnitude of the statewide poll results.

The courses below represent across dtctign of the
L.

Continuing and Adult Education courses offered in area

colleges:
.

fA. 113
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14

Adult Driver 4,ducatioli,

Budgeting
Conversational German
Defensive Driving
Drug Abuse for Parents
Family Finances
Bowling
Bridge
Ceramics
Dancing
Dog Obedience Training
Golf
First Aid for the Housewife
Help your Children Learn to Read.
Personal,Income Taxes
Single Parent Seminar
Wills, Estates, and Trusts
You and Your Child
Knitting
Painting
Powder Puff Mechanics
Slim and Trim /
Swimming

Courses 'of this'sUbject type are Similar to those

found-1n Chapter upder Personal Development, Home

and Family Living, and Hobbies an Recreation.

l p

In the COntinuing and-Adult Education Category,
...

Programs in home improvement are the most numerous, followed

by health programs and consumer education. Somewhat/lower'

on the scale-are safety and driver education, commercial

programs, and those in industrial education.

The availability of courses in Continuing and Adult

Education varies' considerably from area to area. For

a

example:

114
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- Home improvement programs
most offerings - Area XI
few offerings - Areas ,II, VI, IX

- Health programs
most offerings - Areas I, VI, VIII
few offeri.ngs - Areas IV., X, XI, XVI

- Consumer education programs
most offerings - Area I
few offerings - Areas IV, VII, XIV, XVIII

Commercial progr
most offerings
some offerings
fdie,-afferings

\

ems,
- Area XI
- Areas I, II, XV , /

/- elsewhere

- Safety and 'driver education proarams
most offerings - Areas I, V, VII, XI
fec4fferings - Areas III, IV, IX

- Industrial, education programs
most offerings - Areas I, XI
some offerings - Area II
few bfferings - elsewhere

Overall, programs in Continuing and Adult Education

leem to be most available in planning areas I, VII, and XI

with areas IV and XIV on the bottom of the number_of

offerings. It should be noted that the official State

.Planning Area XII (west of'Des Moines) is split by area

college responSibilityinto sections covered by college

areas XII.(SioUx q Blo t4 ,ty), XIII (Council and ICI

(Ankeny).

In the Career Supplementary Education Category,

programs of trade and industrial education are,the leader

in avail/ability, folloWed by he41th occupations, office

occupations, and home economics, all.relatively equal in

115
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1

offeredoopportunities. Mu farther,down the list are

programs in distributive education, u ure and

technical educa lion. Area Xis clearly a leader in o'

opportunities f r adults interested in career supplementary

programs, close/.y followed by area XI. On the other.

end of the sca e, w1.9 relativerTfew programs in the

career supplem ntary category, are areas IV and XIV.'
4

The availability of cirses in Career Supplementary-

programs is as follows:

- Agticulture programs A

mpt offerings - Areas II, VI, X, XIII
some offerings - elsewhere except Area I

- Distributive education programs
most offerings - Areas I, INT .

few offerings - Area's III, XIV

- Health occupations programs
- post offerings - Areas I, II, III, V
'1 few offerings - Areas' IV, VII

- Home economics programs.
most offerings- Area 1, X
few offerings - Areas XIV, XV, XVI

- Office occupations programs
most offerings - Area, XI
home offerings - elsewhere

- Technical education programs
most offerings - Area kI
few offerings - elsewhere

- Trade and industry - programs ,

most offerings - Areas X, XI
some offerings - elsewhere

102 -
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4

In terms` of the availability of College Parallel

, .

PPrograms,
,

areas VII, IX and XI are reasonably well covered,

-while areas I, IV, XII and XIV lack much opportunity.
. .

Therest fall in between.

ErCrollMent 14

'Another-way to look at offerings is by 'the number of

individuals. involved in such courses (particularly R
in relation to the populati'on) rather than to look at

the number of programs being offered. To do this, the

1104

study team had to, make some estimates from the data received.

0_ Institutions responding,to the questionnaire were asked to

give a range of enrollments in each of their programs.

/ From these a-total number was' calculated to estimate-the number

P

of individuals involved. T he area colleges keep data on

the number of course registrations but do not know for

certain how many people this represents. When asked to

give their best estimate of the ratio of registraaoris to

unduplicated enrollment, the'estimates-ranged from 1.08 to

1.50. The study team used a ratio of 1.25 in converting

the area colleges' enrollment figures to an estimate of

individuals enrolled.

TABLE 24 indicates that a maximum of 250,000 adults

may be enrolled off and on ii some form of non-t aditional

x\steducation in the State of Iowa annually. This repr nts

about 13 percent of the 1,880,000 residents 18 years and older.

Nearly all of these individuals (88%) are being served by

th4=aTea-colleges.
.
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Of the approximately 250,000 adults annually enrolled

in non- traditi, rograms, 46 percent are enrolied-in

General or Continuing Education programs. These are$

usually of short duration, often for enrichment or to

up-grade personal skills. Approximately halrof those re

of cultural or recreational nature.

Approximately 48 percent of the total, are engaged

in programs intended either":) up-grade them in job

skills or to prepAre them fgr some avocation. Only 5

percent are pursOing programs which might lead to an
/

associate or highejr degree.

Looking at the data statewide, it is obvious that

the area colleges are providing most of the opportunities

for the non - traditional student in the state. They provide

essentially all of the opportunities to pursue,General

and Continuing Education opportunities (99%), most

of the Career 'Supplementaryprograms (86%) And even a

substantial share of thd College Parallel opportunities

to the Associate level (17%). The O* ma/6,r programs

for adult learners among the private institutions is the

Bachelor of (tiberal Studies,degree program atDrake

University and Palmer College's evening division.

TABLES 25 and 26 provide an analyiis of the estimated

enrollment by planning areas. To accomplish this the

study team made some estimates of.the in and out migration
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of students between planning areas., The data'suggests

that statewide about 9 percent of the total population

is intermittently involved in. some form of non - traditional

education. This involvement varies greatly from area t,V

,-"

area across the state.'Area VI in the center of the state,

i.e., Marshalltown and surrounding counties, has a high

, participation rate of 24 pergent followed by area I with

22 percent and area V with 17 percent. In the middle

group of providers are areas II, III, and XIV. All other

'areas are at about the same level(of service relative to

the population (3.6% to 8.9%). It is important to point

out, however, that, area XI which was earlier indicated

to be one of the leaders in the number of non- traditional

programs offered is'at the bottom of theliit relative

to the'ratio of the population in its service area enrolled

in non-traditional programs.

Considering both the number, of prOgram opportunities

which are available, to the non-traditional student and

the dimension of those opportunities.,ai gauged by,enrollmeng,

1m44.4.,

a very genNal profile of the availability of non-

traditional ed6<atiohal opportunities emerges. This
,

)

profile ''demonstrated on Map 2.

_The.conc n fdt. die lack of educational opportunity

inthe west central counties oE Iowa was highlighted in

a study* Patricia Apt (Adult Learners and Higher
.

Education:, A Study of InterAsts nd Needs in Rural Iowa,. 197.5.)

) ,
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Ms. Apt found sufficient interest in this area to warrant

the addition of new 'higher education programs for this .

section and cited the need for information-and special.

services to enable adults in that area to become better

served bY,education: It should be pointed oqt, however,

that a double cross-hatched planning area may hake

significant imbalances by county le/thin the area (see Map 2).

Maps 3 through 10_ptesent a more detailed picture,
\ 4

of the plann*ng regions of the statand tend to support.

the survey co clUsions. -Map 11 indicates those areasc

within a thirt -mile round trip from a publicz postsecondary

institution and ap 12 outlines areas more than 30 miles-

from 'such-institu ions. Both these and the area maps'

supp4rtour findings regarding the variability of resources

area to area

More eloquent than any statetia tha e made

by the study 'team

-frOra a woman in Audubon, addressing the educational

I

I am very interested in receiving a degree
and furthering my educatioh but the problems
I face seem almost insurmountable. I.Zive
in west central Iowa, a pla0 that is so
isolated from educational OppOrtunities it
has become a vast wasteland-of'decaying minds`
and opportunities. I hat-ie,m chdice of
attending area schools in either Des

paint is a q0otation drawn

void in western Iowa:

nes
or Council- Bluffs. ,firpthing' 1. r--", CP:nk,

either way Iam fighti ,f,, istance rounl-c.,,,

trip-of-150 mile: . y. I, tried for one-- -----
' semester with increasedjas costs and 3
ho a day commu . oi I couldn't manage.. _----

--- '

4



Now-I am taking 2 correspondence courses and
2 courses through Clarinda campus - a distance
of 76 miles ene way - that (I congratulate
myself on my good fortune! is offered at
Atlantic night school a distance of-'only 28
miles. Why can't there,be any facilities
closer, than that? Why must I and my
neighbors and Iv children be discrimi5aed
againSt simply for not living closer to a
metropolis learning center? Why must all
educational funds. e spent on the eastern
part of Iowa whi 'we are neglected? Why

must our taxes ay for beautiful buildings
when I can't even attend a center of
learning regardless of the building save the
Atlantic High School? Surely I am just as
descriminated against for being white rural
as any Negro child. attending a low-grade

public school. Perhaps more, because I
have no opportunities at all! . .

Discussion about the Programs

Most of the programs offered are located either on

the main campus or through established outieach centers.

( Maps 3-10) A few programs are offere4 through a business

or industrial site (9.1%) or through the home .5%).

The age of most of the programs reflects the

relatively recent attention given to .providing non-traditional

opportunities for adults. Only 14 percent of the programs

40) reported are More thAR. ten years old, aild nearly all of

these are in the college-parallel category.. The programa

under five years old constitute 78.percent of the total and

26 percent have been in existence less thana year.

-.When asked about the future, most cdlleges Were cautious

about predicting large increases, but. only 3 percent

anticipated theq enrollments shrifiking. This held true for
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MAP 4

NORTHCENDRAL REGION

4414 -- aim Iwo',,mme Imo wow mom s

,

11r
44.

410

ti

4414=414.44

Merged area school district 2

;State planntng area II
.

)7

4

PUBLIC INSTITUTION

(I)North Iowa Area Community Ciollege

. -

PRIVATE INSTITUTIONS

Am.
IWNaldorf Junior. College

OHamil -ton Business College

CALCULATION05AWIO OF POPULATION SERVED

State plannidg area adult population: Area II = 1531461--;

Nontradition-al student registrations, district = 19,240

Ratio of Enrollment to Population = .13

- 113 - ..



MAP 5

NORTHWEST'REGION(

awn mai: awe alp. EMU

0

Mar 10 OPP

0

11i

Merged

2

area sehool 'strips 3, 4, 12

1State plannihg are I,II and' IV,

0
0
0
0
0
0
0

PUBLIC INSTITUTIONS

Iowa takes Community College

and outreach center

Northwest Iowa Vocational
School

Western Iowa Vocational
School

PRIVATE INSTITUTIONS,

Buena Vista CO-lege

Briarcliff Col ge

Dordt College.

Morningside College'

N'rthwestern C-611Rge

Sioux Empice allege

Spencer.School of Business

Westmar College

CALCULATION OF RATIO'OF POPULATIOSERI,ED

,State planning area adult population: Area IfI = 105,097
Area IV = 190,062 .

295,159.

Nontraditional student registrations: District 3 = 16,550
District 4 = 14,665
Distiict 12 = 6,875

38,096,

Rat-la fEnrollment to Population: District 3 =
District 4 and 12 = .11

Northwest Region Ratio = 1.13
(-
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MAP 6

WESfCENTRAL REGION

XII

4

V

PUBLIC INSTITUTIONS .

® a Central Community,Coqege &
outreacf centers

Iowa State University

,,C) Des Moines Area Community College,C)

outreach center-,

PRUATE INSTITUTIONS

()American Institute of Business

lk
wjpDrak University

°rand View College

()Faith Baptist College

()Simpson College

()Central College

Merged area school districts 5 and 11.

State planning areas V, X/, and XII.

CALCUL OF POPULATION SERVED.,:

State planning OuTai'ion: Area V ='123,672".',1,41

I .

/
Area' XI = 502,235/ 14.,

Area XII = 92,155
A

Nontraditiona registrations: District V = 2T,600

District,XI = 20,850
42,450

t to Population:, District y = .17

*'District XI -- .04

44estcentral Rdgion Ratio = .06

Ratio of Elmo

j 129
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MAP 7

EASTgENTRAL REGION

AA

0 VII.

PUBLIC INSTITUTIONS

(71)(251owa Valley Community Col-
lege and outreach center

(3) Hawkeye Institute of Tech-
nology

(;1") Kirkwood Community College

(5) University of Northern I

(5) University of Iowa'

PRIVATE INSTITUTIONS

O Upper Iowa College

Wartburg College

ilo Coe College---

Mount Mercy College

el Cornell College

Merged area school districts 6, 7, and-10 el Grinnell College

----- state-planning areas,VI,'VII, and X
ts

CALCULATION OF RATIO,OF POPULATION SERVED

tP
State planning area adult population: Area VI = 102,274

Area VII = 250,354
Pima X = 330,134

682062-,

Nontraditibnal student registrations: District VI =

DistrictVI 17,075
Distric 22,700,

64,245

Ratio of Enrollment to Population: District VI = .24

Di st'ri'ct VII = :07

District X' = .07

Eastcentr'al Region Ratio 09

-116- 130



MAP 8

SOUTHEAST REGION

PUBLIC INSTITUTIONS

(DaKDEastern Iowa Community College & out-
reachreach centers

Southeastern
-

utheastern Community College '& out-
reach center'. 4

PRIVATE INSTITUTIONS

OL Clinton Business^College

Mt. Saint Clare College

Marycrest College

Palmer Jr. College

St.,Ambrose College

0
0
0

Sawyer (Business) School

American Institute of Commerce

Iowa Wesleyan College

Merged area school districts 5 and 16

State planning areas IX and XVI

CALCULATION OF RATIO OF POPULATION

State planAing area adult population:

"traditional studelt registrations :0i
Di

Ratio 4Enrollment to Population:

SERVED

Area IX = 236,617
Area XVI = 118,774

355,391

strict .9 = 0
strict 16 =, 6,690

20,370

District 9 = .06

District 16 = .06

Southeast egion Ratio .116

- 4-
131



MAP 9

SOUTHCOTRAL REGION

p

0

MIlle =NMI

,Merged school district 15
,

State planning area XV

-'/

PUBLIC .INSTITUTIONS

(i)(g) Indian Hilli Community College and
outreach center

PRIVATE INSTITUTIONS

'WilliamWilliam Penn College

?Vennard College it

0 :Maharishi International Col lege

/110 Ottumwa. Heights Junior. College.

uiLcuLATI61 aF RA 0 OF POPULATION SERVED

1
. .

State planning area adult population: .153,825

Nontradit 1 student regWratibn: 11,47

Southcentral Region Ratio F .07

a
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Merged area school di tricts 13 and 114

State planning areas X I and XIV

1

XIII

MAP 10

SOUTHWEST REGION,

XIV

6QNNW MI= 0 - =NI
`.

PUBLIC INSTITUTIONS

00 Iowa Western Community Col -
'l-ege & outreach center

(D Southwestern Comhunity
-lege

t
'

PRIVATE tNSTITUTION6

,.411 Graceland Colleg&-

61CULATION OF RATIO OF POPULATION SERVED
S

A

State planbing,area adult population: A XIII = 1$8,198
Area V = 61,857

250,055
Nontraditenal Student registration: District 13 . 12,000

,District 14 . 9,200

21,200

Ratio of Enro llment to Population:

4 t)

Southwest Region Ratio = 08.

Vi

r 119.-

District la .06

District-14 = ..15
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te

hi'1"%, both, the programs-reported throug the primary collection

document and through the enrollment' projections obtained

from the area colleges in the supplementary data collection-
,-

..

effort. In the supplementary enrollment data collected

from are<o1leges,substantial.increates wer
.)-

.4.,,,,A. t,:,;.,

dicated
--..,

. W*
between-1914-75 for which we had offic;p1 (Stseof.k

.
.

Iowa Department 91 Education) enrollment data, and 1975-76

which area schools estimated for us.

The largest increase,'from \7 5 to 75-76 (16.4%)

has been in General and Continuing Education courses. 1

The area colleges,in looking to the immediate future

indicated that generally steady increases could be .

expected in the General and Continuing Education'areaa,

except perhaps in senior citizen programs where funding.

may be in questipn. Health areas seem to b expected

to have the greatest increase. Ili-programs labeled

er Supplementary increased 11.3 Percent between

19741-75 and 1975-76 in area colleges which reported tha

data to us.

Future expansion is expected in off a and_ distributive'

4

----edu(4tion, an ;home ecpnomics an consumer education

,,. (

areas he College Parallel off rigs haVe aboWdoubled
..--,

. 7
in the area colleges between 1974-75 and 197$ -74 but this

is almost entirely due to sudden additions in program

offerings at NorNtstoest Iowa Vocational School where.registra-

,

tions jumpad from,68 to.148,and at Eastern 'we-Community

13.6

122 7,
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410

College, where marketing supervision courses were established

in three lOcations enrolling 300 students, with an additional

140 students being enrolled in liberal arts at two, off -
4 0 M

campus location. These are for nontraditional students only.

These recent and current trends in program offerings
.

-

and enrollments parallel nationaltrends, and the expressed

learning interests of Iowans repprted in Chapter I.

An increasing number are taking advantage of opportunities

to learn for its own -sake or to satisfy some personal

interest. Another very siiable group are increasingly

lookifig toward education to help them attain economic,.

security through job training and advancement. ,There is

every indication that this trend will continue.

There is commendable flexibility in the design of

the curricular offerings for adult students. While 52

percent reported that most or all of the curriculum is

structured or prescribed, 29 percent reported that students

can design theiNown unique program. The time of

beginning is often flexible - 26 perCe indicated

that Students may begin the pr gram at any as

opposed to,the start of a term only. Further evidenc

of flexibility is noted in'the fact that 52 percent of the

programs allow students to complete the program entirely
f'

on a part-time basis.

137
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The delivery of the instruction, however, is still

' pretty traditional._ The data'indicate that 8

4

of the programs utilize traditi al classroom lectures
,

t -

as their Orinci earning mode.' Field worklor

operative work-study and tutorial teaching modes -------

-
are-"the next most used primary delivery methods (8%),

followed by progimed-AnstrucEion (7%).

One of the non-yaditional deli y modes being
1

explored in Iowa currently is-instruction utilizing --
--

television and radio. The greatest potential Ties

in courses being planned by the Unliversity of Mid-
,

America, but the Iow.Educational Broadcasting

Network (IEBN) aI plans to expan

statewide delivery of educationall

such as/the "Ascent of Man" series

Thea,t4e". The IEBNcnow operates sjx transmitters
-

along with various cable sy tems, Ivry the

its first

rich programming,

and "Classic

broadcast signal to approximately 90% of the state's

population. Two'final transmitters are scheduled to.
'

be located in Mason City and Fort D dge by fall, 1976.

I
Map 13 indicates 'the effective rang of this petw

by autumn, 1976. ----

1

The future of radicxand ETV in Iowa and particular

how it functions in relation to UMA'is still 'oubt

could be an important part of statewide solution to he

problem of adult needs.

138
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In addition to moving educational opportunities

closer to the adult§ wishing to take advantage of them,

the initiating institutions have adjusted the timing of

the instruction to accommodate adults who are otherwise

principally occupied. While 49 percent of the programs

are available in/the daytime hours, 71 percent of them

are also available in the late afternoon or evening

hour's. A substantial 724.percent of them are offered on

weekends. A variety of other accommodating options

exist, including a few which are offered in concentrated

- blocks of time, rather than being drawn out over several

weeks.

General Summary about Programs

- Non-traditional educational opportunities
have grown rapidly in recent years and'
are reasonably strong for the state as a
whole, though almost eXclusively available
through public community .colleges.

- There is considerable unevenness across
the state, however, in the availability

1 of opportunities.

- Relatively few program opportunities
exist outside the principal campuses and
their branches, which may suggest that
further 'opportunities might be made

available through industry, business,
agencies and other institutions such

as libraries.

- Institutions have made commendable
efforts to accommodate their programs
to the non-traditional student through
flexible curricular structure, admission
practices, time of instruction, etc.

- The mode of instruction is still very
traditional, however,':and may be an area

to be explored.

1 4.Q.
If
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STUDENT CHARACTERISTICS

The study asked institutions to describe the types

of students for whom their programs are designed. TABLE

27 indicates how the responding institutions described

their students.

TABLE27

TYPES OF STUDENTS, FOR WHOM PROGRAMS ARE DESIGNED

(N = 87)
1]

Percent of
Responses

Working adults , 54

.._
' 62

Special occupational group 38 44
Same age as in traditional
programs 35 40_%

Housewives
d

32 37
People confined or beyond
commuting distance 19 22

.. Military personnel 13 15
Unemployed and economically

diandvantaged 13 14

1)
Multiple responses allowed

Apparently, although most of the courses are modeled

After those offered to traditional students, there ls

a definite attempt to make them appropriate for the adult

population, i.e., working adults, housewives, special

occupational groups., etc. The means of doing this is

typically to schedule classes in the evening or at

locations other than the home campus.

Almost three-quarters (72%) of the programs described

~I N
reported that more than half of the students enrolled in

their programs are male. This contrasts sharply with the

finding in'Chapter I that most adults who want to learn

but lack the opportunity are women.

In the General and Continuing Education category the

majority are female but in Career Supplementary and in\

College parallel programs the clear intexesi is on.the

141
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part of males -- Career Education by 84 percent and_

College Parallel by 66,perceni. Males are, therefore*

taking more advaneage'pf the opportunities that exist

than females. It may be that existing programs are n61

designed so as to attract large numbers of women, or the'

general lack of supporting services child care,
0

information and eounSeline in the home, financial aid,

etc.) may be discouraging to their participation. Those

seeking to reach women's needs may have to search out

ways to overcome these possible barriers, and others

that may exist. A

The majority of the participants in these programs

are in the middle age ranges. Approximately 30 percent

of the programs involve students from the middle to late

20's on up to above the 40's. It is interesting also

to note that in the College Parallel programs, 51 percent

are utilized by adults in the 30 to 40 year age bracket.

Few successful programs for those over 50 seem to be in

existence.

The adult students participating in these programs

are apparently persistent., Aidlough nearly half of the

programs did not ,b.pve information on. attrition, 24 percept, -

of them reported that, all dt almost all of their students

completed their work and'another.20.percent reported at

least three-quarters completing programs.

142
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OTHER OPPORTUNITIES

In addition to being asked to describe specially

designed non-traditional programs, institutions were

asked to describe "opportuilities at your institution

for young people and adults to enroll in regular

undergraduate programs on an intermittent or occasional

basis." It is clear from the data that while no

institution aksolutely requires full-time study (except

A

at the graduate level), nor few (21%) even continuous

registration, full-time study is an expectation., Only

one institution indicated that dropping in and out'was

encouraged, while slightly over three-fourths described

their practice in terms which could be considered

accommodating but not encouraging of intermittent and

part-time study.

Sixty percent of the regular undergraduate courses

are available to students over 25, years of age, but roughly

a third of the 43 institutions reporting do not actively

recruit such individuals. Others use various means of

making these oppottunities available, including special

newspaper or broadcast advertisements.(63%), literature

(47%), special contacts with industrial, professional,

military, employment officer and other occupational

,contacts (47%). Smaller numbers recruit through non-

occupational agencies, i.e., welfare offices, churches,
4

14 3.
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Iibriries, etc. (28%), and ;through service programs

for adults (30%). Clearly, there is an indicated need

for_better communication of and about the more traditional

opportunities for the non-traditional student. Similarly,

relatively few special services are available to assist
.

. . .. ,

the non-traditional student to .get into and complete such
....------

.

educational options. Many (78%) provide nothing special

in the way of counseling services. Roughly a third have

no financial aid available,'89 percent have no provision

for child cars only 35 percent will help in locating such

services% In most cases the hours of available services

and facilities are restricted to normal daytime-hours-

In sum the institutions of the state are willing

to include the non-traditional student,in their traditidhal

programs. On the other hand it is evident that they have

not gone the exixa mile to get them there. Watively

little effort ia being made to. communicate to such

perspectiVe students, and few institutions accommodate

their- unique needs and circumstancgp.

Policies Regarding the Award and Acceptance of Credit

for all Undergraduates

Part III of the Survey of Institutional Resources

A sought to get information about activities which were
1/2

deemed creditable-by the institutions. This was ,n attempt

to find out the extent to which non - traditional experiences

could berecognized and credited as progress toward - an

1.44
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undergraduate degree or certificate. fi,.BLE 28 outlines

the responses to thi.tinquiry.

TABLE 28

POLICIES REGARDING THE AWARDING AND ACC FIANCE OF CREDlf

t.1

TOTAL 2 YR 4 TR PRI PUB E:SINESS
CREDITABLE ASSESSMENT AND EXPERIENCE (N.42) (N -18) (N.24) (N=26) (N=14)' (\ .2)

9 SrANDARDIZED EXTHRNAL EXAMS

Advanced Placement Prograt; Exams
CEEB Ach' Tests or ACr Tests
College level Examination Progiala
Coop Test Services-at ETE
'jesting Programs of the Professions
Credits of this type awarded by

other colleges

INSTITUTIONAL ASSESSMENTS

29 69 8 21 21 7 1
4 9 - 4 4 -

37 88 14 23 24 13

N
7 16 2 5 6 1
8 18 4 ' 4 4 4

34 81 13 21 21 13

Inst. proficiency exam i ' 24 56 10 14 ,13 11
End of course test without enrollment 6 14 4 2 3 3
Special department exams 21 51 6 15 13 7 1
Oral exams or interviews 5 12 1 4 4 1

NON- TRADITIONAL EXPERIENCE

Volunteer work in community 10 23 2 8 9 1
-..Classes at local free university

or experimental college 3 7 - 3 3
Student body officer 4 9 3 1 1 3
Community theatre, church, etc. 5 11 2 3 4 1
Sensitivity training or encounter groups 1 2 - 1 1
Completed work (book, sculpture, etc.) 5 12 5 4 1
Military courses rec. by CASE 25 60 10 15 14 10 1
Formal courses in business, innustry
or government 11 24,' 1) 5 5 6

Course work at unaccredited college 18 42 5 13 13 5
Cooperative work experience , 22 51 9 13 12 10
Study abroad other than educ. org. 9 21 3 6 7 2
UnsuperviSed foreign travel

r 2 5, - 2 2 -

These responses appear to be very liberal applications

of the theory that educational experiences should be

'i'ecognized and rewarded regardless of how and where they

were obtained. In comparison with other states these

statements of policy would appear to rank Iowa as a

leader in granting credit-by-examination and in the

recognition of non-traditional experiences in other ways.

The institutional responses to other questions related

145,
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to this inquiry, however suggest ghat possibly in

actual practice Iowa institutions fall short of

fulfilling their promise. Tor instance, nearly 10
.

I "
percent apparently insist that examination evidence

must be supported by other evidence. One of the

most common[means of valid ting the test is through

further successful work formed on campus. Over

fifty percent of Iowa's institutions limit cre it -by-

examination to one full year's work, and only three

institutions indicate that there is no limit to

credit-by-examination.

Unfortunately, more than half of the institutions

responding to this survey indicated that they offer

no real encouragement to individuals to earn

credit-by-examination. Another indication of the

possible-gap between policy and practice js that eight

percent impose a recording fee to record credits on

the transcript and one institution even imposes a

fee equivalent to the tuition fee for the credits granted.

CONCLUSIONS

Iowa institutions seem to have problems similar

to those faced by other institutions across the country

in setting up non-traditional programs, creating

opportunities for non-traditional students, and. in

the development of new policies regarding the award

and acceptance of credit. A most prevalent problem

.146
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indicated in.this data is the difficulty they find, a

do most institutions, in assessing non-classroom expe ences.
.

Closely rela to this (43%) was an indication of a

lack of approv d techniques. It can be assumed that

instimptions ind'cating one #f*these as a problem also

indicted the oth r. It is surprising to find, therefore,

that only two IoyIa institutions, Drake and Morningside,

have joined the
cooperative

Assessment of periential

Learning (CAEL) project, a voluntary a soc tion of

colleges seeking answers to these prob ems.

On an entirely different level, h ever, it is evident

that one of the major barriers to devel pment in this

area relates to lack of support.from within institutions

due to such things as: lack of interest (21%), faculty

. .,_ a.

resistance (36%), cc:mate-for dtademic standard. (5270, and

suspicion that the non-trhditional movement is a passing

fad (14%). There have been other very real barriers,

barriers which may be increasing in intensity, such as

lack of funds, reported by 52 percent of the institutions,

and problems both of faculty recruitment and recruitment

of students. A relatively small group (20%) cited the

fact.that there have been no developments because there

was no evident need for such programs. Of this group

clearly some (10%) indicated no evident need" as a reason

becaUse of the uniqueness of their particular clientele.

147

-133-



1,

The data obtained through this survey process is,

open to a treat deal of subjective interpretation.

The limitations on the depth of the study made it

impossible to.have in hand the data necessary to be

absolutel certain of the conclusions being drawn.

Giv= the incompleteness of the data, hOwever", the

study team offers the following conclusions:

1. It appears that overall Iowa is doing
a respectable job of providing for and
supporting the need for non-traditional
education, primarily through the area
community colleges.

2,' opportunities are not, however,
) evIlly provided across the state. The

concentration of opportunities lies
in eight of the multi-county planning
areas in the northeast quadrant of
the state. West Iowa generally lacks
opportunities.

3. In the northeast quadrant, the concen-
tration of programs is around a line
from,Des Moines through Marshalltown
and Waterloo, to the very northeast
corner of the state. Area I 'has the
greatest number of programs, leads
in the greatest number of program
areas offered, and has nearly the
highest ratio of enrolled non-
traditional students to population
of any area in the state. An
exception to this area's leadership
role would lack of provision for
college parallel study.

4. Generally dpeakini there is a high
correlation between the number of
,programs (cogrses) offered, and the
relative number of the population
enrolled. An exception however,
is area XI which is near the top
in the number.of programs available
but is still at the bottom of all
areas in the ratio of the population

"148
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served. This indicates that there may be -

considerable room for expansion,

'5. There are several areas which are especially.
lacking in opportunities of all sorts
for the adult/non-traditional population.
These are areas IV, IX, XII, XIII, and XVI.
This is not difficult to understand as far
as the western areas are-concerned because
of the relatively few and small colleges
located there. But it is difficult to
understand why the quad-cities area
fails to meet a greater share of the
potential need.

6. With '44 percent of its total,area in
farmland, Iowa is rightly regarded as
an agricultural state. Few appreciate,
however, that the state produces three
times as much wealth in manufacturing
as in farmina. Considering this there
is reason to believe that the opportunities
for non-Oaditional education in industrial
and tec4lcal education areas are under-
represented.

,further emphasized by-refertIng backThis point

to Chapter I

in the
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-. There has been a minimal amount of
experimentation with non-traditional
modes of instruction. The University
of Mid - America, as has been noted.,

will concentrate on a multi-media
approadh. There appears to be room,
howeVer, for additional oppgrtunities
of this through newspapers,
programmed learning devices, audio-
visual cassettes, radio instruction,
and other modes'as discussed in the
Text chapter. :

9. The study team believes that the opportu-
nities for cooperative programs with
industry, business and agencies have not
been fully' utilized. This ig- another

.

may td extend opportunities without the
cdstlyraddition of facilities and.
permanent staff.

'

10. There seems to be a lack of good
communications about educational
opportunities for the non-tsaditional.
learner. This might well be an area
where some cooperative effort would'
be in order in an attempt to encourage
more adults to seek'further education.
This is especially true as it related
to opportunities which exist within
traditional college prtgrams.

11. An effort seems warranted to design
programs that more closely follow,the

learning needs of certain categories
of people, "as described in Chapter,I._
Programs for women seem especially
underrepresented)

12. There 1s \a clear'need to improve supporting
sery ces\fpr the adult learner. Financial.,
aid, ounseling,-library, services, child
care swell as other facilitating services

$444,

need to be made more widely available,.
and r deiigned espeaaily. for the non-
tradi ional learner.
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13. .Credit -by- examination pract4ces need to be

examined and perhaps reirised\in some colleges
to remove someof the restrictions which
appear to; exist compared to what Otherwise,
are fairly liberal stated policies.'

lhisspould become even more
ti

important in,the futue

6

as adLtits tike more advantage of opportunities, and as they
. .1 _--,4 ..--

may be expected to want to transfer that experience from

ittst t'ion to itstitution, Adsto-gain recognitiOn for

life and-Work experiences. \ There will be an reasine,need
7.

for commdh policies and practices, for skills at assessment,

for transfer of credit earned in now-traditional ways and

e),

at non=traditiotal institutions.

For a cilehier understanding of what may be involved
,

in new non = traditional programs; tae turn now'to a summary

4
of activities in atherdIates which may ultimately affect.

r
r

Iowa.
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CHAPTER III

An Exploration of Trepds in Other States:

Implicati s-Tor Iowa

,



Efforts to meet the learning needs of non-traditional

students in,other states have yielded interesting and

instructive results. Institutional and organizational

models developed elsewhere may be applicable to the Iowa

setting. Without adequate knowledge about these models,

however, it would be difficult to invent a structure or

service for Iowa adults and part-time learners that does not

contain defects that could be remedied through a careful

appraisal of the cost-benefits. derived in other states

of various service models. This chapter mmarizqs some

of these efforts in selected states over the last half-
. , z

decade to meet the gr wing need for eduCatIonal services
4

for the non - traditional learner. The,HEFC did not ask the

resedichers to do a deep analysis of these efforts, however,

and thus a full cost-benefit appraisal was not possible.

For a more complete analysisi readers are urged to study 114-

,the results of a national research project published last

4 year (Medsker, et. al., 1975).

o
Nonetheless, it is clOar from this brief review that

Iowa fs notialone in being perplexed about the non-traaitional
, -

learner. Many states and institutionshavemdiscussed the
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apparent needs and proposed a variety 04 responses to meet

them. Among-the more useful examples are cases in the

following states,*which willbe discussed in greater detail

;later. < via

Colorado

Florida

Illinois

Massachusetts

Minnesota

Nebraska

New Jersey

New York

Texas

Vermont

Wisconsin

As will become apparent, these examples are not complete

in the sense that a whole history with a clearly identifiable

result is known and can be related. All are "in process,"

so to speak, but far enough along in discussions and implem-

entation plans to provide instructive data for comparison

with Iowa's needs and resources.

Nor can it be said that most of these examples-axe in

/ \

a strict sense "state-wide" efforts. ,In many pa , a

-,142
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4.

single institution or authority has taken upon itself to

provide educational benefits to a new clientele not.ade-

quately served by the existing institutions; but without

the advice and consent of other institutions and authorities

which might have a claim to a statewide constituency.

Indeed, it is rarely the case that a hew institution

or service is planned by a statewide designated planning

agency, such as is HEFC. The more typical case is the

formation of a new institution Or service by strong and

entrepreneurial individuals lor institutions out of a con-

viction that the service is needed, but'without careful

scientific analysis of the demonstrated need: Then, in

defending the new service, st dies were often subsequently

conducted to show that he effort was of course necessary.

a

Program Models

Institutional models can be described onat least two

dimensiois: the structure of the delivery mode, as in the'

cases described,immediately below, or on the basis of the

shape,. dimension, and location of the new non-traditional

target pdpulation to served. These are two sides of the

same coin, b useful to di tingu.sb them. A variety

/
of structures can be designed "10 sery

/
'mytt lient, groups,

4

but some client groups can be served only by a single de-

livery mode. The Meaning of this distinction. should soon

become clear.
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John R. Valley has defined six major models of

external and non-traditional degree programs which.are

helpful in conceptualizing
the structures by which Iowa

may meet its responsibilities
to the new learner (see

Gould, S. B . and Cross,,K. P., 1972).

,Administrative-Facilitation Model

A degree-granting and instructional in-
stitution or agency establishes an

-- - e-rganization ana/or facilities to serve
the needs- of a different clientele, yet
it holds to its customary 4ree
pattern. (p. 97 -98)

Modes-of-Learning Model

A degree-grantink,and instructional in-
stitution or agency establishes a new
degree pattern of learning and teaching
that seelth to adjust to the capacities
and'interests of a different clientele
from that which it customarily serves.
(p. 100)

Examination Model

An institution or agency which need not
itself offer instruction'leading to an
external degree awards, credits and degries
on the basis of student performance as
evidenced by examinations. (p. 109-110)

Validation Model

An institution ,or agency evaluates the
student's total learning experiences from
whatever meanp terms of.its con-
ception of,a degree, and indicates any
additional requirements needed. When they
have been met, it awards the degree. (p'. 11

ti

Credits Model

An institution or agency, that does not it-
self offer instruction awards credits
and degrees for which' it sets standards
and vouches for the quality of student
programming. (p. 117)
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Complex-Systems Model

A.degree-granting institution or agency
reshapes its pattern of services in
variant ways, sometimes by combining
various simpler models.of external degree
programs so as to meet-the needs of a
different clientele. When various ex-
ternal degree models are combined with
one another, it is more appropriate to
think of the result as an external deiree.
system rather than an external degree
program. (p. 119)

These models were'originally,conceived of as liMited

to degree granting programs and are characterized primarily

by the concept of "external" degree program. For present

purposes, the administrative-facilitation, modes-of-learning,

and cotplex-systems models Could equally well 'contain non-

degree granting programs of learning for various reasons:,

ti

skills acquisition, licensing certification, continging

education, or simply in response to general interest and

demand. And further, the use of the term "external degree"

evokes visions of a far-flung student constituency, which

is not necessarily the case. A new program for adult police

officers offered on campus is hardly an external program,

though it fits comfortably within the modes-of-learning

model, excluding the requirement that degtee credit is the

objectofthe program.

Few real life models of new programs fit precisely

within the definitions, alley proposes. But for illustra-

4ve purposes, the following institutions might be viewed
'

as ypically Chaactrizing each model: "'
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Administrative-facilitation model: a host of

programs -- even nd weekend colleges, off-campus

centers, TV colleges run by established institutions, and

so forth -- Which simply move the time and pi haracter-

istics of a program without thanging,the content or

requirements for degrees, might be cited. The TV College

of the Chicago Junior College System is an excellent ex-

\

ample of this model which has been in operation for twenty

years. Closer to hand is the program offered by the Univ-

ersity of Iowa at the Quad 'Cities Graduate Study Center.

Modes-of-learning model: a typical program in

this category would be the Bachelor of Liberal Studies and

Master of Liberal Studies degree programs offered by the

College of\Contdnuing Education at the University of

Oklahoma and a similar'brogram at Drake University.

Examination model: although a lakge number of

institutions grant credit on the basis of examination, few

will offer degrees solely based upon them. The University

of London has for over a century done essentially this. The

New York Regents program and Thomas A. Edison College in New

Jersey, while perhaps better suited to the validation model,

also may be categorized here in the sense that they do:grant

degrees solely upon the basis of examinations, though the usual

pattern here is to validate previous learning according to

preconceived degree content areas._
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Validation model: Edison's and the New York Regent's

programs can be viewed as good examples here. One may

evidence of learning acquired previously evaluated and

credited toward a degree. Both examinations and individual

.

assessment methods-are used at Edison.

Since the founding of a cooperative research project de-

signed to find the most reliable means of granting credit

for previous learning was launched in 1974 (see Willingham,

W. W.,CAEL Project Status Report, 1975), a number of in-

stitutions have begun to experiment with ways to better assess

learning for credit. They are following the validatibn

model concept, though. in most ways the institutions involved

may bel@ntirely conventional. ,*

Credits model: in the United States,'perhaOs.the

only group beginning to operate on the credits model is the

Commission on Educational Credit of The American Council on

Education. This Commission urges states to review the content

and quality of learning in instructional programs offered in

non-collegiate organizations (businesses, unions, the military,

etc.) and recommend the appropriate amount of credit which

might be awarded by educational institutions' foi successful

completion. The first guide for courses'other than those

offered by the various branches of the military has been

issued by the New York State Education Department (New York

State EduCation Department, December, 1974) and a More com-

prehensive listing is expected by the summer of 1976..
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In Great Britain, The Councilfdr National. Academic

Awards (CNAA) was'established in 1964 to administer de-

grees and other awards to students who successfully, com-

plete degree level programs in non-university institutions

and organizations.

Complex-systems model: no single institution

encompasses all of the attributes of a complex-systems

model, but several apprOach it:. Empire State College in

New York and The Consortium of The California State

University and Colleges are, in the main, complex in

that they offer morj than one type" of non-traditional

learning service.

Closer to Iowa, the Board of doernors B. A. Degree

program in Illinois may possibly be classified under this

model.

Models of types of structures for the non-traditional

learner should also include those which are not directly

related to instruction and credit. Since we have defined

the learner so broadly in this report, it is appropriate

to define the services for him broadly also.'

Therefore, to V ley s six models we are adding a

seventh:

160
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Supporting Services Model:

A service or services provided by an
institution, consortium, organization,,
or agency which provide support for-the
learner other than those for instruc
tion or credit granting purposes. These
support services may include but are
not limited to financial aid, education
al advisement, career and personal coun
seling, assessment of talents or com
petencies, tnd record keeping.

Elements of these services are often provided by many

types of existing and new institutions, but for the purposes

of this study are separated. Many nontraditional learners

cannot or are unwilling to partake of the student services

routinely provided by conventional colleges and universities,

and must rely upon separately devised and established services.

A good example of this model is the Regional Learning Service

in Syracuse, New York, which seeks out potential learners

among groups of adults, provides information and counseling,

assists in locating sources of financial support, inventories

learning resources in the area, and prOvi'des a focal point

for educational opportunities in the region.

The other side of the coin ate the groups of potential

learners who need and demand further education'and t

Who are these learners? Adults? The handicapp

The isolated? The transient? Are they rich or poor, old

or young, highly echicated or'high schoolodropouts?, The
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answer to this question varies from'place to place'

and from setting to setting. It is an extremely com-

plex question, dealing as it does with virtually any-

one who is defined as not the typical full-time 13 -22

year old student in residence on a college campus.

The more successful campus responses to the

question have generally been group specific, defining

the "ta {get" population to-be served by a new.-program

in carefully circumscribed language. "Rural house-

wives_with low previous education and low discretionary

income in a seven county area surrounding Ottumwa who

want income- augmenting skills" might be an acceptable

statement of need. "Professional anf managerial oe-

, k

cupaLon groups residing in and arou Des Moines who

want and need management training and other business-re-_

lated skills on a two evening a week basis with optional

credit arrangements" is another. Further, the group

served should have its dimensions and limiting circum-

-stances analyzed, so as to avoid programs that are set up

with self-defeating requirements. A program to serve,

the rural housewives that requires travel of more than a

few tiles is likely to fail since one of the characteristics

of-this target group is that distance from the home is a

critical variable. A highly sophisticated delivery mdder

41
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that ignores this factor will not achieve much

success.

Thete is some knowledge already in existence

about adults in general, however. No matter How

fragmented the defined population groups, it is

.likely that the' non-traditional learner poses one or

more of the following types_of problems for the

educator: The learner

has a vague self-perception; he/she

has not defined learning goals clearly.

is "ends" oriented, and geerally sus-

picious of the educafra-aricess.

- is highly individualistic; ferigeneraiiza-
-,\..

dons hold true in practical settings,.

- needs his/her potential_for learning

assessed; a personalized approach 18

usually needed,.

- -is fearful of failure, impersonality, in,

stitutional bUreaucratidprocedures, and

competition.

- requires good information and a clearly

defined ,"access", road to meet this/her

perceived heeds.

- is responsive'jo "successful" educational

experiences:

I)
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- needs to enjoy learning. After all,

learning:iS a voluntary'actkvitiy and may

be avoided.

- wants some "standards%against which to-

compare his/her achievements.

likely lacki some basic skills acid has

memories of failure in the traditional

schooling process.

.- has_ few guides for lat is an "appropriate"

learning experience; lacks adult- oriented

guidance.

- has uncertain career goals; is often

motivated by negative values; e.g., "1 must

get out of this situation.':

- fears that heisheshas lost the ability to

llarn or to think clearly.

has limited tim4 and energy reserves, and

scan only devote a few hours a week to a

learning activity.

A
- may be critical aneclintolerant of the

ing ptocess designed, for the traditional

it)learner.

requires financial assistance to engage in

further education,
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- needs to receive- the Ifocial'benefits".

of education, including camaladerie.

Models, of educational structures, whether7le5rning

validationmodes-ofr-learning, or some other, must be

shaped td the needs 'of the constituencies who are the"tar-
. .

get audience of the program's. This much is well known.
-

' The non-traditio al learnerneeds a flexible and respon=

program de ignedtfor him or her, not one designed

/

at die convenience and according to the'acc4tomed system

*4.

O

and format of the institution or the faculty.

The following twelve state experiences, though their

recent history is drawn only in outline, may be useful to

planners in Iowa. It should be noted that thesediscussioris
-

are the result of a review of the institutional events, and

\

mMissioned studies of the last hai4 decade,'and do not''

l constitute'a reporting of theseev&hts and experiences wbich.

.are not. a part of the public records. Opinions and 6)117

jectures contained in theie accounts aresolely thos

the authors, and it should not be assumed that planners and

policy makers in`the various states would necessAr4y agree.

California

There are a number of parallels between California's

4periences and those. in Iowa. California,,. though on a
Scale to match its 12.5 mIllionspopulation size, ha tradi-

tionally had a strong public higher-education sygtem serying

165
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ugh-proportion of the young in a' three iered system:

the University of taliforni

om t e 1 grdd-

uating classes, an a very strong graduate
04.5

ie Califor State University System, for

those whose records pla -d them above the 75 percentile

of, their high/school classe and the community college

syst,m for any high,school gra ate. The tiers, and the

roles assigned to/hem, was set ac ording- to the California

Master Plan of 1960. Private colleges in California,
. -

/while very strong, are not as--ndMerouS as Iowa's:

In late 1970 and early 1971 the State Coordinating

Council for Higher Education set about reviewlng the Master

Plan. AS' part of its fforts to define the need for an,

alteration in the 1960 plan, the Council commissioned.a

study of learning needs in thelargely'rural 13 county

area in northeastern California (Diridon Research

orporation, 1972) which involved the door to door inter-
.

view of 1628 adults 18 years and older. Results of that

study conv:Inced the Council that the Master Plan needed

expansion to accommodate adult learners (Select Cbmmittee

On the Master Plan for Higfier. Education, 1972).

Among the Committee's recommendations were: 1) the

creation of consortia-to help coordinate external degree
,

154 -
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programs, testing and evaluation-for credit, in- pz.

dependent study; etc., 2) provision for time-

shortened degrees, 3) that all California i----.,
..0-'

.

el (residents, regardless of age or part-time status as s!pdents,

should fie treated equally with the traditional student,

4) that weekend and evening colleges should be encouraged,

5) that there should be greater cooperation with'

business and gove nment to benefit the adult worker, and

6) feasibility st dies sholidd explore the need Cor
1

electronic media in instruction. Perhaps the key element

in this set of recommendations -was the following: "ex-

ternal and .extended degree programs offered by the public

segment Af higher education should be funded-by the state

and the student in the same proportion of costs as

regular dekreeprograms".

One staff proposal emanating from this report described

Golden ear dollegt, a credit banking and degree awarding

institution to be similar in design to the validation model

..described above.

In part because of lack of funding, and in part because

of opposition from some elements in higher education in-
,

stitutions, G lden Bear was not established. However, the

State Universit and College System established several ex-

ternal degree programs and later formed a consortimxto

provide-centralize external degree programs and services not

167
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available through individual units of the system. And the

University of California also established the Extended

University program, designed to assist the, off-campus,

part-time learner. Currently, through these two admin-

istrative facilitation models, many students are enrolled

in regular programs who otherwi(se wood not have had the

opportunity'.
.

30,Re
of the key recommendations in the Council's re-

port were not heeded, however, and in 1973 the joint

/4egislative committee on the Master Plan cal ed for the

1

establishment of the California Cooperative University to

4 provide lifelong learning in all parts,of the state, and

take on several of the functions that Golden Bear might

have. Conflict and indecision marked the higher educatiOnal

scene in California during the next year and one half,

partly due to the efforts mounted by the existing educational

institutions to meet Select. Committee's recommendations,

and resistance to thOnotion of a new institution separate

from the existing three-tiered system.

974, the joint legislative committee realized that

a stronger rationale was needed before any action could re-
.

,

sult outside of 'thp.- established educational institutions.

It therefore commissioned the Educational.Vesting Service

to assess the dim nsions of the need for adult educational

services, inventory the resources for delivering those

1 6 8
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4,

services, and recommend to the legisEature Whether

or not a new institution or service is indeed needed.

The ETS report is now published (Peterson and Hefferlin,

et. al., 1975).

to the 1972 Se,

several areas. Amon

of the recommendations are similar

somewhat beyond in

- establish a statewide system of education,'

service centers for advising, counseling, and

career planning.

- establish a statewide individualized degree

program.

establish a statewide learning validation

service. that operates a credit bank.

The report goes on to present three alternate approaches

to the "unmet needs" in the state of California, and 'con-
40)--

cludes that "perhaps by 1985, California Open Collese,

organize&witk eight regions, would be providing information

and counseling, individualized learning, and validsa\tion of

learning services ... " (p. 142) California Open College

"woulnot be another tier" (p. 156) "It would 'represent a

complementary couneer force to the present three-tiered

,

structure." (p. 156) The Open College conforms to a com-

plex systems model butqessed by elements of the support-
.

ing services model.
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,assigned to the U.C. Extended Unive ?sity. The programs de-
,

vs

4ir

At the time this 'study was underway, the administra-
.

Con changed at the University of California and in a policy

sh ft it was determined that fewer resources were to be
1

veloped under this effort would either 1?e phased out or run

entirely through their own revenues.

The Consortium of The California State College and

University System, while continuing to expand their external

degree efforts since 1974, were indeed not fulfilling the

promise of the California Cooperative University, concept, for

programs were not developing cooperatively at all:- individ-

ual units in the system were only engaged in designing limited

progiams in their own natural service regions, not statewide.

The state continues to be characterized by the push and

pull according to the self-interests of the three major tiers,

and among the units at each level. Little cooperation can'be

expected if the future resembles the past. Indeed, as re-

sources continue to be held doWn, as Governor Brown has dem-

onstrated will be the case, and'priority is not given.to the

needs of the adult learners-in the state,, as the Governor has

contended is hislbias, the chances fbr a comprehensive set

of services for the non-traditional learner are slim.

(N.
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:*)It is, however, too soon to assess the chances ir or

success of the ETS recommendations. Reports are that the

University of California did not ,agree with some of the

recommendations. On the other hand, the legislature is

AO
pleased with the report and the California Postsecondary

Coordinating Commission may be invited to establish one orI
more of the services recommended.

Colorado

The state wide efforts to serve new clientele in

Colorado have so far not been fruitful. In 1972 a Task

Force on External Degree Programs, sponsored by the Colorado

Commission on Higher Education, looked at the question but

failed to arrive at consensus so far as the Office of New

Degree Programs has ascertained.

On atd own be alf, the University of Northern Colorado

established an exte siveadministrative facilitative model

program in their Cen er for Special and Advanced Programs.

rCurrently bachelor's and master's degrees are granted in a

world-wide instructional program in the social sciences,.

business, psychology, and other areas to governmefit employ-A

ees and military personnel'located at dozens* of locations

in the U.S. and abroad. While this is not designed as a

program specifically for Coloradans, a number of state resi-

dents are enrolled.

4.4
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Another imaginative program offered independently

by Colorado State University is'Project SURGE, an eX-
.

ternal-graduate level program 'in engineering whicheleads

to the master of science degree. Regular on-campus

--engineering'classes are videotaped and delivered to

simulated classrooms in a number of pa;11cipating com-

panies, where compauy employees take credit-bearing work.

Programs similar to this one are now in operation in

California (Stanford University), Texas (through IUC- TAGER,

a consortium of colleges and uniyersities)1 Florida

(Florida Institute of Technology), and elsewhere. '

Recently, there has been some statewide activity with

respect to the non-traditional learner ih COlorado. The

Colorado Department of Education performed a study to de-
,

termine what educational services might be needed by

Colorado adults who are not now participants in any formal

educational programs.

The study (BarloW and Timaraos, 1975) was performed

. on a sample of adults 16 years and older not taking credit

courses', and included other responses 'from business and

industry and public and private agencies who serve adults.

Recommendations based upon the study are now being de.Lloped

and may be announced in August, 1976. It is the intention
4*

of the task force members to devise an orderly plan for

meeting the needs ea'tablished by the study dirAtors;
.
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Florida

Florida has been one of the leaning states in pro-

viding services to the part-time, adult, independent learner.

The University of South Florida established a bachelor of

`independent (or liberal) studies in 1971 which is a prime

example of a modes-of-learning madel,-a- rograriaspecif_ically

designed for the adult learner.

In 1972 the Florida State University System established

a system-wide external degree program administered by Florida

'International University in Mia53 Baccalaureate degrees
------

are'offered in a number of fields to upper division (junior

and senor level) students who may reside anywhere in the

state.' A essment of experiential learning, credit by ex-

amination, contact learning,,and independent study are all

part of this complex systems program.

Recognizing that these programs do not entirely cover

the spectrum of needs for the non - traditional learner, the

State University System formed the Commission on University

Outreach and Service in 1975 to assess the needs of Florida

adults for further instruction, certification, research and

extension services. The Commission surveyed a sample of

adults and plans to publish the results of their study in

the spring of 197*v
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It should be noted that Florida has attracted a

number of unique non-traditional institutions.

Nova University is, of course, a well known ac-

credited private doctoral degree granting.college of-

fering external degree programs and study in several areas..

Walden University, Heed University, and The University

of Sarasota are also external doctoral degree granting .

institutions who admit experienced adults into degree

pompletion programs. Though not yet accredited,,all

three are pursuing candidate status with the Souihern

7 Regional Accreditation Board. Though not well suited to

the Valley models, all four of these institutions are

closer to the modes-of-learning model than any other, but

the targCpopulation is extremely narrow: master's
.

degree holders in education who have substantial. professional

experience.

Iflinois

Like California, fias been engaged since 1970

in the master plan technique ofeexploring how to better

serve those who find it difficult to attend a conventional

college or university. Inearly 1971 the University of

r

;Illinois Master plan phase III called for a collegiate

common market, and Toughy sketched out the needed services
, .
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and structures that ought to be part of a proposed

Coopera ave University ofthe State of Illinois. Sub-

sequently, a task force ofmthe Illinois Board of Higher

Education expanded this proposal to include other

sectors of the higher education community, and suggested

the Following types of services for The Cooperative %

University:

develop and administer college-level

equivalency teAs.

- develop and deliver correspondence courses.

- develop radio and TV instruction.

'," conduct research on effective multirmedia

approaches to instruction.

.- develop procedures for assessing work and

life experiences for credit toward

degrees.

- inventory and evaluate training and

educational opportunities available out-,

side traditional higher education (a

function that would make the administer=

ing institution a variation of

validation Todel).

establish a counseling network to advise

on non-traditional educational

opportunities.

establish tutoring network to assist

independently studying students.

163-
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coordinate seco..idry level resources for

college-level instruction.

e ablish a'credit bank.

y."- conduct research on educational technol-
..-..

ogy, with emphasis on computer- assisted

instruction.

encourage and broker co

education.

ng professional

- encourage cooperative program's among

state institutions.

award degrees without regard to where" the

credits were earned.

By the end of 1972 The Illinois Board of Hi

education. had received a specific recommendation for the

formation of Lincoln State University, incorporating much

of the above._ But through a series of mishaps-in the

staffing of the,Board and in the state government"; the

proposal was effectively tabled. An attempt was made in

1973-74 to revive 'Lincoln State as a rivate institution

Lincoln Open University -- but by 1975 it too failed to

survive.

Since that time

different direction. In March of 1973 the C. Nielson

Company conducted astrtictured felepho interview

with approxiniately.600 adnits for 11 nois Board and

state level action has taken a

17.6
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concluded that ninety one per cent of the

Illinois population are interested in learning a

subject or skill and that 43 per cent dor about three

million persons 18 to 65) want credit for a degree or

certificate foeit (State of Illinois Board of Higher

Education, March,.103).

In 1975-76 the Board staff conducted-a survey of

public service non-degree prdgrams and,activities in

the state, and a survey of off-campus, and cooperative

degree credit activities in Illinois. Both of these

reports will be available in late A ril, 1976.

On their own, however, Illinois institutions have

established several programs that are aimed at the

non-traditional learner. Spoon River College began an

Associate in Arts degree program in liberal studies as

early as 1970.for the over 25 year old home and job-

'bound adult.

In January, 1973, the Board of Governors of State

Colleges and Universities gstablished a'quesi-external'

Bachelor of Arts degree program with minimum residency

requirements (as little as 15 units of a 120 unit B.A.

program) taken at'any of the five universities under the

authority of'the Board. Credits may be earned through

assessment of previous learniAg, independent study,

transfer from other institutions, or by examination.
4

A
ti
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time limit is imposedon candidates. As of January,

1

1976, of the 314 students enrolled in the Board of
a

Governors degree program a the branch nearest Iowa,

7--)
Western Illingis at Macomb 16 'are Ic,ra residents.

While essentially a modes- flearnin model, this pro-

gram includes other elemen s which tend tO place it in

the complex- systems model.

4

The City Colleges pf Chicago formed "College 9" to

provide open learning opportunities throughout the '

Chicago area and utilizing learning resources such as

public libraries and museums for students who wish to

pursue associate,degreea at their own pace and at the

-

most convenient time.

In 197 Deraul University founded a unit called

The School for New Learning, an'upper.division college for
45,

over 24 year old adults that features a competency-based

program, contract Aearning, individualized curricula,

and-credit for out-of-class learning. Field work and the

production of a major work piece are requirements for

the bachelor's degree. Thisi,,program coincides with the

modes-of-learning Model.

In 1974 John Wood Community College sr up an. area-

0
. wide community college prrograboperation With five

__-
other colleges in Illinois and-Missouri. Building upon

0

14,
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the resotirces of the six institutions, students may

prpceed.to Associate degrees at their own pace with

the help of°any of the insti.tutior,s, ev entually '.
/00,

earnine their a(giees from Wood.

Mundelein College formed'a "Weekend College in

Residence" for working adults, which mows students

to
,
come to clasies five weekends per term spaced about-

° three weeks apart. Weekend college students may earn

credits toward their bachelor's degrees via transfer ce-
,

dits, up to 27 credit hours fdr CLEF tests, Credit for
..0.

experiential learning, and-, of course, Mundelein courses.

4

MajdrImare designed 0 4of interest to_adults, e.g.

Communications and the Media; Community Relations,

Business ,and -Management World, and Personal Universe,

.

,
placing the grog am oitt of the administrative-facNtation

L
. .

model into modes-of1-1 arning.

And the Southern Illinois ,(at,idwardsvilie) School 1

of Business arranged. an external Master of Businesi degree /
,

primarily.for military personnellat base locations in many

, . .

. states and.overseaS. The program iq.an example of an L.
- 0

1

administrative facilitation model.` ' 4
P

,
r, , ,,

Massachusetts ,...i..---%
.

Massachusettslis.z1so a state that has been active In

planning for the nan- traditional learner. The Massachusetts

,Board of Higher Ed4cation commissioned tWo

1'79
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1

one Mach called for a new State University for

'Massachusetts that would be nonresidential, offering

highly individualized'programs leading to degrees at

both undergraduate and graduate levels, ;tuding degrees

that could be met. by examinations (Zachariai, 1971).

The other calls for development of organizational plans

.for the new institution and offers suggestions for

implerientation (Allen, 1971).

At about the same tiMe, the Massachusetts State

1College .System (MSCS) cotmiasired a study that recom-

mended a new, ,open college be establfshed to offer

Ba48helor of cts in Liberal Studies, Bacbelor of Science

in B_usiness ration, and similar degrees, both-----

'through instruct on and through credit and experience

certification. The new college was to cooperate 'T../ith.New

York State and the New England EducationalqConsortium,
No

offer comprehensive year-long courses, establish regional

learning enters and local study centers, and generally 0

operate as NewoEngland open university (Harcleroad and
on,

A conCUSrentstudy of the market for contiriang .ct

,

edutation ifi Massachusetts.queried 3,600; persons, 18 and

over in a telephone interview jOrmat'eBecker Research

1971),. The survey conclude that about nine'per

cent of .the, adult population was a "print e market" fcir the

6 'or

8, 0

- - 168 r

Armstrong, 1972).

1

ti



MSCS open college. This prime. nds to be

young, from professional and managerial families, rela-

.tively affluent, already exposed to some co lege work,

and career-oriented. These findings paraAel this study's.

4

Not to be outdone, a task force report tO\ the

Massachusetts Board of Higher Education itself roposed

a Commonwealth Open University (Clark, Harris, and jahaim,

February, 1973). This more comprehensive proposal\would:

- seek students from all types of backgrounds.

- award degrees on the basis of attained

competencies.

r provider opportunities for learning contracts.

- join all 29 campuses of public higher educa-

ti

tion and any private institutions wishing to

collaborate.

eistablish learning centers in regions ithrough-

out the state.

. On April 18, 1973, Governor Sargent directed that a7

task for to' plan the Open University be formed under the-
_

chairmanship of the Provost and Director-of the MSCS. That

task force issued a preliminary report in early 1974 recom-

4 e
ending the creation of a Commottlealth Open Learning Network

er
by July 4, 1976, several pilot learning centers for

4'
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V counseling,-referrals, testing, and evaluation, the

authorization for an Entitlement Voucher Program, -a

credit bank, -and The,,Commonwealth College as a means

for The Open Learning Network.to grant-degrees.

Undergirding much of the discussion and planning

for The Open University was a massive study conducted

by University Consultants, Inc. of Cambridge for the

Massachusetts Advisory Council on Education (Nolfi and

Nelson-, September, 1973). (The Council no longer ex-

ists.) This study focused on many of,the existing

post-secondary learning opportunities For part-time

and colitinuing education offered by a variety of in-

4:4

stitutions, organfzations, and'agencies, and only

peripheralb7y on the open university model as one possible

option for extending greater opportunity. Its recommenda-

tions relate to ways of strengthening the existing sys,tem

rather than Supplanting it with a wholly new institution.

For example, recommendations deal Pith:

- planning by geographkal service areas

- statewide planning, coordination and

program review

- meeting unmet learning needs
4 I q

- subsidizing students

- a p4rtnerdhip between "core" institu-.

. .

tions and the educationar"periphery"

182
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'-'20trUtPlrai:14AllUeMellr resources' .

I;*!

-
-

_0_0.

technology-

an&so the
9.mosf Compre-00.'' ' -7: --- *0,, . ;

t hensive yet pubiishvd -on- ta-t'ewit:ie 'study' of *ways.ole-

ing reSources,:can'be expetia64.:and..brougaht- to-Ifeat by cth

grow g,:demand f-or educatiory.

0

-Though The 'OpeklUniverSity-'proposalohs not 'been.
0 0

C

_,enactea to date,' due.? ,% ly° tb..a chenge in goveinnien
.o.

0

0 -o

. .

in MassachusettS,,-instktUtIons-in-the MSCS have bn aCtve

in creating pilot programs. Bridge r State College of

fered,g Contemporary Civilization video-taped program for.,

dults in 19,3. Also in 197.3, the University of
;.'

.4 4

Massachusetts at BoeCon,established.CollegeTIL'a com-

petency-based community education program for adults, and

0

Fitchburg State experimented' ith four prograMs that could
'

be offered externally: CoAluniCations, Mathematics, Psychol-

t A %ogy, and Physic
%

Framingham State al began aB.A. in'Liberal-Studies

that year which is described by
p47-,

liege as an externarde-

gree, but is,more properly an on campus modes-of-learning

Salein State also formed an Open College in 1972 that

would assist adults to take courses developed at the college

program for part-time learners.

.
... V

o 0
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voucher plan,proposed by UniVe-reity t4n'sud,Eant,S.w111-be. 4 -"---` ;°0;
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0._

acted (House bill 4932 is currently Pending.action in-the. .

s and Means Committee'in the State Legislature).
2

P Minnesota

Two events-are significant in the state pf Minnesota:,.

tile.,,Anding of Minnesota Metropolitan State University (MMSU)

and the establishment of An Advisory'Committee on EXterpal

Studies for the Minnesota State College System. MMSU was

/22-
founded in June of 1971 as a non-campus upper division and

first' graduate degree college open to Minneapolis=St. Paul

r siden'ts. Learning gontra ts stressing competence acquisition

were initially dev-eoPed with concentrations in allieehelith,

engineering ar ty industrieg.S chnology, and

tion.. Tradit'onal credits ark foregone in favor of:competency

0,
areas. ,The College has-Met w th'sqcce and has already

/

_

d fp11,accreditation,with.Narth entrai. Local twin

ities -comMunitycolleges ate row linked with MMSU in de-

lic adiinistra-

7 velop ng competency programs ar the Associates level to feed ,

gradu esInto the"'University.

,
1 '11,
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In 1975, thepame,of Minnesota Metropolitan State

College was changed to Metropolitan State University

r4

The Minnesota State. College System (MSCS)

, whole hal also experienced modest success:, The External
,.

s' Degree Advisory Committee' reviewed individuals college

A

external degree proposals, shared information along the

state institutions, and conductdd studies and prepared

reports on issues commonao programs of that kind.
,

Seyeral modest programs were subsequently planned at

Mankato, Moorehead, Winona; and Bemidji. Bemidji State

College external Studies Program developed.ah sdmin--
.0"

istrative facilitation model whereby students (-

May study at ome usin locally developed

multi-media materi ursuing bachelors degreeq in-

Community-Service,'Accountin, BusinesAAdministrationl

Vocational Education any Humanities.
ti

Moorehead Sta gram ,leading to
-

.

a bachelor's,,d6kree in Uco es" for.oVeM5

year old adults. Degree requirepleAts include damows,trated.1

// .\

...st final _chtspecial

'knowledge or competence in bar flgeneral education

.

fields, some concentration a'(e.g. humanities);.

some interdisciplinary

ization. No specific eriro,ilment uiremdnts are set, and

h 'student's program is/ fdesign nd implepontecinta
4/

developed by.the studen:and hiS,a Saindappro.v& by

a comm4tee:.(0Xtei4a1 Stu4ies. dib
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is
' Other state_colleges at Winona and St. Cloud

currently' have programs of a similar nature for the

adult learner. One area of the - state is now .

in doubt as to proper educational services, however,
0

is southwest Minnesbta bordering nort west Iowa and

eastern South4lakota). earning Ile dvanalysis wit

be conducted to discover-what educational ortunities

Will likely be required in that region in the years in-/

/-e
mediately-aheadfh this respect, Minnesota is similar

to Iowa its concern for the area west and southwes?

of Des Moines.

Nebraska

As may be well known to-educators in Iowa, Nebraska's

plans fo'r the non-traditio al learner have been largely

,developed through the Univer y of,,Nebraska (UN) at

Lincoln and The State Universit of, Nebraska (SUN)-which

. evolved from a-combining of "'severe state resources in-

eluding UN, ,The Great Plains Instructional Television

/eLibrary, and NebraSkals nine station ETV etwork. In 1974, .

- .
yet a third entity was formed: The Universi of, Mid-

America, (UMA) a consor um Of six institutions n four ,

}
states, inclu g'iowa State University and recent

added, The Universit of Iowa.

,

re.

0
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UMA haa..zeeived considerable sui34ditlrom'ithi:
' -' - -

--- ,; -u.. . 0
co,- :

,-

Office of Education for the development, of
,

multi-MediaUs,
. _.

,"t-
.

to be offered through the combined resources of the six.
0

,,

...
, 0

I

: .

participating universities. Rec&it15;, three such courses

--- -Y,
--0 -:.

. ., ' 0 .. .,,;,
, ..,,

offered in Iowa through the Iowa State_ University TV o':o ''.i'- ,;','.

.. . .,,,_

station Basic Accounting, Psychology, and The Consumer ... ----,;.

. '4,i.Z:K.:,-,
;,...,,;,-0

Experience. , )1'; 0,,,:".'
:7,,,

UMA's plans callmpor up to 55 courses over the ne:t\five. '.:*,-".. 4 ..
,, ,,,

, *,.;:°

: s' 1 ;:::.,: . i:'' ,,i
, 4

-,-,-: -,, 0-

. years, many of which will be college parallel and may be credit

, ,4I

blaring They,are expected to be a significant addition td

;,..

-the educational resources in theregi
.

dn.
;,.!, ,

:,,'",nn. ',',c

/ ? ...

It should-be -noted that VMA and its
,

Nebraska shp-pOr -

t .

. . %stitutions BU

..

Nand UN have conaicted _a number-of' stu es In --

° the short-time sincepWs.foundIng Many-of these
. -

are technical in nature, dealing With.questionsof the feasi-

bility,

-. , ,
criteria fdi'stieddsa and evaluatibn=6i the SUN/UMA

,program. Needs analyses studies were aiso.Conductedf include
4

--ing a sample of Iowa's residents.

-UMAsiffie-allOut-less through plaining.,baeOlOdn deMon=

strated'need prior-to inipleMentationof theneiw Structure:than,

..

through tht convictioAllf` Several individuals itNebtqka

that sucha Service:ando-seV-,4.40itunitieA-0 Uarii-were

. A

r"Ata -01a wbu1d, on beTfully:realixe4-wthe, tem is

'

C

in 6peratiodand available' th.0:44ublipo



New Jersey

Yr

One of the'most unique institutions in the United States

is Thomas A. Edison (State) College,' founded in 1971 to grant

associate, bachelor, and master's degrees to clients

who present evidence of accomplishment based upon previous

college credit, successfully completed' examinations, and

nontraditiOnal learning experiences. Edison also operates

several adult information and counseling centers throughout

2
the state, tut does not itself offer instructidn. Out-of-

t

state students as well as those in New Jefsey'ma send all

evidence of their academic records, test score results' (such

as CLEP or CPEP examinations) ,, and other evidence of accomplish-

ment from which the college will create a transcript. Clients

ate then advised what°areas of study remain to be,completed

,in order to--qualify for a certain%degree program. Degrees ;
7

.24
include Associate and Bachelor of Arts? Bachelor of Science

in Business Administration, Associate in Science in Manage-
,

ment, and-Asso.ciate in Applied Science in Rad ologic TechnOlogy.

Edison is further unique in th4t committees of qualified

ti faculty from more traditional state Colleges and universities

in New Jersey act as the control Tor-,the credit arjd degree

granting functions, especially in the sub-areas of the-%
,

6
Bachelor of Arts degree program,' Thus,it is a cooperative

venture, benefiting both,students and the other state -.

4.



institutions, which often do the instructing in any-further

' : work Students are advised to take. Individual assess entof

\* prior eXkLience credit is now a routine opportun

app icants.

Edison was early thought to be New Jersey's partner

to the New Yrirk Regents External Degree Prograt (see below),

And to offer New YOrk's College Proficiency Examination's (CPEP)

as well as those offered by the College Level Examination

Program (CLEP). However, in 1973 thedison-Regents' agree-
.

.,. tent torcoOperate was dissolved and Edison began developing bits

own unique program and, assessment techni.gUes, Atid its coopera-

tive program with other New Jersey institutions. Currently,

several Iowa residents are enrolled at'Edison.

New Jersey also has at least two unusual edudatio
a

brokerihg organizAtions, The HudsonCounty Cominunity Colleg

Commission (HCCC) and thg New Jersey Education Consorti

Only the former is discussed here.. Hudson County is a heavily .

populated, low-incOme Area including Newark that-has no com-
44

munity college of,its.own, but a number a other public and

private institutions' Within bus range., HCCC acts an inter-

mediary between p9tential students and the mix of,e u ational

, opportunities in the area, "broketineifor the,StUdent
.

,gram. by "buying" eduyitionalexperietices for the student at
4

standard New Jersey CommunW collegeUates $15 per credit
(

« hour. Degrees may be granted by HCCC or by public and privat

189
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New York

New York is without a doubt a Most active state with ,

respect to the non - traditional learner, as befits its

to'

size.

A large number of studies have been conducted on various

population groups in .this state since the late 1960's and a

wide range of institutions have initiated individualized

and other new, programs for specific population groups.

Sever41 u the e wi
101%.

be summarized below,

-.The R46rIts of the University. of the State ©f New York

h4ve initiatel a pioneering,prOgram called the New York

.
.

Regents Extern Degree Pro'grat, established in the early

1970' to.provi external degrees through examinations. In

1972 the.Associoate o Arts was offered, and subsequently a

number of pr'grams have een established including,the'

Bachelor-of Busgess in ,19 and the Associate of Applied.

O

SCience'iNursing in 1974. A the present time the Regents

External Degree Program has derived large number of adults

(current enrollment is reported to: 8000) situated both -,,in

,
New 'York and throughout the

At about -the same time

naLionx

0

tate 1tiveraity of News' York

(SUNY) planned- and establishet Empire State College; a state-

wide institution that offers degrees at the associate and

0

,,,,..
'',1 ,% A , '-...,-...1::i % .t:t i-,,....--

..ti......,,,...-f): , ....t,-. -,' 4 ,
A
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baccalaureate-level on the basis o rogra 'in which

there are no fixed residential requirements. The ,

-

college' opened a number of learning centers in different
s

regions of the state of New York, each of which prepares

learning contracts with individuals in pursuit of a
A ,

degree... Progress is measured through a variety of,ex-

periences aridOith the use of a wide range of resources.

Empire State College is a separate and independent

4 -

ihstitutIon on an equal basis with the other institutions

in the State University of New York syStem. It has been

fully,accfedited and operates iEsiown institutional re=

search. program, evaluating the effctiveness of its

degrees.

Both SUNY and'the Regents have commissioned various

_,
' studies ov r thelast half decade that Shoulti be of. iw-

:?terest to ny planners in Iowa and elsewhere. *',A,mong these

are studies in several op New York's plannineregions", es-,

tablished during RooKefeller's years as Governor as the

official organizational units for'planning"for edonomic and

..educational' development. There ate eight such regions.

.-
These studies are.ummarized in "Past, present, and future

. .

/
regionally-based, tewide effortsAp posts ondar3T'On7.

fl.tinuiqg education in New Yotk State under,

,114illiamg.,;.l9 75)

- .

\



One excellent publication appearing in,1972, is

a summary ,of recurrent education opportunities avail`-

' A
able in New York State, compiled by a,group of Ke-

;

searchers at SUNY.Buffalo (gegen, et. al., 1972). In

that year the Regents commissioned an inventory of

continuing education ,and extension programs in the state

prior to establishing guidelines for the developMent of

external degree programs among statk institutions (EPRC,

1972). But perhaps the most
0

thorough planning document

appeared 1974 (Universi4y.of the' State of New York,-

1974), w i h assessed the progress Made by the total

'postsecondary community toward the,achievement.of the
.

Regents' goals.

Recently, the Department of Education sponsored

- =

4 two-year project called the Adult Education Study directed\

by Dr. Norm KUrland. Kurland's office has issued a

number of paper on aspects of the education of adults in,

- New York and nationa y and,bas become an authority on

4 such subjects,as an,entitlement program for adults.
,t..

-enit

0
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The City University of .New York (CUNY) has also

conducted a study of adult education and has subsequently

.,establisheda program to serve the adult learner among

the CUNY institutions, the'Individualiced Baccalaureate

(

Pro gram, established in 1.972.

Ot1 er institutions 'in New York which have established
,

--unusual degree Programs for adults are the following:

AdelphiUniversity's Adult BaCcalaure4te

Life Zxperience Program is a very creative

modes -of- learning flexible degree program

available in the region Turrounding Garden

City, New York.,

C. W. Post Center of Long Island'University

has established a weekend college which'

allows adults in the Long Island area to

earn degrees through attendance at courses'

effered at convenient times only during the

zeekend.

-0 the College of New Rochelle has established

a New Resources Program which provide§ flexi-
,

'bLe adult degree programs in several setting

In the New York City area including a uniqtle

arrangement wish the municipal ,employees

union in Manhattan. One feature.:orlfre Nevi"-

193
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Resources ProgramsiSthat it enables
/'``'

adults to carry a full academic program

with only two intensive three, hour

40evening,seminars per week-. This program

is similar to Adelphi's and has been de-.

signed in an extemely imaginative manner'

to fit theineeds o4tNewYork City residents.

Bachelor eral studies pc areare

not new to New York State. University

College at Syracuse University established

a BLS prOgram'as early as,1g66. This kinli

of program has expanded to a number of

stitutions in the state i#luding SUNY

BrOckport.

, Progeams serying'specific clientele- which

are notable include:

Rochester Institute of "Technology's
0

Master of Applied Scienbe and

Technology Program in cooperatiOn

with SUNY Brockport, which allows

worIei;) adults to complete the degree

requirements in a flexible time /place

format.
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- Skidmore College has established a

university without walls program for

nurses similar to the one offered by

New York Regents External Degree Program,

but with more assistance in program cot-

pletOon than the simple examination

program offered by the-Regent

LaGuardia Community College has ablisfied

a "middle college" whichehroi, able

students in the 10th, 11th, and 12th

grades of high school ands' the, first two

_years of college in a single institutional,

program.

The Harlem College,Extensiort of MalcOmb-King

'College enables low income, minority students

residing in the Harlem area to continue

.
their education. "

Pratt Institute, thro ugh 'the Cepter for

'Innovative Education, provides a unique

university without walls proglrarn, in the pro-

fessional
.;

arts disciplinesi.

And finally, in one of the most unique prOgrams an

- ,

whee, the Colle e of Human Services in Manhattan

establ/ishe:an sociate in Arts program in theefi ld

of Human ser"v4
.

es'in "1970 which has an unusual en
. °
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trance requirement: students must es-
.).

that they are at or below the-

level establi by the Federal

ment. This progrem is competency

based, and all enrollees. must be placed in

human services jobs in and around New
/

York City while enrolled, which allow for

two afternoons a week, at the college. ,The

program emphasizes the development of

skills in the application of human

services. Th4 College is now implementing

a Masters program along similar lines?

It should be-said that New York has been less success-

ful in cootdinating continuing education opportunities for

_ adults and other non-traditional learners'as it is success-

ful.in developing action oriented programs at a multiplicity

of,institutions. The majority of the newer programs have

developed put of intere$t at local institutions and organiza-

tions in extending their-resources into the community.

Texas

Texas is a state which has conducted several major studies

over the last half decade which have yet to result in state-
.

wia ograms. In 1973 the Coordinating Board. of the Texas

oil e and University System conducted a study of the state-

Xle plan for adult and community education. The final
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report concluded that there were "staggering needs

for more programs a new approaches ye the

earner". At least 13 separate st dies were in-

cluded as the basis for the report, and focussed,oapsuch

41,

topic,areas as the following:

the role of a multi- purpose institution

in serving a large and sparsely populated

1

geographic region

the participation of state employees in

4

Continuing education

the role of continuing education,in.meet-,,

ing the needs of local government

- experiential education and service learn-
,

ing internships

use of educational technology in

education for the public

a model of credit by examination programs

continuing education for business and in-

t -dustry in Texas

planning for continuing professional

education

continuing education for women

continuing educatio n fon the elderly in

rpral areas of Texas
A
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educational alternatives for senior'

citizens

- a feasibility study of external degree

programs for non-l.riditional students,

conducted by the University of*Texas

at Austin. -.

, .

The report included a study of various examples of non-
,

'traditional study programs, identified key people who might

serve.as consflltants to them, and developed abase from which

a more intensive study might be launched. (See Anthony
* .

Neidhart, 1974.)

, ,
. /
, ,

UnfortutateV, no specific outcome has' resulted from
. .4 of

this series. On their own, a number of small regional and,

institutiona l programs tiave emerged in response to specific

local' learning needs. For example, the IUC-Texas Association for

Graduate Education and Research (TAGER) is a nonprofit

educational.consortinm that,has joined nine colleges and

universities in North Texas and several industrial firms by

N'6

means of a closed circuit television network to strengthen
*

higher education in the region. In the fall of 1971, 39

undergraduate courses were offered, 12 courses were avail-

able at either the undergraduate or graduate lerel, and 59

-courses were'open only to graduate students using the circuit.
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This network has groim appreciably since that time.

A "chicanou_gradvate progrp was established
...

. .. -

in the. fall of Y970 called.Collegio,Jdcinto Trevino,. This

master's program was 1tablishedj

.

.
.

mast in connection with Goddard

College of Plainfield Vermont and 'is.located in Mercedes,

Texas. The prima focus of.this program is in-service
-s

training for teachers of chicano youngsters in the rural

areas surrounding/prcedes.

OlAntioch College supports and assists its owngraduate center

called the Juarez-Lincoln Graduate_Center in Austin, TeAxas.

/
Students pursue individ ans of part-Xime/scudy

in areas such at curriculum development and-evaluation,
ti9_

g2,p

munity educational cooperation, bilingual bicultural educe-.-
1.

:lion, administration and management and staff development ,;

end training. The program leads to a Master's degree in

education. \
.17".

A Texas example of the supporting service& bodei is

the independent study prOject at the Dallas Public Library:

The Library has established.a program'wherpby users may:

use library resources to study'varidus'subject.matter areas

and take the college level examination' tests (GLEP) lot

credit ab universities which accept. sbores. All Dallas

Library branches serve as information resource and

'advisory centers for adults interested in ;self-education.,

Southern Methodist University. faculty cooperated.in.the pro-

.

ject by preparing study guides.
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Vermont

Although a very small and relatively poor state,

Vermont FISS two programs that are espedially noteworthy.

The first' one is a nationally available program called the

Adult Degree Program operted from Goddard College in

Plainfield, Vermont. The ADP was started in the early

1960's and is basically for people over 26 who have had

some colle e, a d.who can spend two weeks of residenCe

ti

.every six months in an external program leading-to the

Bachelor of Arts degree. Within this general frsamework,

st 'ents design their own progralS, and may take CLEP

genera ,.and other evidence of academic accomplishment for

advanced standing. The minimut time required for a

degree is three semesters.

'Goddard also runs a nonresitle4,Master of Arts pro

gram whereby students may choose virtually any field and
re

the college arranges fora IcearWy expert in that field

to guide the candidate through a series of learning projects.

"Ns Regional seminars are available in different parts of

the United States..

A third Goddard program called -t Graduate Specialized

Studies Program is focussed at tWellas er's level in social

ecology, pefforming arts, women's studi s, learning

2 0.0
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disabilities, and other fields for those who can

spend one 12 week summer-resiaency plus nine months of

-facul ry independent study. Begun in June

1975, this programte. latest in a serigs of highly

0

imaginative academic degree programs which has charecter-

ized Goddard for many years.

,}econd, Vermont, has a unique institution'called the

Vermont Community College. Originally an experiment sup-

ported by an 0E0 giant to establish a demonstration mode

4,cpthmunity college, VCC has evolved into an unusual program

which extends ove the whole eastern half of the state bf

k**N-rf

1

Vermont and serves we over 3,000 students curently. It .

is state sponsored and supported and offers the Associate

in Arts degree.

However, VCC has no faculty of its own but hires tem-

parary faculty from the community to teach subjects in

which they are expert to community people located in towns

where VCC has set up community learning centers. Conceived

to be a free program to Vermont adults, the college has

recently been forced to require regular fee or courses

provided through the collet

',it might be noted that because of the low cost and

the unusual structure of Vermont's community college, the

state institutions 4n Vermont'have raised the question of

1

2 0'1
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comparability with their programs, faculty and

salary levels.

Wisconsin

The state of Wisconsin, th?ough the University,of
46

Wisconsin system, has 'been trying to establish an open

degree program for a_nuther of years. In 1971, and 1972

a study committee recommended the estab me 't of the

Regents External_Degree Program in-Wisconsin./This degree

was designed "primarily for those with the will and ability

to learn at the collegiate level but for whom ttie tradition-
,

al system and its variations is ill conceived or ill adapted".

Wisconsin is the state with one of the moot e,*tensiVe

continuing education and extension programs in the United

States. The "Wisconsin idea" nndergirded much

.of the land grant institution's statewide service

programs. lnd for many years Wisconsin has been a

leader in providing educational benefits to adult residents.

Nevertheless, this proposal was accepted by.the Univer-

sity regents an'ci recommended to the legislature in early

1973. Key eleme tskof the program would include

a liberal\admissions policy

202\
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credit by examination up to.half of

the total requirements. of 120 credits.

minimal distribution requirements

frees accepiancf of all university
: r,

;
system credits on an equal basis whether

_V "F

on or off campus

specially designed yes and formats to

maximize opportunity'for those who find

traditional formats unsuitable
,s

heavy'emphasis on media offerings that

minimize geographical' limitations

.

a grading system that permits each

student to learn at his own pace

counselling esigned to serve the

students' int rests rather than the

institutions' interests

funding by the university and'the state

.d

at the same level of support as conven-

tional resident undergraduate programs:

In 1974 a specific plan for the Wisconsin'Open University

was submitted to the legislature which approved the plan

without funding it.4,Budgetary constraints in the states have

0

prevented funding to the present time.

.0

0

0

0

0
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-Since 1973 sever0 studies of'adults.oller '
.

"i i Aa . ,
have been conducted in various parts of the ptate of

.
.d

..
. : .,.

( Wisconsin for the Regents. A significant population of

- 192 -
. /*/

Or
E

vine,""r.

-adults With some ceiiIege-ha-been 4:qptified as potential

clients for an open university. At the present time the

university is now planning a modified program entitled,

"Wisconsin Idea Degree Completion Programs". The Regents

will review this program in the spring of 1976 and, if

adopted,, will utilize system funds to adapt existing, campus

degree programs and inseliptional support systems into a

competency assessment, counsellingl-testing and degree
.

program. This would allow for a modest start without new ' -

futIrd.it...g-authorizatIon from the state legislature. Iowa
ar

educators should watch this prOject in Wisconsin carefully.

Multi'-State Systems A.

As noted aboN;e, there are a number of programs in the

United States which are now Serving a student population

which reside- in- states other than thaf-i which the institu-

tion sponsoring the program is located., a study team

thought it advipable to determine" extent of the impact

of many of these programs on Iowa residents. With that in

mind a short questionnaire.was developed and made avail-
.,

able to the following 20 programs Offering degrees at the

college-or graduate level:
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4Spoon River-College,,CantoN.

Institute fet-Personal and Career /

'Development, Gentral Michigan University,

Mount Pleasant, Michtgan

Division of,Independent Study, Regents

Degree Program, Albany, Didfd York .

Union fox Experimenting Colleges and

Universities, AntioCh Col,lege, Yellow

Springs, Ohio

University Without Walls,,Northeastern
'

. .

Illinois University, Chicago, Illinois

- Board of Governors of State/polleges and:

4

Universities Degree Programs, Springfield, \\

J1P=Illinois

- External Programs of Continuing Education, ti

Santa Clara University, Santa Clara,

California * t

'Y

EXternal,Studies Programs, Bemidji State

College, Bemidji, Minnesota

Non - traditional Study Programs, Moorehead

State College, Moorehead, Minnesota

External Studies grogram, St. Cloud State

College, St. Cloud, Minnesota
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- Non-traditional Study Prpgram, Cpllege

of Agriculture, Department Of Extension

Education, University of Missouri,

Columbia, Missouri *

Field Studies ProgAms, liaVerne'College,

LaVerne, California *

- Adu/t1 Degree Program, Goddard College,

4

-. Thomas A. Edison State College, Trenton,

,

Plainfield, Vermont

New Jersey.

/
- Nova University, Fort Lauderdale, Florida

- Campus Free College, Arlington, Massachusetts *

/4

Walden Univer.sity, Naples, Florida

Heed'University, Hollywood, Florida

- University of Sarasota, Sarasota, Florida.
4

From the responses rec is -clear that lteW Iowa

residents are nofa being served hy these programs. Nova

tir .

University has a dozen Iowa residents in the Illinoisborder

. .

a earning graduate depfees in.community college programs:,
N ...

4 and, as notedabovelless than a4score of Iowa residents

''(' are earning degrees .through the Illi s Bodid of Governors

program. About two dozen Iowa residents have earned degrees

through the New York Regents program since 1971. A' scat.,-

A

tering
s

of individuals are taking programs,in other iristiitutions,

'but the impact of multi -state programs has, as yet, clearly

been barely perceptible in Iowa. .

i* no respons s received from these institutions
...---

r ,

I
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Supporting Services Model

Qne model in addition to John Valley's that was ;

added by the study team is the "supporting services/1

modt, described above. WPtile no example of this

model has yet emerge as the prototype on the

.American scenei there,are several programs which are

becoming bettei known nationally, arld.which are beginning

to call themselves "brokering" organizations. The

National Center for Educational Brokering, directed by

Francis U. Macy, has recently been founded in Syratuse,

New York. This center has deTined four distinct services

Which are typically offered by educational brokers. These

are: 1) helping clieffts define goals for better personal

4 ,

and working lives; q assisting clients in setting ob-
.

. A . 6 .
jectrves for-fsurther eduation; 3) assist-clients in

selecting leainin\g experiences to achieve appropriate coM-

ptetencies and certification; 4) assisting-clients

gaining4eccess to appropriate learning opportunities.

Some institutions already mentioned which offer these ser-

/.

vices on a routine basis are the Commugity ollege of

Vermont, the Hudson Co unity C Tission, Thomas A.

Edison College, the Un of Wi nsin Extension,

DePaul University, and Wenatchee alley Coliege:

,
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Othex brokering programs pot mentioned earlie

which have been identifiedas providing gervic

adults are:

Career Counselling Service, Providence,

Rhode Island

- Educational Opportunities .Center Program,

Boston, Massachuset s

Women's Inner City E cation Resource

Service Center, .R.oxbury, Massachusetts

New
i
Jersey EducPion Consortium, PriAceton,

f/-

Ne Jersey

Pe nsylvania Adult Counselling. Program,

H rrisburg, Penlsylvania
ti

Regional Continuing Education for Women

rogram, Philadelphia, Pennsylvania

Regional Learni Service of Central New

York, Syracuse, New Y

Center for Open Learning, Demopolis,

Alabama

- ,Greater Cleveland Extern 1, Degree Service,

Cleveland, Ohio

When -these types of programs are not supported by major

educational institutions, -they are typically forced either.
.

tcrrely upon substantial subsidies through federal grants

and other private foundations or through high fees. There

208..
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has yet to evolve a self-supporting mechanism,

for these organizations, especially the free standing

.

ones, to,insUre.theit'viability in the future. Never-
/./

theless, it is clear from the, few models listed above

that this kind of service is a growing addition to the

educational scene, p rtiplarly in areas where open'
" /

education inStitutionsegrving several levels of learn-

ing are,notil.availabIe or well known to the poRplation.

,Conclusion ,

This brie
0

review of institutional models, state
t =4-

histories, new institutions and efforts, and impact of new

1

multi-se programs on Iowa residents holds some ]essons'

to progra lanners in Iowa. Some of these lessons are

implicit and self-dvident; others are less clear and silb-

')ect to ju ntal errors. .
4,

.

The study team feels that thefoll ing are
----\

fair s/pAte-

Iments that have implications for Iowa and for the HEFC:

1: All the non-traditional program models
exist Somewhere and have been found to

t. work in 'certain settings and given .

certain' funding assumptions:' One may
have questions or re ervations about a
new program on one sis or another. 1

But one cannot say at a certain modep.

can be discounted as unWdrkable on its.

face.
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2. The majority of new progr - services'.
have' come about because of ocal, campus
or system based efforts on the part of

/entrepreneurial individuals or leading
administrators. Few new institutions 'or
programs have been rationally planned
and executed by a statewide planning
authority which includes representatives
from several sectors of the postsecondary
community. .4fre-

3. Iowa is among the leading states in,its
concern for continuing education' of the
non-traditional learner. The Commonwealth
College Proposal, the several non-tradi-
tional programs already in existence, the
Regents External Degreeerogtam proposal,
the programs offered thmugh extension, con-
tinuing education, and the area colleges
demonstrate the vigorous nature of the
state's qnstiAttions. On a per-capita
basis, Iowa is already extraordinarily rich
in ideas and programs for.the adult and
part-time learner, when compared to other,
states.

r 7

%:St 2
4h

4. Federal assistance forprograms in service
0..4\

to the adult, part7time non-traditional
learner is a fairly recent phenomenoM. The
Fund.fot the Improvement of Postsecondary
Education, Title I funds for state-
wide planning, Vocational Education programs,
Career Education programs, CETA and other

'Student assistarice.grants, and othtr programs
are increasingly influential -- taken as a '

whole -- on the states, despite year:to year
unevenness in detail.. Moreover, mostof this
support is on a:short term basis, providing
little assurance 'for long range planning. -----

But even this pattern I's clearly threatened
by budget cuts at the Federal, state and iff=----
\stitutional levels. A number of state plans
have foundered through, fiscal. stringency;

\and sormilnew institutions -- Vermont
1COmmunity College among them --are being
u\estioned in the face of austeri.tybudgets.
e future of some highly non-traditional

i stitutions and,programs is clearly
pr Kematical. Planpers are going to have,
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to demonstrate the need and utility of

new programs for non-traditional learngrs

to compete successfully for funds usually
allocated to programs and institutions
serving the traditional students
particularly if the programs re not

attached tb major,'permanent, stablished

state universities: On the oth r hand,

some modest programs can existo their

own income and are practically assured
a viable &Lure.

-5. 'Proposals for a new institution, service,
or'prograill requiring additional public
funding.immediately become political .

footballs and create discord among com-
%peting institutions and in setting state
priorities. 'Opposition from a strong and
influejial source has been demonstrated
as deadly. Such opposition can come from

any of several directio

6. New unilateral irogr with modest initial
funding that come-fro existing,discretionary
resources and which not require approval
beyond thd imme s.ar institutional Board of

Trustees have the greatest chance of succesft..
Dozens, perhaps over 150 new degree programs

.serving a significant number.° dults, 'have

come about over the last half do en years
;. through the efforts of people in ne unit of

' an institution. Many of these are referred
to in the above recitation.

/

7. Last year the National Advisory Council on
-E tension and Continuing....U9sAtion (NACECE,
1 , p.c.13-14) estima ed that over 15 million:

-r adu s.participated in ntinuing eduCation

in 1972, and an additions 11.million adults

over i7 -were "engaged in.fuil-tithe study.
These figures have been.tonhiMed and ex-
panded by recent still. unpublished 'fin i.ngs

by the National Center far Educational
Statistics. Therefore, by any measure,
programs and institutions described above,

st- iritergsting and:inatructiye as they are,

cannot yet be, said to contribute More than a

miniscule effort to the total adult education

4.

2 I 1
.4

199 -.'

1



44,

A

industry. ,Severil hundred students here,
several thousand-there, are still a "drop,

41in tfle bucket,"
and states which rely onnew and non-traditional

forms at the ex-_
pense of their existing

efforts,to'servethe adult learnet are probably,11 servingtheir constituents(

8. Planning alone is insufficient. A greatdeal of att8ni4on must be given'to strategiesan4 tactics for implementation and opera-tion of a new: institution, program or ser-vice. 'The road 'to l9814 is littered withinteresting, imaginative proposals andstudies which led nowhere. In an environ-ment of scarce resources, astute developmentaland political leadership is indispensable.

As a bacitrOp to the events
described in this chapter,

one must remember the quiet
revolution which has been occur-

- ring across the nation.
Community colleges, which in most

states tended over the years to emphasize college parallel

programs, have been growing at an unprecedented rate in the
adult, vocational, and career program areas. In many states
these latter programs hate far outstripped the traditional-4\

giee credip_and transfer programs, and have clearly become)
. 7a dominant factor in serving the non-traditional learners.

This trend is clearly pvident in Iowa, as Chapter II has shown,
and one- must giV4 due regard and recognition to th# con-

itributtons these institutions are making in the sere.

the adult learner. The study team has not emphasized
these, ;

pontributions.here, but want it to be clear that this revolu-
tion has not gone unnoticed.

me
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It is hoped that these observations and conclusions

provide perspective through which the Iowa Higher tducation

Facilit'es Commission can more clearly seethe role Iowa

may play in approaching the demonstrated needs for expansion

and articulationof the resources in service of the adult

and non-traditional learner.

0
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'Toward the Third Century:

Conclusions and Recommendations
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. k
Professilliy Houle of -the- University of- Chicago-

1

1.
has postulated that we are entering a third era in American

.1

higher education, one that is likely to be as'far-reaching

and fundamental to American society as the legacies:of the ,

first two are today (Houle, 1974). First, the cblohial
.

.

colleges were founded, essehtially independent of state,

to train and educate the few -- in those days, jpritarily the .

4

clergy and a few young gentlemen of intellectual pretensions --

for service to society. These early colleges thrived and

.grew into some of the most excellent universities we have

today.

The second era began soon after the Civil War and em-,

braced the notion that universities were for the sons or

daughters of any man, and that universities theffiselves could

provide a service to -Siit4ety through training in the practi-
.

cal arts, research, and public service. The land grant

universities, many of which here founded soon after,the first

centennial pf the nation, was the embodiment of mush or-this

ideologY, and these too thrived and grew. uch, of what we

have attainedrday is due in large part to these great uni-

versities.

The third era had its beginnings in the early efforts to
----_-_--

train and educate the working citizen through extension, con-

tinuing education, and adult schools. These efforts also'
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have grown over the years, ere given increased impetus

in-the 1960's by the democratizing trends which-were evident

in many colleges in those-ye rs', and contributed to the

founding, of many community colleges. This thrust departs

from the preyious'era in acknowledging that all persons, re-

gardless of age or circumstances, should not, only have access

to education and training of elsl kinds, but should have some

say in the design of the education they a to receive.

The learner's needsand goals should taWPreceTence, whenever

possible , over that of ehe ins ution (see Commission op Non-

traditiOnal StUdy, 1973). This persuasion undergirds much of

what we haVe come to call "lifelong learning" and 'anon -tradi-

tional,study". Some of the more unique outgrowths of this

sentiment have been documented in Chapter ITT, and are often

charadterized by programs,of indtmendent study, credit and

degrees by examination, and indeed the whole notion of external

degrees, again explored by Professor UcTleN(1973).

% The potential of the third era, coincidentallycorrespond-.

,

ing once aggin_with the nation's centennial, is' elermus.

The efforts and programs. existing today .are but a fLction of----._____
....._

...
.

..._-'..

,those poSsible. .George W. Bonham, ',editor in chief (:) Cheep
.

, f, --------,. 14agazine has looked at t'he known characteristicsLqf the---,_
-....

, . .

Americah:-To ulation'in the Tear 2000 (known because the adults
ri

in 2000 A4!. have

'`

walmopt all now beeborn), and concludes .
.

'''-..
,

that there will be at least 16D million\adults above the age
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in 2000.), If I.; h

by today's;tandaraso-
4.0

semester, the
a

full true 4q

leve

rollment of between 18 and

4

can

tiJ

ld betrICKAT.',1

..
t students egc*

4 re.

and a potential total `en.- fi,

a a
'"", 53

20 million, students,. r oughly

twice today's levefls. Moreover, if the trends twaaindieased

;......// '

enrollment In the voluntary, non- degree "piphery" of ...,,

0 ( ) _

education continues (see, a seminal, document stress ng t
\4?

r
I

policy implications of thernrollmentQtrends oth

versus the "periphery" by Stanley. Uoses, 1971), the total

"learning force" in 2000'may be'well over 100'million persons,

core

a challenging total indeed!

Statewide' planning and policy formation has not yet fully

recognized the i6plications embedded in these and similar

,statistics which demonstrate the drop in available 18 year

olds beginning in 1980 and continuing through at least 1994,

a drop estimated at over 23 per cent from today's levels

(Glenny, 1973). The fewer 18 year olds there are to e

college in the traditional fashion, and the adults there,

are seeking further learning iffwaft and in places possible

and attractive to them, the more institutions will have to

adjust their alcustomed ways of doing things."' The message

0

1

0

o

.of this report, therefore,
0,

is clear: the findings we have
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0

.

... .
i

uncovtred
.f

r Iowa, modest though they are, and tentative,.
,

: .

are yet pe suasiv -- something more is needed now, and that

something will b even greater demand as time goes on.

What is it?.
Art;

PROBLEMS AND,THEIRPOSSIBLE SOLUTIONS

determined that a useful way to ap-The study teelr has

prosch its recommendati ns is first to identify a problem,or

unmet need, then state a eneral recommendatiitn designed to

k
address the issue, folio d by t discussion of alternate

,. .., ..

straiegi',which,might be employed to solve EyTroblem or
...

meet the need. This metid was chosen because it recognizes
0:1

thai i
.

t these issues and their solutions are complex and ,far-
.. .

reaching: probably no one solution will be, sufficient,

particularly if undertak n unilterally bysa single unit or

--resource in the state. &operationwill4be necessary.

In these discussions the propjtai.fox the Iowa Common-.

wealth College 'will be included, to indi te its potential:.

ror.meeting part of'the need. Thq potential of the gents'

External Degide,Program proposalcState,Ext nsion in' C n-
4

tinurili Education Council, ,Tune 25, 1975) wil Also be,

.discussed
4 e:

Problem 1: Policies

ti

.,.

.
. .,

,

.

The study team didinot'undertatie an extensive investiga-

- -
"tionEof,policies'tqward the non-traditional learner except

0110

where noted in the Institutional Survey results -d scribed in



A

ea

Chapter.II.' We do regard Rome of these limiting credit by

examineti4;and:transferacceptance policies as a probleM.

Bit we also -heOttie larger question of overall state

institutional policy toward the adult learner as a more
`

serIeps probaem. it, teems clear to us that'many institutions

and their coritrolling boards ha ';inot` yet fully comprehended

the

=

magnitude of the inexorable shift in the demographic

base'Over.the nex( ten to twenty years, nor do they

realize the dimensions of the current need for further

learning opportunities in the,pte. Planning should

take place now, we feel, if there is to be an,adequate,

prehensive program for. the fUturephA recognizes that: ,a)
. .

.

no one institution-or system has all the resources to provide

for the demand, and b) these demands will require major in-
s .

ternal shifts and distomfitures,,such as extensive faculty
.

't,

,

retraining, the inclusion of a number of programs designed

for the non-resident, part -time studenti the
,

gradual real-

location of resouwes,awgy from the,conventional' undergraduate

programs, and perhaps' institutional cooperation and joint
b

program development among institutions of very unlike character.

The btasic recommendation of thjs. report, therefore, is

fthec 'Itf9llowing: . i
.

'''
,.,

.
, 0Ny

.

recommendation _l
N,

All ostsecondary institutiOis, agencies,.
> An organizae,ons'shouLd develop active

P1
4
7,ng and devise appropriate pellicles

to confront, the challenge of lifelong
learning for all Iowans.

4
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If one accepts the social policy that no one is auto-

matically excluded front furher learning, then a number of

very hafd and very specific questions arise: what does

lifelong learning portend for our faculty? What happens

t.o our finely-hoed
\
an-campus residential proefam? What

about the curricula? The graduate school? The selectivity

of
....our

admissions policy? Our standards? What, indeed,
......

. .

happens to lour ,autonomy? /

We cannot answer these questions for any given in-

stitution system. But w do knbw they muse be asked and

dealt with ratioi,Xly, year by year, as conditions change.

i!Lthoughtfulsdis ssion of the implications for institutions

of a lifelong learning policy is corlitained in The Learning

Society:. A Report of the Study on Continuing Education and.

`the Future (Center for Continuing Education, University of

Notre Dame, undated). We recommend it to the reader.
1

f

i And as to statewide coordinatidn and planning $ the/study
5 . /

dir4ctors at the Center for Research and'Development in Higher'

:,Education at Iiirkeleyalifrnia, Waye liste seyeral al-
1

ternative strategies in their landmark study, Extending

Opportunities for a College Degree: Practices, Problems,

and Pot- tials (Medsker, et al., 1975):

'If fully oriented to the pals' and
needs of hontraditional programs,
state coordinating agencAes can greatly
facilitate program operation, especially
With respect to sEateuddq segulations,
concerning budgeting; educational
standards, an4 such' matters as adMissione
and residencyrOuirements.

2 0
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"As extended degree programs increase "
both in numbei and importance,\state
agencies should be vitally concerned
about articulation among these}ypes
of programs as well as among new and
,traditional-programs., Concern should
focus on such factors as the prolAet
of transfer from one program to another
and from one levelfto another, and on
communication among institutions con-
cerning credit for life/work experience,
narrative transcripts, and similar
issues.

"Depending on the nature and legal re-
sponsibility of the state coordinating
unit, it is incumbent on it to con-
tinuously assess the extent to which
the educational needS' of adults in the
state are being met, and whether new'
and better ways of meeting-such ne ds
should be initiated. Several opt ns

are available to states wishing t en-
sure that ,the degree needs of adults
are met:

a) Create a new institution of the
open university' type.

b) Attach new degree programs to e
ing coordinating bodies.

c) Approve extended degree programs
proposed by existing institutions
or systems.

d-) Create a cooperative structure of
iftstitNtiops to provide nontra-

ditional educational services and to
facilitate the dissemination a in-
formation to institutions, employers,
and potential students about the
opportUnities'within the State for
extended degree programs.

14w e) Analyze and report on the community
and'statewide needs for various 67pei
of extended degree programs.

221'
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"Coordinating, agencies have a,special

responsibility ,for determining:

a) Whether institutions or systems
are responding with sufficient
speed,to adult needs and demands
for degrees.'

Whether new extended degree programs
are offered through authorized agen-
cies, institutions, or systems,Fand
if not, whether there_is sufficient,
fatuity expertise ;to mount viable
programs.

c) Whether extended degree opportunities
are suffidiently well-distributed
over the state. Given ft that;..
most public institutions have their
own 'service areas,' there may °

nevertheless be instances when an
institution outside of that geographical
area which has developed a particular
type of delivery -- system, can provide

greater opportunities-T6r-a-dults."

Clearly, there are clues to implementing lifelong learn-

ing in other studies, proposals, and tonferences. The issue

of credit for learning acquired in unconventional ways was

%,

explored in a conference at Drake University in May, 197'5

(Robert J. Barak and Roger S. McCannon, eds., 1975). Several /

publications of the CAEL (Cooperative:Assessment of Experien-

tial Learning) Project expand upon stlis issue and describe )/

/hoW a number of institutions have gone about dealing with

this question (GAEL Report, 1975) An overview of,the entire

domain was helpfully discussed in a recent ERIC /Higher Education

Research Report (Shulman, 1975).

, Some assistance for pilot and experimental programs may

be found in federal sources, particularly the Fund for he

- 2l2 -
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Improvement of Postsecondary Education, whichlhas supported

a 'wide range of'efforts to expand opportunities, and has

focussed on educational assistance centers as one means of

expanding access. In addition, Senator Mon le of Minnesota

ib
has introcruced legislation (Lifetime'Learni g Act; Senate

bill 2497) in the ninety fourth i7ngress,that would provide

grants to institutions and agencies for ptiojects of lifetime

learning. In addition, Senor Hathaway as proposed legis-
,

lation to appropriate four times the 10 illion suggested

--11.4__Monda-re-bill to the states on thel basis of

population for use in the development o their own continuing

education capacities. Whether or not ese pieces of

legislation are enacted, it is clear that a growing sentiment

exists for realizing what Professor Ho le 'ees as the "third era".

Problem 2: Balancing Opportunities

Once the issue of plicy is settled, and.pstitaions

and systems have decided for themselves wheth r orot the

non-traditional learner has an equal claim to their education-

al eesources, the next step`isa ke the existing resources

available more equitihly.to the interested population.

WOlave clearly seen in Chapter II that opporeunities

for degree programs, adult continuin education, extension,

vdeational programs, and other splcialized programs are not

evenly available by planning region, nor are they equitably'

available by depth and extent a rog-regions/.
/

Furt as
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I

. Warren Willingham has so clearly demonstrated in Free access

Higher Education (1970), large portions of the Iowa population

are not within:reasonable commuting distance of a "fiee-access"

(as opposed, to simply an accessible) institution, a key

Izt

. variable for many adults (see pp. 85-87 and,Willingham's

definition of "free access" on pp. 15-16). ------

We have also noted that.1.41thin the traditional degree

structures, unequal opportunities for Associate, Bachelor's
1'

'and Master's degrees exist for persons in different locat as.

Residents of Area I may be well served in non-degree voc tion-

al, career and adult programs compared to other areas,

have very limited opportunities for an Associate degre- earned

/
while living aehome and wo king. The same is true at other

degree levels, and in many other,areas.

411

The professional, extension and continuing

programs of Lthe Regent's institutions, while theoretically available

:

education

statewide (and Indeed, if one simply counts courses, that is

true in non-professional:fields), are obviously not equally

available to all state residents-.---Graduate programs in some,

fields and in limited areas are availible.(for example, at the

Quad Cities Graduate Study Center in 'Moline, Illinois), but 'a

continuing problem here and elsewhere lies in the need to find a
, -.. /

sufficient number of persons in a given area to warrant
)
the estab-

)

lishmAlt of a study'center or-extension class., Chapter III has

described several "electronic classroom" pro.grams in other

states which might help alleviate this problem.

224
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;,'As orresPondence instruction is an equitable warof pro-,.

viding access by region'or level, but as we have shown in

Chapter I, not all adults find that this method meets their

learning needs -and interests. Nor would the multi-media
%

approaches beint tested by the University of Mid-America

;,,

t (through its Iowa resources, ISU and UI) completely satisfy
,

.. _ -- .

the variability of the potential non-traditional learning

4

audience.

Thus the study team feels that a great opport

and challenge exists in Iowa to provide a more equitable

dispersion of existing 4du ional opportunities, by a

variety of existing delivery means-and modes,by both plan-
.

ning region and by program content and level. This is a job

that will require much coordination, .cooperation, and

creativity, but we believe it can be done given sufficient .

planning time and resources.

...Recommendation 2

Institutions and agencies, either sing*
or in consort, should make equality of
opportunity a reality, for Iowa residents.

/ Though this is simply stated, it is of course not simple
.

,

In implementatibn. This means that are colleges ust devise

metne,of providj their programs across service areas in

ways other than simply through- the lo,cal high schools, so that

sparsely Populated-regions of 'the statehave a realistic

opportunity for participation.

This means that privte colleges, specialized school

area colleges, and representatives from Regent's universiti

-, 215
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and the HEFC should plan together to extend educational

opportunities tcrunserved regions and for unmet needg, by

such-imaginative methods. of "sharing" facilitieg, "purchasing"

faculty time, designfng joint degree programs, etc.,, to magnify

and disperse opportunities.

We are not recommending that any new colleges or any new

buildings be put up to meet this recommendation. It is our

opinion that most of what is recommended here can be

implemented through shared cost, short term leasing, a re-

..definition -of-service areas, the inclusion of private in-

stitutions in regional planning, and a careful redeployment of

program content and network delivery resources.

Special attention must-be given to the planning of
/ .>

educational services in the west and southwest Iowa counties;

forthe les affluent, for the elderly, and for those whose/

previous educational experiences have not Veen successful./

Nk

More attention must be given to provision for a variety of

delivery modes other than either instructor-led classrooi or

correspondence. Special subgroups of the population

identified by follow -up studies in local regions -- will have
4

to be served in ways that specifically meet their needs; and
A

when met, then closed down to provide resources for oltr

.It should be the job of a comprehensive planning

r. /

agency to coordinatAmich of this, activity and to bee that the

goals adopted by the educational community are adequately met.

Under the existing state planning and coordinating organizations,

226
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this authority is dispersed and coordination is only

r,

intermittently effective. We believe a much stronger,t

)centralized agency hould be authorized to carry out this

important role.

:- Problem 3: Expanding Qppertunities

If the exiting programs available in some areas'of the

state are widened to include all areas, the question becomes,

what is missing? Chapters I and II Concluded that there are

indeed, missing elements greater than those that can be
4.

explained simply by geography and lack of coordination. A

widespread but low-demand interest in home and family topics,--

hobbies,,recreation, and public affairs permeates the state

(see TABLE 6). A widespread, relatively high demand exists

.

for a number of vocational subjects and, technical skills,

particularly in those fields that have economic implications

for the relatively le's well off. Specific field demandsare

strong in some professional areas, especially.education,

engineering, management,' and nursing. A moderate demand for

opportunities to earn traditional college degrees
,
on a non-

residerit, part -time basis.exists, but an apparent strong desire

\

for "external" graduate degrees resides in the college educated

population (abou\ 2504,000 personslv The Iowa Commonwealth

College and the Regent's External Degree PrOgram proposals both

speak o the need for college degrees.

Business skills ar great demand, and yet relatively ,

few responses have been forthcoming to meet this wideipread

227
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among adults 14 the public institutions. Non resident,

flexibly paced, part-time programs at 146iicut are the mode

most highly'favored by adults and other non-traditional

learners whO do not fit the patterns required by existing

programs. A learning validation opportunity, appears

warranted by the data.

We bejlieve this problem is at the crux of this report.

We believe that with sufficient good will, wtys willibe

found to meet the growing needs in more comprehensive fashion..

SpeCific ch-allenges to the significant groups who have a role,

.,to play in this coordination will be set down in a later

b

section.

Recommendation 3
c ,

; \-

New programs designed tamee \\specific,
identified learning needs of 12-!tradi-,

tional learners should be deve opfd by
the most appropriate educational in-
stitutions and-systems, in cooperation,
with other systems and institutions.

The question becomes, the , what organization should

assume leadership in devglopin programs to meet what need, how

should cooperation be facilitated, and who should pay? Again,

the study team cannOt answer th st questions in detail, but we

do feel that sufficient resources ,exist among the various post-
,

secondary sectors to make a comprehensive response possible.
t

Moreover, we feel that insufficient attention has'been paid to
,

. '..

the potential contribUtion to vocational and career programs by
'

.,

commercial and industrial firms, labor nions, farm associations,

an

,
.

d municipalities; and, in g4neral education.programe. by
A,

.librarkes, oricar d cultural societies, museums, and other,
tv

= ' 218 -
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, 1 .
e

community groupEjnd organizations. Educational institutions

/.
have a tendency to ignore many relevant compunitT,organizations

.i

which could 'add substantially to its studept,4opulation,

...-
ti

1
program qualityand sourcesof support.

0

JJ

Does the Iowa Commonwealth-College (ICC) idea (Iowa

Coordinating Committee for Continuing Educatio undated)

meet the needs as described'in Chapter I? This quest3.on was

asked of the study team by the Higher Education Facilities

Commission in its original charge. Our evaluation of this

proposal follows.

In brief the ICC proposal states that oppOrtunitics to

If

S

'

earn Associate of Liberq. Studies (A.L.S.) and Bachelor of Liberal

Studies'(B.L.S.) degrees ought-to be offered through the auspices of

aAewl separately organized non-teaching institution stablished,

by the state legislature and directed by a Bo d of Governors

selected from alk types of Iowa postSecondary instientions:

Creditswould be accumulated through attendance at

participating institutions of higher education and aylied'

to.Commonwealth College transcripts. Participating institu-

tions (defined in the proposal) would also supply some sup-'

posrting services, liaison officer time, and other resources

to the project. Credit earned. seWiete,would be evaluated

for possible incluston'on ICC transcripts. ICC staff would

be limited to a few administrators in a central office, re-
,

gional advisors,-and three faculty

of institutional representatives.

/.\229
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The program would be limit to three-broa4 fields of

learning generally paralleling ty cal undergraduate major

areas. Though degree programs are the pri y focus of ICC,

provision would te made for non-degree enrollment`at special

programs leading simply to certificates of completion.

',Though,the college will not offer 'instruction routinely,

special programming (perhaps utilizing Public TV) may be

arranged through the college staff..

Supporting services of advisement and assessment would

be carried out, by central and regional advisors on the ICC

staff. The initial ICudget was,estdmated at $27600 for ,

central staff 'to be located in De

adding another $136,006 per year. Initial fpundation support

nes, and regional costs'

to orgahize ICC did not materializ

There aretcertainfstrengths in the ICC concept. The

first is its cooperative, participatory nature, linking

all pes of institutions in atsingle effort that could po-

tentia ly expand to other areas of cooperation. qe view

that as an ilfiportant (if difficult to arrange) asset.

:S cond, it allows part-time students from many areas

cif tie ate to earn degrees in more flexible ways thanmay
111:1-

be possib through the college that is nearby. ICC would

allow up to 30 credits, earned through assessment of life ex-
:- , %

perience for an A.L.S. and up to 60 such credits in the

0
B.L.S. degree 4ogram. (No statement of-maximum acceptable

230
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credits earned by examination was included in the Proposal?).

Also, the usual time-to-completion of.program would be viewed

in a more permissive light khan is usually the case for

.institutions Jr

But we \feel that several disadvantages are inherent in the

proposal. First, it should be remembered that non-traditional
.

learners are interested in fields other than the arts and sciences

(general educati9n), and though some want degrees,, many simply want

certification, licensing or evidence of completion. Focussing the

statewide program on A:L.S. and B.L.S. degrees in three general

education areas seems to needlessly limit the wential'audience

to be served, though the proposal leaves open the possibility' of

non-degree options.
41

Second, the ICC concept is not really designed fir.....the adult..
. i

.

.

,

It allows for the inclusion of adults ii regular classes, put
, F

LI.
/.ids

. de nds the usual amount of credit-hour, distribution,and .

11" : calV
,

,

oncentration requirementsexpecaed of most undergradu es: ,
----,

6
...e.

Although some life experience credit is allowed, its inclusion is

not heavily emphasized,
-%
nor.is the credetv,by examination op on.,

*
. ,

. .

(We understan4 that when this proposal was writt ttle was 4
1

known about credit for life experience,- .,which idimore thoroughly.
'I

ri,,,

understood toda .) Adults, as.we have pointed Out, need to have

,programs designed esp- for them to.have degree or
r

a

certificate programs econcept lized from the ground up,

including &heavy emphasis on self-destgned Trograms. And they

need extensive supporting services.

231
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Furthe4, ICC would not address the dffficult iss e of

equality of access region by region, nor the need f r low

cost opportunities (the ICC program'would be re :lively ex-

pensive).

The proposal's arguments are not convincing that th

degrees should be A.L.S..and B.L.S.'ratherthan A.A.. /A.S.

or B.A./B.S. As we view the subject requirements, the

.difference between what is here proposed and what is

"N
generally required of traditional students is ad minor

that a specially designated degree seems inappropriate,

partiiularly compared to Ba.S. degree programs in other

states. This provision, .as do otti,ers in the proposal,

does,not.seem designed to provide the best possible servite-
.

to the new and'nontraditional learner.

r )

We have one other observation. The pr vision that ICC prO-

no instruction itself,,while attractive from the point

of view of ,other institutions and the expected. ICC budget,

puts students at a disadvantage on a numb of counts. It

ti

is unlikely that ICC students would. be ab to receive apt-

*
propriate, individualized equal treatmet in competition

With reisula undergraduate students at the institutions in

which they plan to enroll. They are, moreover, expected to

conform tothe.time frame typical of Most-colleges -- quarters

and semeaters%, credit on the basis of time.spent in class'es, etc.

D
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It would be a struggle, 'we feel, for student (few
-,..

',in number, we believe) to effect %Changes in

o their favor at the institutions they are attending, and they

a/le apt to be treated somewhat less.favorably with regard

to student services.

while the IoWa Commonwealth College, proposal

4.

holds s e advantages over the status suo injowa postsecondary,

'education, e feel that its limitations do not make the most

,---7.reeftaive option in an array of,optIons available tothe

It

fr

state at this time,

,

/ Recommendation 3a
/ /

The I Commonwdklth College plipP6
init eser t rm, should not b
further cp 7,

t2)
dered for implementation.

The st416.team reviewed a proposal to establish a

"Regents External Degree Program" which was made available

to us in November, 1975 (State Extension.and Continuing
/,

Education Council, 1975). Keeping*in mind the discussion

above. with respecetb_the Iol.0Commonwealth College proposal,

We have these reactions:

The State Extension and ContinuingEaucatid&

Council is to be congratulated in doing an.

excellent job of collating data on the need

fer a program or programs' for the adult,

pa4t4itile student, and for designing a pro-

.

gram that attempts to meet a portion of the

4

A



ti

01'

need. Entrepreneurial ackon, we bend<

is important.
.

f
We understand the sensitivieY the proposers'',

have to the prerogatives 'of'other segm s in ,

the state, and to the C proposal, but in ou view

the lack of indications o how elk program would

fit into a statewide plan including othersegments

of the postsecondary community is unfortunate.

We were pleased to see that the proposed degree'

44*
seemed to recognize the special needs of

adult learners, and that emphasis was placed

upon self - developed programs of study and

assessment of prio arning more in keeping

with typical B.L.S. degree programs 'such

as those in Oklahoma, Ohio, New York and

elsewhere. Wewere,f9Fther pleased to learn

that the program will consider:6- hours a fuliloat!

for the non-traditional'learner.

While wd understand the degree program charac-
.

terq3f the Regent's institutions, we were dis-
,

appointed with the exclusion of vocational,

career, and certification programs, and the

relatively heavy requiremedts (45 units) for

world that must be taken through -(the three)

state universities. The Illinois Boareof Governer's

programs, for example, requireL that only L5 of a,

231
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total of 120 units for a dqgree must be taken

at one of the participating instittitIons.

Similarly smaller percentages of required

residence crelts from a single resource are
.

typical.of other adult degree programs. The

B.L.S. program at Drake, for example, requires

30 units at the sponoring campus.

1/4

The Regent's proposal only partially solves

the regional balance issue, though this

problem could be further reduced if aspects

of the ICC proposal (provision or coordination

And cooperation; optio o allow more than 17

units of course work with any institution)

were integrated into the proposal.

The Regent's proposal, while providing a

degree option unavailable in some areas of

Iowa', is shortsighted, we believe, in not

making special provisions for guidance and

counseling for its phiential students.

The small progrft staff envisioned in the

proposal relies heavily for these student

contacts upon existing unlyersity personnel;

who would have added responsibilities to )
t 4

-
assume with these new students. The ex-

, -

reviewed indicate-that a good deal of

o

r\

235
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,

i
, .

perience.ofother B.L.S. programs we have
.

4 .
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personalized discussion, planning, assessment,

and goal setting must be an integral part

A
pf the program.

The proposal does not touch upon the grow-
1

ing interest'in and experience gained through

programs elsethere that have found aellts

respond well to competency-based degree pro-

grams -- Metropolitan State University in

St. Paul, for example, and various programs
4r

in Illinois and.Wisconsin. The Regents

program
,

assumes that baccalaureate degrees
2

for adults are equal to time spent in class,

plus some assessment of previous work or life

experience that may be equivalent to class=

room work and some provision for'credit

by examinations. - We believe that enough is

now known about the measurement of competence

outcomes of undergraduate study to urge that

any entirely new ,adult degree program include

aspects of this liberating trend in American

higher education:'

In our view, the Iowa Commonwealth idea and

the Regent's External Degree Program propocal each Lan
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strengths And would meet a portion of the needs

indicated in this study. But the portion to be

served would be small, we believe, for the needs ,

and desires of adult learners are very different

from those typical of traditional undergraduates,

and programs to serve them should be likewise very

different. We would therefore prefer to see new

initiatives somewhat bolder in design and compre-

hensiveness, significantly different from the models

of the past to put Iowa in the forefront among

states successfully responding to the demands of

lifelong learning.

What elements should be incorporated into new

inidatives? We believe a new statewide program

should provide:

- primary emphasis on the non-traditional

learner's needs..

- the variety of learning delivery modes

that adult learners need and find

acceptable.

- for'an opportunity to earn all degree s,

and especially graduate degrees, on a

part-tithe, external basis.

- the scope which adequately responds to the

magnitude of the potential demand for

learning opportunities in the state.

237
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- for equal opportunities for Iowt citizens

on the basis of residence.

- for 'equal opportunities for Iowa citizens

on the basis' 9f ability tb pay for- further

learning. (Neither ICC nor the Regent's

nlproposal'me tions financial-aid, without

which we have .seen many Iowa residents

4 would be barred from participation.)

- the variety of learning content adults need

and want. Other studies have shown that

adult entry subjects are often vocational

and career related, but subsequent course

selection is likely to be more akin to the

typical college fare.

- adequate counseling and advocacy for adults

that is so necessary for success with many

persons, and for influencing institutions

to. change their accustomed ways of doing

things to better Serve them.

- for linking Iowa to educational resources

and opportUnities developing outside the
- .

state.

- for the proper ,unilization of the enormous

learning resources available inlowa's

A

. excellent private colleges, and for

building upon the opportunities afforded

238
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through linkup with businesse, associations,

community organizations, and the media.

foF a comprehensive Iowa program.

We believe that there are elements of program models

in other states that could be incorporated into a uniquely

Iowan model, We concluded in Chapter III that, according

to the record7 few new programs, come about hrough planning,

but that Iowa is, however, already rich in ideas and programs
a1

compared to other states, and in order for these ideas to be

realized, astute developmental and political leadership_ among

instate persons is a sine qua non. -Though cooperative

ventures are difficult to'design and execute, Iowa is more

fortunate than many states in its history of good relations

among institutions and systems.

, Looking about the state there are i itiatives that
/

partake of the vision we hold for the p stsecondary system.

Upper Iowa has learned a great deal about running external

programs that could be of benefit to other in state institutions.

Likewise, Palmer Jr. College, Graceland College, Simpson College,

Coe College and others have unusual prograts that might be %%4.

1,4

shared informally with sister institutions for their possible

emulation.

;P.:A

Several area colleges (Western Iowa, Iowa Western, Iowa

Lakes, and Hawkeye) have cooperative arrangements to assist
4

employees in such diverse businesses as Iowa Beef Processors,

Lozier Manufacturing, World Herald Newspaper, Eaton Corporation,
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I

Sphield Bantam, and John Deere Company. Thg Adult
/

Education Department of. the Clinton Community School

District also ha'S--several cooperative programs. These

arrangements,. though few in number and limited in scope,

are of the type we feel could Well be expanded to otTer

institutions and locations-FO the benefit of adults,

- colleges, and-employers.

With-these conch-IS-ions in mind, we will suggest

several alternatives in a subsequent section for
.

consideration by the various significant institutions,

2- agencies, and. organiztions. But ultimately, we believe,

the finaL formula for a successful response to the heeds

for increased educational services to the non-traditional

learner will not come from external consultants, but

from the leadership in Iowa.

Problem 4: Providing Supporting Services

One of the major problems adults face when contemplating

further'education is the helpful, one-on-one discussion,

counseling, assessment.of previous learning and future po-

tential, goal definition, and other services prior to and

after entry or re-entry .into postsecondary education. Non-

traditional students entering non-traditional programs need

extraordinary assistance. Chapter III has mentioned their
la

need more than once and listed some adult information and

advocacy 'centers cropping up in a number-of places.

0
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We believe that'a-similar opportunity is needed now in

Iowa, andtftat-its utility.Will grow and be seen as indispensible

Sc

as attitudes and conditiops change in the 1980s and beyond.

As evidence of a growing interest in an information

source of the type recommended below, the 'Center for Higher

Education was rdcently,founded in Cedar Rapids (Cedar Rapids

Gazette, January 11, 1976) as a Tesult of a study undertaken
...

in the Linn and Cedar Rapids county area by a local consulting

firM (Frank IL Magid Associates, 1975). According to the

. .

Gazette article., it is hoped that the Center will provide local

residents with a clearinghouse of.information on graduate level

opportunities offered through the three Regent's universities

and brake University, and will assist in the development of

undergraduate and graduate degree programs available on a

pat-time basis through these institutions ale with the future

participation of Coe, Mt. Mercy, and Cornell Colleges. The

Center is expected to open in July, 1976.-

This sort of arrangement is a salutary innovation.of,

the kind this report favors. We feel that this prototype,

I

'while somewhat limited in scope initially and in the geographic

region covered, ought to be available to any Iowa. resident.

The full.range of support services indicated in our data has

-----0tyet received a test in Iowa, but this Center offers a

beginning. Together with examples in other states, we feel

that sufficient illustrations exist for the realization of

our fourth recommendation.
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Recommendation 4

AllIowa residents should have the full.
range of adult supporting services '.
conveniently available, including a '

source or sources of financial aid; such
that re-entry into approp7rf,ate post-.

secondary educStiOn is facilitated.

a

The establishment of-,these services need not duplicate

student services presently available,through existing institutions,

for we feel that (1) adults need spec sal help different from, that

typically needed by traditional undergraduates. (2) The "attitude"

of those doing the helping ought to be that the public is their

client and their reason for being; they are nat beholden to/
Any one educational enterprise or another. (3) Fu/her, they

should take an advocate's role on behalf of their clients,

urging institutions to remove unnecessary barriers, devise useful
3 _

and appropriate programs responsive ty the adult's learning

needs and interests, and find sufficient support to enable

the adult to participate. (4) Finally, in support of the

concept of lifelong learning, these helpers should be prepared

to assist the individual at several points in time over an

adult's career-life pathway.

tThese persons may. be a thorn in the side of many a dean or

registrar, but their ultimate impact will be substantial for

nontraditional lelkners, enabling many of the potential learners'

A
in our sample to become enrolled learders.

esides information,counseling,and advodacy, there is

need for a statewide resource for lear ing valpation;testing,
11,
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assessment, and "credit banking." These services may be

available lhrough'the area colleges, through the state.universities,

or through a new entity. The agency providing the service is

less important, we eel, than the fact of a comprehensive

service provided equ tably through the state.

We surmise, for e ample, that a single mobile van housing

data about existing le ning resources, carrying persons

competent in adviseme t, testing and assessment, a place

four testing, and linked to Cslitutions and orgpnizations that

can construct a transcript of valid credits ear)ted or transferred,

would provide a sufficient test of the utility of more pertinent

service centers later. Such an experiment would be a good

guide to planners'of the scope and magnitude of the demand'

post secondarypostsecondary testing and assessment, but would require

a relatively ujodest investment.

One service that exists outside of Iowa that may hold

special adbantages'for Iowa adults at a cost saving to the

state is,the learning validation function. Both the Regent's

External,i2egree program in New York State and Thomas A. Edison

COilege in New Jersey assess previously acquired knowledge

through a variety of means, establish transcripts of acceptable
)

work, and grant appropriate degrees. Both programs now operate

,multistate. The New York prd%ram has recently concluded

k
discussions with the American %liege Testing program in

Iowa City that will enable residents in many states to take

`CPEP and other examinations, and Edison has a similar arrangement

2f3
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for crediting CLEP examination results through the College

Board test centers. Personal assessment of a more complex

nature is available in the home states, but the clear potential

exists for a liaison institution,or program in Iowa to provide

this service in the mid-west region under contract with one

of the eastern institutions.

Typically, assessment leads to the recommendation for

more creditable academic work, for it is a rare person indeed

who can qualify for a New York Regent's or a Thomas A. Edison

degree solely on the basis of previous learning. Thus a

validation function in Iowa would serve as a source of new

students for Iowa's institutions. We suggest this service

begin in a modest cooperative basis but if demand becomeg

sufficient to warrant it, an independent Iowa validation

service may evolve.

Financial aid for the part-time learners is a knotty

question that is being argued in the hallsof Congress,

in Iowa, and mother state legislatures (Pennsylvania

and Massachusetts). The National Advisory Council on Extension

and Continuing EduCation has prelpared a pamphlet, "Continuing

Education: Right or Privilege" (1975) which contains a number

of recommendations for amendments to the student financial

assistance provision of Title IV of the Higher Education

Act, allowing federal assistance to be broadened to encompass

'the part -time learner. This battle and others (see especially

the plan for an educational entitlement fund being refined by

244
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the New York State'Department oftducation'S Adult Education

Project) will be fought regardless of what happens hers.

But we believe that much. can be.d9ns now in Iowa to support

needy adult part-time learners, if ill the potential sources

'of support are systematically included in asearch.

Such sources include outright student assistance

provisiOns by state and municipal authorities, phijranthropic

foundations, business and larger employers (particularly;

for their own employees and their families), labor and

prOfessional unions, farm and business associations, women's

groups, and ,other state and local sources. Banks can be

urged to give favorable .'ates for educational loans to employed

adults. .(The state government can be a powerful instrument'

here, providing incen es for banks to comply in th' regard.),
o

n P t

* 'ducat ona institutio s ft mmse ves can aki substantial
\
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The point here is that Iowa, need not wait for word fltr,m

Washington on the possibility of increased student ass Lance

funds for classes of people outside the usual Cat ories. If

the statistics gathered in this study hold true in practice,

the low income potential learner will, need encouragement and

support if he or she is to benefit from the increased

opportunities we call for.

Problem 5: Cooperation and Coordination of Role ail& Function'

It should be clear by this time that the study team favors

a statewide, coordinated approach to meeting the needs of the

nontraditional learner despite' evidence from other states

that cooperation and coordination is difficult to achieve.

The typical.case is that a 'single institution (like Upper

Iowa College) or a single system (1j.ke the Regents'
,

universities), devise and develop its own programs in

response to needs and-utilizing existing resources as it

sees them.,This has led to some successful and imaginative

institutions. and programs as Chapter III has demonstrated.

But this approach tends to be very unbalanced (and'

inherently unfair), leaving whole categories of potential

learners ignored while focussing oil f vored few-who fit
_

the needs'of the institution: A bpd char ed with, statewide.

coordinetion should not let this happen, or if it does,

should help devise programs to fill'the voids.

This is the thrudt of our'next recommendation.'

. 2'46
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Recommendation 5

Meetingthe.educational needs of the
liaiailaditional,learner should be a

cboperative effort by all relevgnt
institutions and: organizations
400rdinated.slatewide.

In loWa.puVority A. decentralized in the institutions, '

but.the oniyuffitially mandated statewide planner and

cpordinator.itsthe Higher Education Facilities Commission. The

Commistion stpresently operate with only tact and persuasion

in their armor/, but in Service of the adult citizen we believe

the Commission should be strengthened to assume a key central role.

.
The organizations and institutions controlling large segments of

the learning resources mus , as 'Much as possible, allow the
.

.
. .

.
. .
.

...

Commission latitud, in plann g statewide efforts, and in negotiating
, ,

for
...

'the progras and services, the Commission feels are essential.
,

This general recommendation caused several members of the }F,C
- .

Advisory Comiittee overseeing this study great concern. There 'are

at least three informa ,,coordinating committees in Iowa which have

braditionally-been th mechanism by which institutions worked out
0 44

-their plans and pro lemt wi one another. These groupt of

. . .0

. concerned individual lave been an effective force in the State
.,

.',... AJ-, \ . ,

o.

\

ver the years,,ethough enjoying no official status, and Uithouf
. .

re. ,

adequate budget' or staff-supporto. ,
. . -

it ,

4

, e TheAtudyHteam strongly feels, hOwever,,that the time is now
'.

passing wheOhese committees, working relatively independently,

can manage to coordinate the complicated interlocIling arrange-# \z.'
ments which this'report favors. We.urge them tq pool their

eT r

efforts with those of the HEFC to provide the Commission a single,,r
.

unified basislor statewide planning'and coordination.

2.47,
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Problem 6: The Information System

It wast discovered while completing the institutional

surveyttielt, wide differences in conception and terminology

exist between and among Iowa's postsecondary institutions.

Program designation atd categorization was the most salient'

problem insofar as this study was cone6mA, but it was clear
rst

to us that other data on relevant characteriRtias of learners,

/4

facilities, communities, businesses, media, and other variables.

important toe the implementation of lifelong learning in Iowa

either do not exist or exist in incompatible ways. Institutional

data Across systems and by level (including the primary and
:Lc

secondary system} could also be improved. The lack of continu-

ously available, reliable data is a positive barrier to effective

____,"planning, we feel,- and leads to out final recommendation:

Recommendation 6 ,

14k

Steps should be taken to expand, articulate
and routinize thec4tection of data in Iowa
relevant to effective planning for lifelong
learning.

Most postsecondary data is collected by:variods institutions
7 --

for their own planning and program improltement purposes or for4
A ,

reporting to the U.S. Office of Education. But the need,for

information for planning and coordination by the HEFC goes far

beyond institutional needs, and is more detailed and comprehensive

than Washington's.. We feel that the Commission needsqlelp in

devising and implementing a comprehensive data collection and
0

analysis plan, for the petsuasiveness of the Conmissian's

arguments-rests to a large extent7upon the accuracy of'its facts.

243
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There are several data bas,e resources which are, of course,

. already in use - the census data, and'the National Center

for Educational' Statistics studies and HEGIS reports. Gross

enrollment data from the institutions is useful to a point, but,

one must collate this with the charhcteristics of the enrollees

if one is to plan for greater utilization.of the state's

resources. For ekample, such data could -quickly explain

why Iowa ranks so low in nt of part-time enrollment

(see TABLE 2, page 26), a question that perplexed us.

We'have learned that the Commission has agreed to explore

what help can be gained from the National Center for Higher

Education Management Systems (NCHEMS) resources, located with the

Western Interstate Commission on Higher Education (WICHE) at

Boulder, Colorado.. NCHEMS has extensive experience and in its

State Level Information Base (SLIB) program provide useful

procedures for the systematic collection of a ,cont.inuous flow of

usable data.

In addition to this collection system, we suggest that space

potentially available in public buildings be monitored.

As. the demographic base shifts over time and classroom and

other space in primary and secondary schools becomes less

o
n full-time demand for the school's' primary, purpose, the

. a
expansion of programs for adult, part-time learners may

usefully'be integrated into these facilities, reducing the

need,for relatively expensive capital expenditures,. We are

well aware that space utilization arrangements are already

249
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a routine part of the area colleges' programs, but we feel

that the central coordinating agency should also know what

resources exist, pa7rticularly in the less well served planning

areas.

A constant danger in any highly structured management

information system is that the system itself stifles creative

responses to new learning neds by requiring common reporting

-and'transfer formats. This danger is particularly evident

in nontraditional-programs as has been reported -I some of the

very unconventional institutions referred to in Chapter III.N
(Meeth, R. L., 1975).

For example, credit2hour based transcripts and degrees

hampers the development of competency based educational programs,

and the free transferability of evidence of academic progress.

Strict FTE formula funding may inhibit institutions from

developing and encouraging the use of credit by examinations,

or advanced placement by examinations. And the lack of an

accounting system for adult continuing education leads to a

vacuum of knoWledge about the noncredit adult student.

The expanded use of the Continuing Education Unit (CEU) may

provide a help on this latter point. There is already a'state

plan in Iowa urging the use of the CEU in all Iowa institutions

(Continuing Education Unit, March 1974), but not all institutions

participate, and clearly, few institutions use this system to

.gather statistical data on adult learners. The CEU could provide

a vehicle to begin to "track" the adult learner's behavior.
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Finally, we suggest that the Commission continuously

monitor the public's needs for programs and reactiods to the

services recommended in this report. The field poll used in'

this study is an important state resource for further development.

Continual questioning of the Iowa adult population on issues

raised in the first pol\I over the next, several years should

provide an incomparablelopinionbase for planning purposes.

Single questions,'or sets of two or three, are not exp

and the feedback is rapid. We feel that field polling is a

useful and important component of a comprehensive data man gement

program, and w suggest that the gEFC should consider its u e

routinely.

,

r
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SUGGESTIONS FOR THE SEGMENTS

.

n order to approach the six recommendations contained'
$

.
-,,,,

-,,,,, in this eport, each segment of the post- secondary coTamunity
1 -,...

1

-------- in Iowa wi I have to take, an active pat in the glaring, and

4 .1

.

implementation of those aspects'of the educational resources

appropriate to it. We'do,Oot propose a master plan for the

state; neitherdo we haves blue print in mind now That would
9

satisfy all our\findings. Rather, ws that many of the

ideas we have stressed and the data we have relayed,can be

successfully integ ated into a comprehensive approach developed

with the assistance of the Commission to meet the state's

educational needs fo the nontraditional learner,in the last

quarter Hof the centuY.

,Here are a few suggestions for each segment to consider.

These are not exhaustive, only illustrative,,of the kinds of

actions and decisionswe''favor:

Regent's Universities

) ConsAer developing a systemwide policy with
4

respect toy lifelong learning; encouragement of

competency-based education for mature learners;

encouragement part-time, external, independent

learning by lfbe alizing residency requirements;

encourage credit by examination options.

7', 252
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4

4

4?

Make a concerted effort to equalize access and

services for part-time learners across tna" state;

examine rides for part-time students so as to

remove unintended barriers. ''Consider a tele-

network for achieving equal access.

Examine the Regent's External B.L.S. Degree

Program proposal in light of the needs developed

in this report, and integrate the resulting pro.-

gram,into the statewide effort coordinated with

the HEFC and the joint efforts of other segments

in the state.

Consider opening up -a variety of non-degree

reated options (by expanding the continuing

education programs, primarily) and integratin

them into similar efforts by other segments;

1
make provision'for program co-sponsorship, work-

study,, or cooperation with community organizationi

and business firms.

4.=cooperative assessment and validation

programs with institutions and organizations out of

state which are experienced'in this regard, or work

with the HEFC to establish a,new regionwide service.

Considerlorming.a consortium with priiate

institutions in Iowa offeri g graduate programs and

with other graduate schools n nearby stateantoa

\,..evelop additional external graduate programs in

several high priority(subj*ct areas.

- 243 -
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-- Determine if the three institutions can re-orient

and expand their various student services to better

meet the needs of adult learners.

Encourage follow-up studies of Potential markets for.

new programs.

Review barriers to the utilization of financial aid

funds for part-time, off-campus learners.

Think about wayi of establishing an atmosphere in

the three universities which will be conducive, to

the gradual shif -t- in emphasis toward the concept of

lifelong learning, and encouraging the development

of imaginative programs toimplement it.

The Private Colleges and The Iowa Association of Private Colleges

and Universities

. Each private college, is urged, to considIr adopting

a:policy to expand opportunities for the non-traditional

learner; to actively encourage adult patt-time attend-

ance, credit by examination, and adult-oriented programs.

'Leh college should copsider developing joint programs

-with other' institutions anA-Organizations in-its region

to net the kinds of learning interests and needs.

apparent in this report:

The Iowa Association of Private Colleges'and Univer-'Association

sities may provide the vehicle for a consortium to

extend new programs to new areas of the state, to
o
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provide a common terminology and procedures for

part-time adult students, and to act as a forum

whereby each private college may make its views

known to others on the questions raised in this

report.

\\/

.0.1.110

The colleges should consider joining with instit-

utions and organizatiOns out of state to assist

in the gradual realignment of faculty toward the.

_adult student, to help develop skills in assess-

/
ment of previous learning, to acquire teaching-'

learning resources that expand faculty coverage

to new audiences, and to become familiar with the

Ilconcepts of lifelong learning.
4'1

Arpa Colleges and The Department of Public Instruction

The DPI and the area colleges ought to reexamine

their program development and planning area

emphasis so as to equalize access for Iowa citizens.

Each colle need not offer every program, but

every.areacught t ve provision.whereby residents

have access to each piogram.

o. The DPI should consider a policy whereby space,

faculty time, and other services may be purchased,

leased, or borrowed from other educational

k
sources, institutions, or public agencies for the

effective redeployment of educational oppartuni,ties.
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If the area colleges do not have the resources f r

degree Programs in all regions of the state, they

should consider a program of purchasing educational

services from private colleges at public institution

rates for Iowa residents, similar to the Hudson

Community College Consortium (see Chapter III).

A multi-media approach to the Associate of Arts

Program may be obtained from the Universal College

Program (Azusa Pacific College in California is the.

parent institution), the Chicago TV College or some

other source such as the External Studies Program of

the UniversitYof Pittsburgh. An arrangement to more

fully utilize University of Mid-America programs

seems in order.

The PPI might consider redefining the area college

programs to better fit multi-segment definitions,

with special attention to "adult" prOgrams. Adults

enroll in all programs,; thus `short -term hnrichment,

recreational, and coniinuing education rograms

need,a more appropriate designation. the CEU may

be more consistentiy utilized to help 4rea colleges

"track" the pa4.-ITmetnon-credit lea

The DPI has a special responsibility to provide

lifelong learning opportunities p gll Iowa

citizens. Thus it should take a leading role in

assis mg the HEFC in planning, kn /conducting

256
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follow-up studies of learning needs, in developing

data.base, and in actively seeking out joint

programs With private colleges, industrial firms,

business schools, and community organizations.

Attention should be paid to the aemonstrated

needs for technical,and industrial trades

opportunities.

The Higher Education Facilities Commission

We suggest that the Commission adopt the'SLIB

management information collection system in concert

with the segments such that planning alternatives

and their consequences are clearly revealed, and

expand the data base to include a continuous:

monitoring of public opinion and preferences through

a polling service.

Objectives based upon analysis of these data sh6uld

be formulated, and annual reports should be made to

the public on progress in meeting those objectives.

HEFC should monitor progress in meeting the re om-
.

mendations contained in this report; convene anning

meetings on each objective and assist in devi0 nglthe

means by which the triple goals, of a)balancing

opportunities, b) expanding opportunities, and c)\
0

providing supporting services are met.

HEFC should take a leading ,part in discussion with

the education "periphery", the business community,

257
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labor; external validating institutions, the

'state legislature, andj)ther important partners

in the business of serving society's learning

needs. The goal of these discussions should be

the realization of lifelong leaiming opportunities

for all hitizens.

If.s wor able plan for a statewide external degree

program, oontaining,provisions for home=based

study tow rd personal goals, credit by assessment

and validation, counseling, and other supporting

services does not emerge, consiflerafion should

be given to setting up a separaWinstitutioq

/" similar to the ICC proposal, buticontaining some-
/ ,

what different operational arrangements.

TheComm ssion should monitor the efforts each

segment as made to inform the public of non-

traditional opportunities, programs and services,

and consider providing additional public infor-

mation assistance itself.

Consideration should be giyen to the Commission's

role in developing a financial aid fund for adult

part-time learners (especially lor the homemakers. 4

who want to turn to a new.career;.and the low income,..,

O 111.7 prelvious education groups.in the Iowa population).

25$
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The Private Business Schools

lar

.1

to-Consideration should b 'yen to adjusting

programs to include part-timeolder, hoMe-based

learners from a'wide region.

Agreements and contracts with colleges,

firms, labor unions, and others to provide for

these new learners'ought also to be considered.

Work-study and cooperative arrangements with

major, employers (including municipal workers)

might be developed to reduce the cost of

business study for individuals.

The State Legislature and The Governor

The'educatiOn staff of the governor'soffice

and the legislative committees concerned with

voik and education should become familiar with

the concepts of lifelong learning and convey

these ideas to their respective policy makers.

Special consideration-should be given to

public policy alternatives for portions of

the Iowa population who may need further

education and learning opportunities. to better

themselves and their Life circumstances.

This includespotential,new learners from the
4

presently unemployed; and low income, low

previbus education. citizens.
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. Legislative alternatives should be debated

that would effedtively reduce the4ost:of

further education for low income adults.

These debates should include: .1) ways of

providing incentives for banks to lower

interest rates for educational loans; 2)

the development of public policy legislation
P

in:assisf working adults to partake of

recurrent and intermittent education at

_various times throughOut their lives; and

3) the consideration'of incentive support

for pbblic institutions which demonstrate

a commitMint_to lifelong learning.

Special legislative consideration ought to

be -given to the idea of using public financial

aid funds to equalize the cost of education

for working and part-time ,learners who.choose

to continue their education'in private

institutions.

The most immediate need is for the legislature

.

and the governor to recognize The Higher

Education Facilities Combission as the single
..

statewide postsecondary.planning and coordinating

agency in Idwa, and to provide the additional
,

financial support necessarylfor the Commission

to carry but the important role outlined' for

it in -This report. '

26Q
- 250 -

3

f-



rip

SUMMING\UP

Qe began this report with .a qdt)tation from a housewife

in Ottumwa. Since i should be clear to the Zder that we

fully agree with her, we shall repeat Lt:

rejzlly feel that'aZZ people at aZZ times
should have access to ,educational opportunities.
Plen,YOmed, young, old and anyone: else. who wishes
-to learn 5'makes a committment to want to learn
shoUld h ve'the opportunity. All modes of
communi ation should be used and aZZ segments
oL life and living problems should be offered.

t the start'of' this ,final chapter, we Osed projections

of the learning populationin the year 2000 to. emphasize

0

the potential magnitude of the natio enroilient. For Iowa'

this projection holds trte.in,spades. The demographic figures

for Iowa project that an An largdr percentagedf the popula-

tii in 2000 will be adults and/Or retired than is likely to
.

44k.

b4 true in all but a handful of,,ptat'ds. Thus the plannihg
t.0,1

or educational seTvieps to thkt large gioup-,of aitizens',..the

nontraditional( learner o.f. 1976 -. should b *the.primary obiective

c 4 .

of most educational institutions and organizations. We have'
t

tried to set down the elements of those'services,'and to point

the way for various segments of the post=secOndary community.,

'to cope with these poplilatiorivciangesl

o

If Iowa is successful in adatoting,its educational enter-

prises to thiS end - And we, fully expect it will be,

4

fl

Oa,

.

has an 'entO.able history of'success in thiOarena - t e nontr
. Or,

itional learner will not only be well served, he will indeed have

become the. traditional learner-n the third era of American

higher- education. 201
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SUEVE)
(State Sample)

LIMOS SUPPLEMENTARY QUESTIONNA1Ri kNSTRUCTIONS

This questionnaire will be either inserted inside of th Iowa Poll questionnal-eor
witl stand alone and be asked Is a complete questionnai e in itself.

WHEN INOLUDEO AS PART OF TOTAL IOWA POLL....N AJP

Ask the questions in this section after quest.on 200 on the main questionnaire. This
section is very important and must not be left out, After completing this sec-.'on
(question 315) return to ,the control section, question TOO, on the main quest onnaire
and complete the interview.

WHEN ASKED AS A SEPARATCOUESTIONNAIRE

Most assignments have additional supplement.,ry marketing uestionnaires with nc white
questionnaire attached. Introduce yoursel* by ihinq your Jsual Iowa Poll idencificitlor.-:
These questionnaires are self - contained and inc all ne essaryI control ques_c.--4ons.
Wh n this questionnaire is asked'as-a separate unit, qu 315 is de-l-ete-c-1.

INT ODUCTION

Oue tion 301

THE ,OUCSTIONNAIR

Read,the'iintroduction exactry 'as written. 0 not skip it as it is

important for the respondent to underseand'the.topic.

Read the list and check theappropria b3x Jf respondent ansv.4rs "no"
to all of them: check "no. not now a Student ".

.41

Que Con 302 Read the list and check only one answer. If 'respondent ans.ers "no, not
now interested in engagihs further)earning", skip to,questicn 31,2,
otherwise continue with question 303,,

Use CARD A with this question. Give the respondent time to loot over
the card, do not rush them. Record'as many answers as the respondent
gives.

QueStion 303

Question 304 This is a long question, take your time with it. GiVe respondert time to
look over the Card. Do not rush them. Use CARD B and record a ''responses
given, Be sure to mark the correct box which corresponds to the subjects
mentioned by Ihe respondent. Ignore the numbers to the left site of the
box, they are for office purposes only. This question continues on
page 3.1

Ouestion-305. Again use CARO 8 with this qu ion, You may have to read back to the
respondent the choices they ma e in 304 in order for them to ansaer this
question, ae sure to write in the name and the number of the si.Dject
chosen. Following this question is an introduction to questions 306-311.
Retcf it to the respondent and insert the subject chosen in question 305
in the appropriate soot When reading this introduction.

Question 306. Be sure the respondent understands this question, you may have repeat
it. Do not read the list, just check the one closest amount.

Ouestion 307' Do not read the list, just check the category which includes the responde-ts
answer.

267
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Question 308 If respondent ansAers "yes", ask,the dependent part and use C.:iftp C.
Record only one answer.

-,-L
Ouestjon 309 Use CARO 0 with thiscaTfion. Record only one answer.

..,-

,Question 310 Read answer from question 309 in space provided in_this question. Use,
CARD E with this question. Record only one answer.

Question 311 This question has two partsbe sure to ask both parts and record an
answer for each part.

Ouestion 312 Ask everyone this question. Use CARD F and record as many answers as the
respondent gives. If the respondent mentions some other way of learning.
check the appropriate box and write in the answer in the space provided.

Ouestion 313

Question 314

Question 315.

Use CARD G with this question. 'Do not rush the respondent an record as
many answers as the respondent gives.

Use CARD H with this question. Record all responses given! If respondert
has another reason, check the appropriate box and write thatareason in
the space provided.

Read the transition phrase for this question. If.the respondent has an
opinion, ask the dependent part of this question.

NOTICE. This question is included only in the questionnaire inserted in
the regular Iowa Poll ballot. This is intentional.

Buff questionnaires included with white questionnaires:

After completing question 315, return to the control questions (q. 100) on nage 4 of
the white questionnaire and complete the interview.

0

Buff questionnaires not included with the white questionnaires (self contained)

Continue with the control questions numbered 400 through 405 and complete the required
information on page 8 of the.buff questionnaire.

GENERAL

The questions in this section are longer and more involved than the normal- Iowa Poll
questions. Take your time both ilT-reading the question and in getting a response. Do
not rush the respondent.

2 6'8
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OUTLINE OF 101A POLL
SAMPLE DESIGN AND

RESPONDENT SELECTION

The ACC personal interviews were conducted among state-wide Iowa adults (18 years and over)
in their homes by professional, independent interviewers.

The sample Aesign is a multi-stage area probability design, constructed to be representative
of all Iowa households.

Using the 1970 Census as a source of household and population statistics, the stages of selec-tion are made as follows:

1. Sample locations (cities, towns, farm locations)
a. Therseven metro counties in Iowa are automatically included.
b. Selection of other cities, towns, and farm interviewing locations is

made by a random, stratified process from geographically grouped county
clusters.

2. Interviewing segments (blocks or rural townships)
a. 1970 ensus block statistics are used where available, to insure random

selec ion of census tracts and blocks.
b. In the absence of block statistics, blocks are randothly selected from

city to hone directories.'
c. Townships are selected using probabilities based on the number of house-

holds in the township. Farm selections are In turn systematically chosen
from townships.

3. Households
a. Interviewing starts at an assigned point on a block, which is rotated

throughout the sample. The interviewer proceeds counter-clockwise
around the block until a quota of four interviews per block is reached..
Two call-backs are allowed._

b. Farm interviews move counter-clockwise around farm sections, calling
on both sides of the road, until their farm quota is completed.

4. Respondents
a. One respondent 18 years or over is interviewed per househOld.
b. The interviewer first asks to interview the youngest male (18 years or

over) at home. If there is no male at home, then the oldest female (18
years or over) is asked far.,

c. Interviewing is conducted after 3:00 p.m. on Monday through Friday and
all day on Saturday. There are no time restrictions on farm interviews.
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IOWA. Ma:1Mo inion 8ur \icy

Unanalyzed- total e. centa

Added

OS

The next series of questionS has to do with yo possible interest .in f.-ther
education for Yourself -- education that coul help you in your job or in other
ways help make your life more satisfying or p oductive.

301. First, are you\in fact engaged at the' present time in any kind of educat on
beyond high school? (READ LIST; RECORD ONLY 0 E ANSWER)

4 I :t, a full-time student
3 2 Yes, as a part-tiMe student taking at leas one course for credit) toAard

a degree or certificate
2 3L_ Yes, as a part -time student taking at leas one non-credit .course
91 4 Lj No, not now a student

1.

302.. Within the next two years, would you like to enq ge in some form of furt-er
learning beyond high school -- for example, take a course or begin a oro;ram
of learning, either for credit or not for credit (READ LIST; RECORD ON_Y

f'"A ONE ANSWER)

-__
12 1 71Yes, would ilike to engage in further learning nd definitely plan to do so
1A 2 77Yes, would like to engage in further learning ut have no definite panp'anc5 yet
6 3 r9Possibly, but difficulties would have to be ove come
64 4:No, not now interested in engaging in further 1 arning

1
IF "NO",,, SKI,P TO QUE0.10N 312, OTHERWISE CONTINUE KITH QUESTION 303

303. (SHOW CARD A)- For which of the reasons listed on this\card are you inte-est
in further'leSrning? Tell me all the reasons you would consider importa^t i

eta your decision to pursue further education. (RECORD, AS MANY AS RESPONDENT MENTION

---
. ,

35 1. Meet new people, qet away from daily routines, get involved in
something new ', 1 r"

29 2. To work toward a degree (to resume coflege work that was inter-
rupted, r example) .._ 2f

65 3. To be b ter informed: gain new knowledge, cultural enrichment, etc...3
54' 4. For personal satisfaction, personal happiness 4 r
20. 515. To deal more effectively with personal or family problems

24 6. To learn more about how to solve community problems, or to bring
about change in the community 'i, 6 7

51 7. To improve my incolie 77
r'''

41 8. To prepare for a job (or a new job) 8

17 9. For a job requirement, to perform the job better, to get a
,

Trootio- 9
1 10. Other reason not listed above.., 4 od X

...,

..

... l I. Undecided R `-'-'

270
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304. (SHOW CARO B) isted on this card is a wide variety of subjects and skills whiGll
people might wi h to study or learn: If you had your choice, andAidhlt have toworry about co , class -scheduling, or your normal responsibilities, which of-theseinter t nough to spend a fair amount of time learning Ahem? Tell me.as many

tctal
iqf

1. AGRICULTURE, including farming, agronomy, animal husbandry, ;:orcentages:
farm economics

2. ARCHITECTURE, including city planning, landscaping.

1!

3: BASIC EDUCATION, such as reading skills, bas lath, writing, etc

.

/-

4. BIOLOGICAL SCIENCES, such as biology, botany, zoology; basic

5.

q-

medical sciences
4 r

BUSINESS SKILLS, such as typing dictation, filing; bdokkeeping,

3°21accounting
4 5 7 626. CHILD DEVELOPMENT, such as parenthood, child care 6 11 22

7. CITIZENSHIP, including American Institutions, civics 70 78. COMMERCIAL ART, such as design, fashion, graphics 8 0 159. COMMUNICATIONS, ARTS/MEDIA, including journalism, radio & TV,
advertising

.

.

9 017TO. COMMUNITY ORGANIZATIONS AND PROBLEMS, such as local government,

12. CONSUMER EDUCATION, such as money management, buying, credit, home
economics

II. COMPUTING SCIENCES, such as data proces4ing, programming, statistics.:1 1550

school issues

13. COSMETOLOGY, includiqg beautician training, styling, barbering 3 r" 7
14. CRAFTS, such as weaving, pottery, woodworking

, 4 _J3115. CREATIVE WRITING,- ----- ----,-_=.----
..

16. EDUCATION, teacher training for certification
17, ENGINEERING

. iElliZ18. ENGLISH LANGUAGE TRAINING
8 n 5

19. ENVIRONMENTAL STUDIES, ecology, conservation
20. FINE AND PERFORMING ARTS, such as painting, music, drama, dance,

,

1:2152
photography, filmmaking ,

X 7

22. FORESTRY, including ranger training 0 15
: 15

21. RIGHT TRAINING, including soaring, ballooning

23. GARDENING, cultivation of.flOwers,"yegetable fruits
3,ci _,,,,

-----'i-n-------td=i 9

24. GREAT BOOKS , r ,

26. HOME AND APPLIANCE REPAIR, maintenaivce
,

25. HISTORY, such as European. U.S. toostitution...../.

6 '23'k ''i--,,,27. HUMANITIES, such as literature,'poetr'y, art S. music appreciali n, o

philosophy, classics
.., . 7 0 1528. INDUSTRIAL TRADES, such as welding, carpen y, electronics .4 0 1929. INVESTMENT, such as financing, banking, stoc -.bonds 90-19 430. LABOR AND INDUSTRIAL RELATIONS, uni ns, cooperlikti e. X[1, 8

31. LANGUAGES, such as French, Chinese, Spanish , 10 1732. LAW, including paralegal 20 833. LIBRARY SCIENCE
4 n 234. MANAGEMENT, business administration, hotel management o 4 535. MEDICAL TECHNOLOGY, such as dental assistant, X-ray' c,

. 5 LI36. MEDICINE, including' dentistry, osteopathy, pharmacology

6
37. NURSING

7 1238. OCCULT SCIENCES,.such as astrology ESP, tarot,' telepathy, etc 8 639. PERSONAL PSYCHOLOGY, such as enclOWer -groups, awareness training,
understanding emotions 9n lo40. PHYSICAL FITNESS AND SELF DEFENSE, exercising, karate -, XE: 24

as you want. (RECORD ALL THAT RESPONDENT MENTIONS)

- 262 -
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304. Continued:4,.

41. PHYSICAL SCIENCES, such as physics, chemistry, math, geology,
astronomy 1 r 6

42. PUBLIC AFFAIRS, such as current events, World problems, politics 2

43. PUBLIC AND CITY SERVICES, such es fife science, law enforcement,
sanitation 3

44. PUBLIC SPEAKING 4 n 9
5 EM1°

,etc 6 rl 13

7 El 13

810
9 ri 25

45. REAL ESTATE, INSURANCE'

46. RELIGIOUS STUDIES, such as Bible,,comparative religion, yoga,

47. SAFETY, such as first aid, home or water safety

48. SALESMANSHIP, MARKETING
49. SEWING, cooking, home crafts

50. SOCIAL SCIENCES, such as economics, et tudies, gove nment,
psychology, sociology

1. SPORTS AND GAMES, such as boat fishing, golf, swimming,

X016

tennis 0 .
i x125

52., TAXATION, tax law 2 rl 14

53. TECHNICAL SKILLS,. such as auto mechanics, TV repair, drafting,

machine maintenance . 3 ri 14

.54. TRAVEL, living in a foreign country t+ 24

55. OTHER CHOICE NOT LISTED ABOVE 5 4

305. (CONTINUE-TOSHOW CARD B) Which one subject or skill, of those chosen in the
previouslquestiop, bre you most ITTly to study or learn in the next two years4
if it were conveniently available and economically possible? (WRITE IN NUMBER
AND NAME OF SUBJECT CHOSEN)

7Number), (Name)
,4 , . 4

k

The next six 'questions refer to the subject or skill you have just1chosen, which was
(READ NAME OF SUBJECT CHOSEN IN QUESTION 305, AND ASK QUESTIONS 306-311). Keep it in

mind as you answer them.

306. Regardless of how Long this skill or subject 4 l rl Not willing or hot ableble
normally takes to learn, or how 'costly you expect to spend anything
it might be to learn it, how much money would you 5 2 0$1 - $25
actually be willing to spend 6 acquire this skill 4 3 CJ$z6 - $50
or knowledge? I am interested in the total amount 7 4 $51i- $100
you feel this 4s,worth to you to learn. (DO NOT 9 50 $101 - $300
READ t.1ST; RECORD THE ONE CLOSEST AMOUNT)\, , 9 60 301 - $600

$601.- $1,000

307. About how marry hours per week altogether would
you ant,to devote to your studies to acquire

knowledge dr, s1111, including class time,
homewor , travel time, and,so forth? (Q0 NOT'
READ $T; RECORD THE ONE CLOSEST AMOUNT OF

, 263 -f

272

12 8 0$1,001 - $2,900
;ZO 90 Over $2,500
21 X 12 Not sure what I am'

willing to pay

18 1 0 5 hours or less per week
18 2 0 6 - 9 hours
24 3.0 IQ - 19 Hburs
1Q 412.20\e '29 hours

6 5 Ej 30 - 39 hours
17 6 0 40 hours or more
7 7I0 Not sure'how many hours



9

308. Would you want ,to, earncred t toward a degre4 or 65 10Yesl':
certificate for the study you chose? A .32 2 No

3 30 Ualecided
.

* IF "YES", ASK. ,What Ic:rlid of degree or certificate are you interested in? (SHOW
CARD C; RECORD ouu_oat ANSWER)'

.

.

15 1. A stateTen,Cof satisfactory cnpietion of the course pr program,
e.g., for possible use :n job advancer.int

.. 1

11 2. A public school certificate that would permit me to engage in
teaching, counseling. special education, e,tc

2,- ri.

15 3. Certificate or ticen* needed for other specific occupation

/(beautician, electrician', real estate salesperson, etc.) 3 7
7 4. AA, Associate of Arts, community college degree 417
15 5. BA, Bachelor of Arts, or other four-year college degree .5

if, 6. MA, Master of Arts, or other Master's degree 61-.

10 7. Graduate or professional degree (Ph.D., M.D., Law Degree, etc.) 7 F1' N
5 8. Other. dcgree or certificate not mentioned here 8(1
5 9. Undecided ' 9 El

..,
,

309. There are many princes people can go td study or learn. In View Of your workland
family commitments, life style and so forth, where would you most 1.L1,,y be able
to engage in learning the subject or skill you have chosen' (SHOW CARD 0) Assume
that all the locdtions listed bn the card are fully creditable toward a degree, or
for satisfying whateveP reasons you have for pursuing further learning. Please-.
indicate the pone institution ar place you feel is most appropriate for .,rou. (11CCOIW.
ONLY ONE' ANSWER)

t
.

7 1. At home, through correspondence courses; radio or TV courses,
or a combiwition of these. . i rl

, 2 2. At your place of work. ,.....20
1 , 3. With a private tutor,

364., b.. At a new type of cc Ile, v4icrc one doe.oainly
i , .iii:r/a stuif

to:,Ph 'n'i .7,.,,-I wptcos sh timc with other 1.-,,,Ir-qr,, a
"_C' le.:1 wit-,,it wslls"..,... . ... . ... . . .4, n

1 5. At a 'ibra-y-, museum, YAr.t, church or other comrolicy ag,n!, ..-5 0
.

.
k

12 6. ," an rr;e.u't ,t1rairri center that would be Located from five to
dirty ,-,11n from your home-

. x4 6
p '' 7. At a io,Ecl high s'o'ot,

. .. .... . ........... r. ,7 D
1"3

7 . 8. it a pri,...., ,.ocati or ', trade, or business school. 8
22 9. AL you, ree. co. munity or J: .cc calfc2e campys J ; -1

IC 1o. At a oe;6t college or university, d.O. t .. Xi::

0

.....x.
13 11. Ar a c, of the three Pc:cts (State) Un.versities.i;1 It.

12. t d univer:ity, or 50'7)1 ir 4 reighborill or other state 21.;
1 13. arothcr place not listed JboVe

. .3
6 )4. Undecided , s

. . .14 0

213



310. (SHOW CARD E) Which of these is the chief reason for your choosing (ANSWER GIVEN
IN QUESTION 309) as a location most appropriate for your further study? (RECORD

0, ONLY ONE ANSWER) '

--g .

46 1. Convenience 1

23 2., Programs are offered that I Want
)

? 0
0

2- 3. .Prestige of the institution 30
5 4. Cost i

if

8 5. Will be most comfortable with the people -- instructors, students P

,s,"' ' -- there., . 50
6 6. Will generally enjoy studying there the most 611

..

5 7. Other reason not listed above 70
(Undecided = 5) ,.

311. If you were to decide today to pursue the subject or skill you chose earlier

75 (a) Do you feel you know who to 17 Yes, I know who to see to get expert advice'
18 see to give you expert advice 2 C.] No, I don't know who to see

7 about learning opportunities 3 I'm not sure Who to see '

80 (b) Do you feel you know where 1 Yes, I feel I know where to go to sign up

16 .7 2 No, I don't know where to go to sign up

4 3 I'm .not sure
,

This is the_end of the questions specifically related to the subject or skill you chose
earlier. The last questions are about 'your feelings about education in general.

ASK EVERYONE:

_

142.' Whether or_not you plan to pursue any further education, in the next two years, there
.,are a number of ways people can study or learn. (SHOW CARD F) In view of your wor.
and family committments, life style and so frirth:whjoh,of the ways fisted on 'this

V;)
card are possible and appropriate for you? (RECORD,ALL THAT RESPONDENT 'MENTIONS)

., .

1. On-the-job training - sponsored by-youremployer 1 0
,6 2. On-the-job training - sponsored by your union or cooperative 20:x
14 3..,LeaTnIng that combines,work,experience together with meetings with ,

an instructor-and_other-students t ..3r-1

12 4. Conventional classes that meet'during the day at the nearest
college campus. . . ..44

tm 5. Conventional classes that meet in the evening at the nearest
college campus .

,, .....5 0
Classes during the day at a location' within 5-30 miles from mNOur home.6 0

20 bases durfng the-evefting-al-a Itication within 5-30 miles from

your ,home.......... : . . .. ." 7 0
,6 8. Classes held only oh veekends,at a location that is convenient to you 8 0

9 9. Courses u`sing teleOsion or radio, with occasional meetings with
your instructor . 90a

5 P0. Courses by newspaper Killt.

13 11!. Independent study or projects, in cOnsultatiOn with,an instructor
A I 0at a convenient time andplace ' .

16 12. Correspondence study at home , 20
5, 13. Private lesspns 10

.. .

.., _ c- rl" enc4).1 Ii.int' after- ha,Igro"-1 -....crtl -14 0
2 14. Other way of leatning y

-(Please tell the interviewer What' you 'have in mind)
23 15. Undecided

one = 6)

274%

265--

sets 50
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113. (SPOW CARD Listed on 'this card are various services that could be provided by

a comprehensiye adult education procram provided by a college or University. If
you decide to continue your eaucation, which or these servicesdo you think yoa,-

cf>. mightl'Use? (RECORD AS MANY AS RESPONDENT MENTIONS)
....-S

0 ' t

17 1. Take,a course or other program of learning
.,, _,, , '''''''' 106 2. Receive trainingvin basic skills -- rea ing, writing, basic math,

English language:)
\- 2 FI

9 3. Use a location pvbvided'by the program as a place t study 1 ' 3 08 4. Discuss educational' or career plans with'a staff tuber )40
6 5. Personal counseling to help you solve pe ona or family prob ems 5i112 6. Obtain information about educational op ortunities in the region

-- where to find courses; how to use libraries, museums, etc.;\

''where to take equivalencrexaminations; and so forth An
7. Have the program staff evaluate 'yarning that you have obtained

outside of coll?ge -- through self study, on the job, through
volunteer work, military experiences ana the like for possible
credit toward 1 degree or certificate

78 S. Testing to obtain advanced standing in a program of studies 8l14 9. Testing'bf0strengths and waakresses,im various subjects or skills.'
9 r...7112 10. Have the program staff assess your personal talents and competencies

-- for potential:personal growth, for living a more satisfying
life, etc

= X F.10 11. Establish a file or l'-egistry where you can send evidence of all
your educational' achievments and perhaps your job experiences,
and through wkichthe program can issue transcripti,to schools,
employers and others at your request n5C 12t, Not interested in using-any Of these services .2

314. (SHOW-CARD H) Which of these are likely to be important reasons why you might
,

not enroll' -in some kind of study in the,next twoyears? Please indicate any
factors that might preventyou from pursuing further education for yourself.

1-7
(RECORD AS MANY AS RESPONDENT MENTIONS) , .

.

29 1., Cost' (tuition, fees, books, transpoftation, etc.) 44.4r

9 2. NO college near enough thStoffers the courses I want
9- 3.' Courses that are available don't seem useful or pradtical to me
5 , 4: Courses that are-available are not interesting to me.
e 5.° Courses I want are not scheduled-when.I can attend

24 6r My responsibilitiesat home prevent,ime from attending
v ,

.

A,19 7. My job responsibilities prevent me from attending 7
cc6 8. Transp rtat-r0h problems
10 9. Childtare problems r-,

2 10. I don't krlowhow to geyenrolled, whePe to get informati4n, etc... xi
..,..

- 11. I don't think the instructors will,understand my learning needs ' -

and problems . 1 r
10. 12. 1 don't have any reason or need for further learning ') 0211

i , .-, . .

.'9'. 13. I don't think I have enough energy or staminato continue my
a. education

' 0 ,

,-

,3 r-
4 14. I'm not sure (.could dip pe work , . ,.. 4

23 I5.' 1 'thillk maybe I'm too of to*go back to school , 5 7
. ____.,1 , 16. I am no longer interested, in any more formal schooling

. 6
,..,3 17. Other reason, .!..ce repponsos bplow after bmkj,roild (,;-1 ,.t1 7

',1

, -------

..

7 -2,.,
.

('lease tell the interviewer)

.

,

t's

'Zc*..."

8 n

41° 275.
-7,266 -

A
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SAMPLE COMPOSITION

(

The f611vaing table illuslrates- the demographic composition of
the respondent's taking part in this survey.

Occupation

Professional
Mapagerial
Xericl.
Sales

Craftment

Operatives
Laborers

Farmers

Unclassified
Service Workers
Retired
:Unemployed

Widow not employed

of prirciple wage Palmer in family

1 Oh

8

8

3

14

7

6

15

3

3

2'

4

Sample Base (806)

Educat-i-o_n of respondent

. .

Grade 1-8 : 1 16%
9-11 High School'

) 1'2

12 (completed high school) 38
1-2 years college 11

3 years college 4
Completed college 9
Beyond qollege
ade, vocation; business

lool

.4

6

-/-

Sample:, ;ase (805)

18-20

21-24

3 0734

AGE of restordent

4%

9
12

10

0 0.

35-3'9

40-44
45-49
56=54,

'55-64
65 and over

ti

7

7

7

7
15

22

16
Q

1,

1 t

Sample le Base

,4,1-267 r '

4;4 276 A

(806)
A

o
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LABOR GROUP AFFILIATION

Yes, Union 23%
..i.

Yes, farm association 4
Yes, business association 4'
Yes, service club 5
No, none of these 67

Sample Base (803)

INCOME of fam57y laFt, year

Under

$5,0001"$9,000

510,00 -$14,999

S ,000 and over
,000-$24,999

Refused

7,

Sample' Base

Ory,

21

29

18-

10
8

(755) .

SEX of respondent

Male
Female

Sample Base

484

(805)

RESIDENCE '

0

Metro (over050,000 pop), 30Z
0 City/Town

72Farm 18

"0
-Sample,Bae (787)

*

277
-'268

A s

ti

1'
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openg-Ended Questions

(Summary .of responses)

,Question 312:

0

This question contained the alternative "other way of learning" which was
checked by 2 per cent of those responding (14 cases). A special hand tab..
made/of these questionnaires resulted in the following:

1

Response Number Of Cases

Self teaching 3
Company financed classes 2

One day seminars 1

No response given 8

Question 314:

I H
Thia question contained the alternative "other reason" which was checked
by '# per cent of those responding to this question (26 cases). A special

hand tabulation was conducted on these questionnaires with the following

results.

Response Number of Cases

No reason not to continue 5

Currently in school
a

-..,

3

No time 2
When I needed it, I couldn't get it. 1

Religioui convictions . 1

Can't go for two years 1

Would take only for fun 1

CoMpany has own school 1

No response given 11

4

269

27

4
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Atdwestern Pc nal Offsco

4'

Dear-

Col epee EntranerExaminationBoardo
Grove Weal, Evanston, Ilhools.60201
1359:J89

, 0
ry

tobe;-20, 1915
9

-SAMPLE COVER LETTER A
INSTITUTIONAL 'RESODi
SENT TO ALL IOWA, INSTI

QHESTIONMI "

IONS
0 p

c't
o

0

Ina recent let,terSeptember 11, 1975) to you,4 Mrs: Willis Ann lff , Executive
Director of the lligher Educational EaciIi ies Commission of the'S ate.x1f,,Tpwa,0out-
lined plans for a statewide study ,p e nat.-typical Student in rove. The project,
funded by the U.S. Office of atuca explore the demand for specific pro-
grams for the non-traditional 'student and' the general knowledge of such programs
already offered,'

-
The office of New Degree Programs, an office join 1 sponsored by the College En-
trance Examination Board and Educational Testing Service, -has...keen engaged to
carry out research in connection with the study. One of our.asSignments is to in-
ventory the many programsalread.y functioning in Iowa to °serve the non-traditional
student. ,We would like o request your assistance in this aspect of the data collec-'?
Lion by asking if you wou ha merntler of your faculty or administrative staff
most familiar with such programs at your institution complete the enclosed ques-

*

03e

tionnaire. . ,

In order for us to.facilitate he completion of the questionnaire, would you return ,
the enclosed postcard, giving s the name and title of the pertory who will be supplying
the data. We intend to hold "our workshops in the' State during the week of November
3 - 7 to assist in interpret ng questions peAaining to the data being collected.
The attached sheet indicate the dates ,times,,anci locations of the workshops. You
might like to know that co urrently with this Inventory of Institutioffal Resources
the Office of New Degfee s udy team will be conducting a <field poll of both prospective
students and currently en oiled students, to assess the interest in and satisfaction
with such programs theOU out the state.

We appreciate and than you in advance for yOdr cooperation. If we can answer airy
questibns about the pr ject , please contact either: of us. 4

J /f\

/61

IBH H:bod

A

I. Bruce Hafnilton
Educational Testing Service
Prbject Director
6092.921-9000

6 6

ROT E. Halladay :6 6

CoLrege Entrance Examination Board
Project Coordinator 0, ..°

312-869-1840

..

) .

P
rs

A nonpr,)fit educallorial asocs.ation serdng students, schools. and Colleges through prRgrarhs esignPitortanripd4alionilopportur ay

"ef

i
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. SURVEY OF IOWA INSfITUTIONALIttgODRGES ,. t-_, a-

FOR N N-4RADITIONAL \EDUCATION t';_,,. .7_
:

7- -,,. ;,

SCHEDULE OF WORKSHO?SFOlit TiOSE IgifOLVE't .
. WITH.COMPLETIOkc:z THE QUESTIONNAIRE`

4
'

t '0

The frIllowing sessions have been established for personnel involved in the compl?tioia
of the survey questionnaire. Attendance will facilitate understanding of the intentof
questionnaire items and agreement on definitions. If for some reason you are riot ableto attend one of the sessions but have questions, please feel free to contact either biuce
Hamilton or Roy, Holladay (see covering letter).

MEETING SITES AND DATES

Private Institutions Thesday, Novembei4 10:00-12:00

C 4 Drake University Coordinator: Dr. Phillip Langerman/

1

Area hools

Des Moine

'ORegents Universities

Ys
ea

r

esday, November 4 1:00-3:00
ea Community College, Ankeny

Coordinator: Dr. Paul Lowery

Wednpsday, November 5 10:30
University of Iowa) Iowa City

Coordinator: -Dr. Robert Ray

Business Schools

American

4:

.
'blur day, November 6 ; 1:00 -3:00 ,.-

Institut .pf Business, Des Mpines .
.

.Coordinator: Mr. Keith FentOn, Preiident .
t ...,,

. . 1

0

0 `180

..
,

-0- 40,
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SURVEY. OF IOWA

INSTITUTIONAL RESOURCES FOR NON-TRADITIONAL EDUCAT ON

SPECIAL PROGRAMS FOR NON-TRADITIONAL STUDENTS

The Iowa Higher Education Facilities Commission wishes to know if your institution offers any specially-\ designed programs', coo.?ci on new oeunconventionaL form* of education free of the time or place limitations
of tiaditional classroom instruction. '(Programs:' refers to a collection o offerings around some common
purposne or structure. Queiiions of definition will beresolved either in wo kshops or through communica-

otion with ,those responsible for the Survey.) They may be unconventional in y of thefollowing ways:

Typo of Student Enrolled - such as working adults housewives, young and older adults sotiveted to study
independently, or others who cannot easily come td,the campus or do not wish-to devote full-time to class-
room work. (Full-time is defined As 12 or more 'Semester hours.)

Location of Leaning,Expeience - such as regional center offerings, field work, home study, or other
off-campus programs.

Method of Instruction - such is mon-lecturc or non'classroom teaching and learning methods, distinctive
from those common in higher education.

The content of the programs nay either be different from or the same as conventional courses ox programs;
but in either case they must be programs offered for non-typical groups of students or at an situsual Iota-
ion or in a novel vv.

If your institution currently offers no such programs, please skin4to Question 26,inside.
4

If your institution is planning such programs, there will be an opportunity 6r.yon to report such plans on
the last page of this form. ie

k

TROCRAMS TO EXCLUDE

-You do not need to nentiod any of the figiowing tyke, of programs:
4 '

2\ Ong -timi Programs - such as one-shot weekend4workshops and non-credit lecture or concert series.

-Celventional Programa for Regular Students = such as interdisciplinary msjor;, cluster,colleges, independent
study for full-time students, Xanuary idiersessions, and reme0iil,or,compensatory education.

'
. r

0Professional-Programi at the Graduate.andPrbfesiional Level - such as continuliiTialtskolege14 engineering
management developMent programs, graduate education prograulgtc. 0_

,

jf

tl

to 4

.

\
,

...... I,

.
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,LIST OF

NON-TRADITIONAL PROGRAMS: If yOUr

institution*rrently offers my non - traditional

prsgrams apart

from the
three'types'mentioned

previously, please
Identify them

belay by title or
brierdescription and

check the
characteristics that Take

each of diem
pIrticalikly

unconventional.. (87
programs deicr4beo)

,

J
A

1.
DECREE LEVEL:

Check the highest
certificatiror

degree awarded
in each

program.. (71)"
.-

21.9Z

1. Not a certificate
or Ogree

program
...-, .

2.
Certificate less

than degree
level ,

?..

9.9Z
-

3.
degree only "

.

.

. 16.62

4.
Bachelor degree only

47

5.

CraduateorProfessional degree only

1.42

6.
Other (please

indicate)

rT2.
LENGTH OF PROGRAM:

Check the
amount of

work,required
for completion

of each
program. (If time and

credit ho4ra
differ, reply in terms

bf credit
hours.) (68)

I. Leis than six months

13.22

2. Six months
to one year

(up to 30
semester credits)

19.11

3. Up to two
years (60

semester credits)

30.92

4. Up to three
years (90

semester credits)

5.92

S. Up to (Our
years (120

semester credits)

30.92

6.
Other (please

indicate)

0
3. FOCUS OF

THE PROGRAM:
Check all the

areas of
content that

are emphasized
in each

program. X87)

I.
Same content

as traditional
curriculum

54.02

2.
07upational and

career orientation

40.22

3.
General or litTal studies

27.62

A.
Social problem's

(ecology, etc.)

9.25

05.
Recreation or leisure

activIties

2.32

`*6.
Other (please

indicate)

.

4. PRINCIPAL
UJCATION OF

LEARNING.ACTIVIIIEe: Check the one primary
learning site

for each progr6.
177)

I.
Main carpus

61.02

apus

.,
2.

Regional
learning or

extension center

22.I2
4.

Community canter,
agency, or

library

91.3:

3.
guineas or

industrial site
4

4, Ross

,16.51 "

6.
Other (please

indicate)

.

_1.

/73
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t.

2.*
ao.

2

6

5. TYPES OF
SIDDENTS(ROR WHOM TNE PROGRAMS

ARE DESIGNED:
Check all mcior,gro

sl. Same age students as
in Coaventionel programa

2. Military perionfiel

14.92 ,

It*

,3.? Special
stedeupatione1 group

1

k4,3.72

e4ed: (87) -

4. Hotise)4).;is

for M80(jfdtripmalimmardir0,'"'""4"

36.82,,
1

'5. ,Vorking adults

, 62.12 ,

...

6.
Unemployed and economically

disadvantaged, cp

14.92 ''

44, .

7. Pioplexonfined or beyond comuttpg,dibtance

2i 82 ',)

8. Others (pleise
identify the group)

..0

,4

46. ADE'OF PROGRAM:
Check the approxinate

number of years Each program has
been in operation. (87)

I

1. Less than one year

26.42

,

r :-1

2. One to two years

25.32 \

. , .

' 1. three to five Years

, 26.41,

.
4. Sfxto ten years .

8.02

S.' '}Sore than [Cif years

13.82 *

S.

7. 'c,URRENT,ENROLLMENTS:
Check the approximate

total number of
indIvidUal students expo

during the oirrini academic year
(September 1975 - Aught 1976). (87)

.

'.,

.

_ .

,

.

1.4 tinder

0

25!

28.72

.,,4 ,

.2. 25 to .190

16.82

3. 101,.to 500

19.52

4. 501 to loop

2.12

S. Over 1000

12.62

=

,r

r,

'r 11,

, 04'

d to enroll,

r t. PLANNED ENROLLMENT:
Check the direction

that enrollment in
each program is

expected to take during the

1976-77 academic year.
(87)

1. Much greater

;. Somewhat greater

3. About the same,

4. Smaller

9. IIIERINSTITUIIQVAL
RELATIOgSNIPS:

Check whether each
program is conducted by youriaimitutSa'alene

or as part of a cooperative
interinstitutional operation.

(07)
_.,

4-

-,

-

. ,

1. Cenducfed by
institution alone -- ,

'
94.72

1'

2. Part of a
Cooierativeeperat on with other educational

.

.:

' 10i32:

11.52 "'

41.42

43.12

3.42

institutions.
c.

3. Part of a,coepiracivt
d'pers ion with non-educational

,

organisations (builness or industrilkfirms,hospitila,

,,

unieni etc:)

14492

O c
/

. ,

0

its pO'



10. ADMISSIONS RESTRICTIONS: Please check all criteria used as admissions requirements for each program. (87)

1. Minimum age (please specify) 12.62

2. ttex (men only or women only) 1.12

3. Ethnic background 1.12

4. Low socioeconomic background 0.02

5. High school diploma or equivalent 54.02

6. Must have completed some prerequisites and/or specific 1.
training before enrolling 19.52

7. Meets sate education code requirement 11:52

8. Sexisfactory scores on standardized examinations
(ACT, CEEB, CLEF', etc.) 9.22

9. Certain rank in high school class 3.42

10. Other (please specify)
41.

11. SEX OF STUDENTS: What proportion of the students in each progralt are male (85)

1. rev or none 16.52
...

2. About one-quarter 11.82

3. About one -half 38.82

4. About three- quarters 14.12
-""-- '......--

5. All or( m .18.8%ir
"------

STUDENT AGE: Are most 761 the students in each program from any Oarticular age group./ (77) '7--
1. Information unavailable

<7--- ,6.52

2. Primarily 18 to 22 year olds 15.62

3. Primarily in middle to late 20s, 22.12

4. Primarily in 30s and 40s 44.22

5. Approximately equal range of all ages. ,11.72 A

6. Other (pleas specify)

13. CURRICULAR OPTIONS OR REQUIREMENTS: Please check all Of the following features that apply to the
curriculum of each program. (87)

1. Students may begin the program at any ire (as
pposed to start of term opli)

4

2. itteients design their own ugique program

3. Most o 11 ot the curriculum is structured or
-prescribe

4. Learning contracts e devised between students
and faculty

26.42

28.72

51.7%

fe.

4

1,

5. 'Concentration or major is requ ad

5.72-

33.32

2$,4'

-275
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13. CURRICULAR OPTIONS OR REQUIREMENTS (Conti

6. Distribution among cou;4es (e.g., general education)
is required

7. Pacing of program is determined by students
individual y

8.' Course work at several different campuses is
possible

9. Students nay earn degree or complete the program
entirely on a part -tine basis

25.32

42.52

29.r

51.72

14. LEARNING OPTIONS: Please indicate how much of each of the following learning situations is used in the
\ program by placing in the appropriate boxes a il) indicating much use, a (2) indicating so-e uze, or

leaving a blank indicating no use. (87)

(1) (2) ' (3)
1. Traditionsl,elassroom lectures

,,'' 71.32 13.82 14.92
0..

2. Tutorial

3. Programmed instruction

4. Computer-assisted instruction

5. Til'pe cassette instruction

6. Talk-bick telephone instruction

7. Close (circuit live talk-back television

8. Closed-circuit TV or'video,tapcs with no talk -back

9. Network radio or television

a10. Field work or cooperative work study

11. Correspondence

12. Occasional short-term campus residency

13. Other (please specify)

8.0% 25.32 66,7%

6.9% 26.42/ 66.7%

8.02 9210%

4.6% 25.32 70.12

0.0% 2.3% 97.72

2.ft 0.02 97.72

2.32 17.22 0.5Z

1.12 10.32 88.5

8.02 18.4% 73.6%

-4.62 3.42 92.0%

4.6% 9.22 .86.22

1

(15. LEARNING OPTION: Which of the above methods constitutes the major means_of learmint
4 program? roprIate box for each program.) 05) , ,

1. Traditional classtoom lectures 61.5%

2. Tutorial
. N

3. Programmed instruction

4. Computer-Nisi:18W instruction,

;

5. Tape cassette instruction

6. Talk-back telephone instruction

7. Closed-circuit live talk-back television

8. Closed-circuit TV or video -tapes with no talk -back

Network - radio or television

;`:1.5%

'1.52

0.02

1.52

D

in the
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15. 7' Cl?)]. LEARNING OPTION (Continued) rs.

10. d work or cooperative work study

11. Corre pondence

12. Occasional short-term campus residency

.0"13. Other (please specify)

0.01

14. reSEDULED INSTRUCTION: When' is instruction in each program scheduled? (Check aiflaSty as apply.)

1. Daytime
49.4% . 0.

2. Late afternoon and'evening
70.91

r*,

3. Weekends

4. One weekday

. 5. Blocks of sever.1 dais -iirindically

.
21.82

'.
.

10.31

9.2%,

a
-16. Other (pleas specify) !:,

_
*17. ATTRITION AND LETION: hpToximatc,11-4Mat proportionofi?udents who start each ptogramcomplete it? (8 ., 44k .

c,k
, 1. InforMation unavaila

46.52

2. All or al st all
24.42

3. About three-quarters
19.81o

4. About one-half
11.11

5. About one-quarter o.ot.
6. Few (less than 252) -mt."

1.21

18. RECOGNITIONAWAR4D: What type of recognition is awarded the aduat'e'SOl.s,ach program? (67)

1. Certificate or other non-degree award

2. Regular degree, similar tosthat awarded for conventional
programs a

I
3./ Special degree distinct from those for conventional

programs '

4. Other (please specify)

lg. ACADEMIC ADVISING:

67.22

9.0X

Who P;ovides academiC advice to studvnts ip each progrop? (85)

1. ?Acuity advisors

2. Counseling staff members

3. Adinistrative staff-.Nur

-t51 -f 7h6Z
r

or 12.92

.4. Others (please specify)
'q , ' *--, 0

*
-----':
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20. EDUCATIONAL COUNSELING: Nov frequent is academic add educational advisement and counseling? (85)
- 0

1. *Primarily at enrollment and registration Periods

2. Occasional between registration periods

3: 'Intensive and continual throughouthe program
o 7

4'. Other (please specify)

21. FACULTY: Who comprises the major faculty for each program?' (86)

'1;--Ititealt faculty, vho.teach conventional programs as veil
;00

2. Separate faculty of the institution
3.52

3. Special instructors from the community, professions,
business, inelustry, or the arts 10.52

4. Other (please specify)

22. FINANCING: What is the primary sourie,of funding for each pidgram? (85)

1. Self.suatatelec through, student fees 58:52

2. Primarily institutional subsidy' 5.9X

3. Primarily foundation or other outside grant 9.42-,

4. Other (please specify)

a
5. Combination of above 28.21°

23. (ITERATING cost's: Are the costs 'of conducting each program roughly comparable to thole for
conventional programs of your institution? (87)

5132

23.5%

26.72

86.02

1. Information unavailable

694:4:
2. Yes, generilly comparable

\

3. No, generally Zest than conventional programs 24.12

141
\

4.- No, generally mors\than conventional programs 2.32

24.' STUDENT COSTS: Are the fees to students for each program roughly comparable to lhope for
conventional programs foi your institution? (874 ,

1. Information unavailable, 3.42

2. . Yes, generally comparable

" 70.12
.

i 4 .-

*3., No, generally less than conventional programs
4

25.32'

4. No, generally more than conventional prolgrams 1.12
I .. G

25. ACCREDITATION: Whit type(s) of accteditation has been avarded to each program? ('heaye blank if t
unaccredited.) (87) 9.,

.,
'

.

North Central Associat of Colleges and Secondary Schools'
. 73.62t

%
.

2. Pro ssional Atcredit envy 3.42

3. State Ac editing Agency t 23.02
----

!,ecify)
. .

I
, .

---4 Other (plasm, '44
,,

-----..--------_
. ,,,

.

Ni k

2. "8 7
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OTHER OPPORTUNITIES FOR NON-TRADITIONAL UNDERGRADUATES

. A .
In addition to specially designed

non-traditional programs, the Iowa Higher Education Facilities Cocmissionis concerned with opportunities at
your instiNtion for young people and adults, to enroll in regular under-graduate progrxre on an intermittent or occasional basis. The following questions refer to these'opportuni-.ties. (43 institutions responded)

26. INTERMITTENT STUDY: For your undergradustet,
is continuous progress generally expected, or are leavesof absence and "dropping in"

and hdropping out" encouraged? (42)

21.4% Continuous registration or progress is expected

45.2% Dropping in and out is facilitated but not eneouraged

31.0% Neither continuous registration
nor dropping in'ind out is encouraged or discouraged

2.42 Dropping in and out is encouraged

PART TIME DEGREE STUDY: Can any student earn your principal
undergraduate degree entirely by part-time study? (41)

80.5% Yes, entirely by part-time study

4.9% Yes, although sone short
-tern intensive campus residence is required

14.6% No, but some work may be taken on a part -time bass
easy specify the percentage of part-, time work permitted)

0.02 No, full:clue study is required entirely

28. OLDER STUDENTS: Arc peop over 25 actively encouraged to enroll? (43)

65.1% Yes, into regul programs with,younger ondergraduates

0.02 Yes, but ord. arily into special
undergraduate programs lor part-time students

18.6% No active encouragement or recruitment

16.3% Co;b1nation(of Above

29. RECRUITMENT: What are the major means used
to recruit older students and other potential students(e.g., dropouts)? Check those-most used.) (43)

32.62 ,No active recruitment of older students

46.52 Specfal literature is prepared

62.8X Special newspaper of broadeast.advertisements

46.5%
Industrial, professional, military, state employment offices, d other occupationalcontacts .

27.92 Employment Counselors, welfare offices, churches, andeother non-0 cupational contacts
30.22 Special.faciittating services for adulti,(lov fees, counseling. ate ) .,.

Other (please specify)
,

30. ADULT COUNSELING: Are adult students advised and counseled by different faculty members thanyounger students? (41) ', 0
S....7d..

--,n ---

0.02 Yes, separate eounseritftics;d advisement servi&
.-

s
.6 _,--

4

/ ,c, ' -22.0% Varies (please indicate differences)
--/r'

.----;28.02 No, sane staff and services tudeate
,

_
288

Cl

- 279 -
'



,a'
.. .P l

I. f

t

,--: .
:\. .e,

31. FINANCIAL PART-TINE STUDENTS: What fiaancial aids'are available to your pert-time students?
(Check all at apply.) (43)

.

-

4.22 CreAts(scholarships fellowships, anisother non-repayable-awards)
.0'1\4'.

12.62 NDEA-loana

4

r

s.

1.

S

.

C

51.22 Federally.lazured-luang=
*

20.92 Other loans

37.22 Work-scudy jobs

,

Other, -

27.92 No financikl aids are available to part-time students
.

32. TUITION AND FEES: Are tuition and fees for part -tine students charged on a per-credit basisor a
flat-fee basis? (43) I

1 79.12-- ter-credit of unit basis

11.62 Varies (please specify how)

Reduced-rate flat fee

'4.72 Same flat fee as fuIl-time students
,.1

'33. CHILD CARE: Zees your instpution proidie child care for'students' children during classCs and study
bours? ; -

1

, 0.02 Yes, without extra charge

11.92 Yes, with extra fee,

33.32 No, but sestets in locating child -care facilities °

54.112 WU provisions exist for child care or for assistance in lockting such cars
e

34. SOURS OP SERVICE: What'services are available to,evening and weekend students before.or ifter their
clisses? (Check all tYlit apply.) (43)

44.22 Court:mita; services

34.92 Business office

32.62 Financial altoffice

232 Job placeseat:

53.52 Sookstore

$3.72 library Cs

34.92 Computer terminals or centers

Liboratories

14.42 Study. areas

e'6.011 Student lounges

41.9; Cafeterias

9. 3'

16.32 Healthjervicee

'34.92 Physical education facilities
' =

76,72 Free parking

41

AP.

S 4

o

7; ,

.e,
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INDENTIFICATION 0 CREDITS: -Are credits-in part-tire_programs. such a evening or veekendc asies.
distinctively - identified on transcripts? (43)

9.31 Yes; distinctively identified

0.02 Some distinction, but obVious only to insxit.91151Legec alist

90.72 Ho

36. FLEXIBILITY OF CREDITS: credits from your part-time degree program applicable
.

full -tine degree1--(43) _
......

9.32. Ho part-time degree program ----;::::

.._,

90.72 Yes, credits are applicable to full -tine degree.
'

0.02 Limited (Please indicate limits)

0 0.0 No credit applicable to full -timeSr.Fdegree.
PARTITE

0-TonIcus REGARDING TUE AWARD AND ACCEPTANCE OF CUMICR ALL UNDERGRADUATES

The Iowa Higher Edu4ation Facilities
Comnission needs infopostion on-activities deemed- by yourinstitution to be academically "creditable" for all of Uo-iteftdergraduate degrees. (43 instituti. responded) 4 ns

-:\

.

1

i
0,37. CREDITABLE ASSESSMENTS AND EXPERIENCE: Please check each of the kinds of assessments and expert nee' for vhich your institution actually awardo course credit to undergraduates.

.y
69.5 Advanced Placement Program examinations

. ,

9.3 CEEB Achievement tests or ACT tests
.

55.4 CIE? (College -Level Examination Progrim of CEEB)
.

\ ,

16.3% Cooperative Test Services (ETS) or Cooperative.Foreign Ianguage Tests

'15.6 Testing programs in the proftssiOns (Nursing. office menage:lent; etc.) .- . .
rs1:4 Credit! avarde4 by other colleges or universities

for passing standardized tests such a..above.

Other standardized external examinations (please specify)

INSTITUTIONAL ASSESSMENTS:

55.8- Itukitutional proficiency or equivalency examinations

0
14.0 End-of-course tests without. course enrollment,

51,2 Special departmental tests

11,6 Oral examinations or interviews

,Other institutional aiBeiseent Cpleast'specify)

NOW-COURSE WORK (Possibly credited.through
independent study)!,

t Volunteer work in community agency

7.0 Classes at rocs/ free university or local expert:e:mei college

9.3 Student body officer or active participant in institutional governance,
, .

'
11.6. Yartieipintinllocs1 coenunity,theater-, orehestra, or civic activity

r



4

4

NON-COURSE WORK (Possibly credited, through independent study): (Continued)

2.3 Sensitivity training or encounter group experience 4'

11.9 A completed work (book, piece of sculpture, potent, etc.)

, 60.5 Military courses reco6ende4 for credit by tbe Commission on AccreditariOn of\Service
Experience (CASE) .

irS25.6 FOrmal coups of iniMetion conducted by Iusiness, industry, or government agencies

1 41.9 Course fork cOmpleted"at an unaccredited college

51.2 Cooperltive voik experience

20.9 Study abroad sponsored by groUps other than'educa ional institutions

, 4.7 Unsupervised foreign travel

Other (please specify)

r
38. LIMITS ON CREDIT ET EXAMINATION: Nov much credit is allowed toward a degree through examination

only? (33)*

9.1 No credit avai.ded for examinations alone

3.0 Less than one quart r or o semester's-full-time credit

12.1 'Not more than one uarter or one'semesters" full-time credie

51.5 Not sore than one is full-tine credit
, ; es

18.2 Rote than one full time credit!' possible, but some course attendance required

6.1 No limit: possible to earn undergraduate degree entirely by examination

Other (please specify)
-

39. ENCOURAGEMENT OF CREDIT BY EXAMINATION: Pleas. check any ways your Institution encourages students
to earn credit by examination! (43)

53.5 No real encouragement to earn credit bydexamination

41.9 Wide publicity that the institution awards:CTedit by examination
.,

40: FEES FOR,EXAMINATIONS: If students can esrn credit,, taking end-of-course exam without having
enrolled in the courses or by taking special 4eper cntal tests, what fees are charged for these
examinations? (36)

25,0 No credits permitted to be earned'this way

.

8.3 No fees

55.6 Examination fee to -cover the coat of providing the test

IteCording" fee:to4recori credits on transcript

2.$ lief equivalent to the"fee for the credits granted

0.0 .,Fee greater ihaqthe fee foi the credits granted V

r7
Other (pleas, specify)

.0

1.40

.

,

)
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4/, CREDIT FOR PRIO asIRVOiK EiPERIENCE: Please check ybettier any of the following four students would"( ordidsrily receive any credit for their Jork
experience without haxiot to take a special exacina-m

.7
ri br teat. {43) .

.

9 3 .A 25-yeir-oia studentwith
tvs years' experience in t e Pe:teeCorps or Vista

----Arrolda_can with ten years' investnent counseting,experience

14.0 A middle-aged wife with five years'
volunteer social-worker experience

7.it A sophomore who dropped out of another college after his freshman year and ubrked in anewspeper office for a year _

'N6,Fs; RESIDENCY RiQUIRMENT: What is the usual minimum acount of resident work that an undergraduateAimsostplete at your institutipn to earn an undergraddste degree? (,42)
/IP

4.8 'Ho residency required

gie.year's 'Jeri or 30 secestee hours' credit

40.5 Less than one seeder-de year's
work 'et less than 30 semesterhours' credit

. 45.2 One acadC

9.5 More than one academie year's work or core 30 semester hours' casAlt

43. MEANS OF SHORTENING THE PROGRAM: Now can a student reeive's degree in a reduced length o(Check all that apply.) (42)

14.9 Not possible

73.8 Tear-round attendance vitt:Oho reduction in credits'

76.2 Heavdpr student course load with= reduction.in credits
.

78.6 Credit by.examinstion with-no reduction in credits
. ,

t 0.0 Reduced number of credits in
a revised curriculum (please indicate the itember of creditsrequired in this currithlum)

Other (please specify)

PM IV

PRO3LEMS AND PI.CtS IN NCRITRATaTIONAL STUDY

44.
PROBLEMS:, Please check's,' of the following issues which have 4osed difficullies

or obstacles foryour institution in the development of
nen-traditional prograos, opportunities for non-traditionalstudents, or in the development of

new policies regarding the award and acceptance of credit. (42)0

19.0 No evident deaaid or need for sued develepgents

38.1 Recrbitcent of students

23.8 Recruitment of appropriate faculty

4.8 Inadequate preparation
4
of students

21.4 LaCkl6f interest within the institution

35.7' ?Acuity resistance

.52.4 Institution's concern abobt itsscadesic standardsC

14.3 Ouspi ol'of passing fad

t.e-Lack o Interest acing institution'a constituency
c

52 '.-rack ofe funds

41'

't

2 92
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44. , PROILDS (COntinued)

23.8 Problems of budgets based on FIE units

v./

4

54.8 Difficulty in assessing non-classroom learning

I,
42.9 Lack of approved examinations,or other assessmeneTtechniques'

7.1 Aicreditation

Licensing and\certification

7.1 Employers' concerns about graduates' qualifications

21.4 Acceptance of graduates.into advanced education or graduate schools

Other (please specify)

45. STUDIES: If sny studies are available from your institution about the areas touched upon in this
quesck?nnaire, or if any market surveys hale been completed to determine needs and interests in
these areas, please indicate how or from whom they cam be obtained. '

46. P If significant changes are plsnned at your institution for the coming 1976-77 year or
bey in the areas of this questionnaire, please describe then briefly for the infOrmation of

the Commission:

- 284 -
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POLICIES-ON-INE-AWAIDINC-AN_DzACCEthlICE_OZ CUD'?

turas ON CREDIT BY EXAMINATION, . ..
,. ..

.18 24 26 14 2

2 YE 4"il PIE PUB nor

- a

4
t

.
43

TOTAL . Z

1. No credit for exact alone 3 9.1
2. Erne than one gr.. or 1 sea's cred. 1 3.:0

. 3. Not sore than one gr. in 3. *en. 4 12:1
4. Not sore than Lfull yrs. cred. 17 51,5

5. More tharil full yr: but sou attend.reg. 6 vs.2

6. la licit: can earn degiia by ex.** ( 6.1 I
I

285
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3 2 1

1 1 1

2 2 3 1. 1

, 7 9 8 II

3 3 , 4 2.-
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POLICIES REGARDING IRE AWARDING AND ACCEPTANCE OF CREDIT

43 11 24 26 IT 2
TOTAL. Z .2 TR_ 4 TR PRI PUB PLOP

/CREDITABLE ASSESSMENTS AND EXPAIENCE

/ STANDARDIZED EXT EXAMS

a. Advanced Placement Pros Execs

b. =8 Atheests on ACT tests

c. CLEP

d. Coop Test Services (CTS)

la: Testing Progsin the Prof's

7 4. Credits awarded .by o er colleges

:
ritraratoua AssEssmiTi

g. Inst. Pxoliciency Exams
.

h. End of course test - no enroll5nuit

i. Special Dept. 'Exxon

3. Oral Exasis or interviews

VON-COURSE WORK

k. Volunteer work in Community

1. Classes at local free university or
.exp. college,

p
30 .69.8 8 21 . 21 7

4 9.3 1 f 4 -.
....,

38 88. .14 . 231 24 13

7 ,16.3-' 2 5 6 1
s

8, 118(.6' 4 4 4 4

35 81.4 13 21 21 13

84 55.8 10

6 14.0 4

22 51.2 6

5 11.6 1-

1

10 23.2

3 7.0

a., Student body Wier
4 o 9.'3

a. Community theatres church, etc. . 5 11.6 2 3

1

14 13 . 11

2 / < 3 3

15 /13 7 . 1

4 1

a zi

3

3 1

o. Sensitivity training or encounter group 1 - 2.3

p. Completed work (book, \sculpturg..e.t_C.J__ 5 11.9

1. Military 'courses rec. by CASE 26 ,. 69,5 10

r. ?oriel courses in business, industry or
government 11 25.4 6

la 41.8

'22 51.2

9 20.9

""2' I 4:7

s 'Course work at unaccredited college

t.' Cooperative work tiperience

u. Study abroad other than educ. org,
. .

yt." Utdupervised forsigtOtravil

4-,
's

. .295
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ETWC.V.cloNAI --ES'IrTNG 51.:FtvICE

;
SAM. GOIFER-LETEER-AE 0MPANTIN07-
ENROI.iD STUDENT QUESTIONNAIRES
SENT -TO 65 IOWA. INSTITUTIONS'''z

.Irta (%4 609

v (12,S1.11,C,

ItRIN ( 0.N. 'n8540

cempleti
of -the s

Commissi
-has not pro

. .

ember that on October we 5.
of Inventory of Institutio

ssioned by The l'oya Ei
ppreciae your help,
duly'burdendoce for

,

to you with egard to the
1 Resource one aspect

er Educatio 1 Facilities
hope thatth' inventory

WeAwill need p in another aseof this study. 1Mentionedin the ette f October 20, a se and bjective is to g r
information from a sample of adults fn other non-typica udentswho are c tly enrolledan the prog a=s identified in
inventory nd othei part-time programs at your college. E
characte isti s, attitudes; and learn g objectives will be'com dwith similar acts drawn foam a sa=p?, of potential students wh enot enrolled. This letter is to .:Aist yoUr help in rea
substantial .ortion of the enrol 0 part-time adults.'

.

Enclosed are a number of copies o the ENROLLED STUDENT
survey. We would like to poll ap voximately.5% of the a
om.Ioum ehrolled part-time id cr dit orinon-credit pro r

of red byjyour institution. Ue dine least'l
part- -as-less-than 12 semester NoUr . (We are not inter
short term ar.one shaprocams.)

it is not a ays clear what type of stude ts'or Programs you shou
--Include in this sample. Iii general, we r interested in workin

* adults, housewives, young or older adu s who,pre studying independ-
ently, or others'who cannot easily co= tocampus or do not wi to
'devote full-titr'to classroom work., S udents in regional centeks,
engaged in field work,-home study, or p her off carpus ("external")
programs areall of interest to us. .p:r,ever, we are not interest ed

of °the,

tudents
of study
e

I

rs old;
d in,

s.f;



dr

__, i ,
a1programs for regUlar students, even though_thesago.y..____

.._
beomewhat -Linustral", .g. interdisciplinary, independent study for
ful1.70.me stuptits, work -study progra=s,-6-L. Neither are we /

.
interested in professional programs at the graduate level. If you I
have question,as to whom yob should include in your sagpfle, 'please
call us at the numbers listed below for clarification.

.
.

,.

'.We do no t this time know how =any such eon-typical students from
the s e of Imola are curren;lyiin Our programs. But wewobld like
app ximately 5% of those you have to complete the enclosed
questionnaires. Please compute your needs for questiOnnaires on
the 1asis of individual students, not FTE, and select the 1espondeots ..,

ron a andom basis. If you enroll 2000,such students, haVe 100 b

forms.completed; if you enroll 20 or fewer, please have o e questionnaire
completed. Envelopes are provided for yob to return the,completed
instruments tOvthe Educational Testin Service, Princeton, New Jersey,

,e,

08540., . r

...,
. ,

We may not have_provided you WI. n enough instr mentsfora 5% sample.
Pleaie call or Write the ET.S office below forpdditional forms. If

we provided momquestionnaires hen' you need, please discard the extras.F
N.

.

, / .

j/,g \ ,Our schedule is such Oa we hope obegin analysis of these
...

questionnaires aA soon after Dece= r 1st as possible.,If you can see
that these are completed, gathered b your office., and returned to us by

'tiat date or Soon thereafte

../

r, you-will have helped considerably. We

are very grateful for you&assistance and cooperation.

IBH/REH. k
Enc ures

134

I. BruceHamilton
Project .Director
Educational Testing Service
609 -921 -9000

Roy E. Halladay
.

Project Coordinator_
College Entrance Exam. nation Boar.

312-869-1840

rig
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TOWAPOSTSECONDARV ALTERNATIVES*-
QUESTIONNAIRE

(ENROLLED,STUDiNT FORM)

g

*The IhWa Higher Education FacIlities Co issiOn is interested
lm

in discovering whether or not a need exists or fu ther educational
opportunities or means of providing for adult learn ng in the state.To Lind thieout, the Commission asked the office of ew

ki\N`Ed
Degreeof the College Entrance

EiaminaFion Board and tcational. Testing Service-to design a Study that would provide a clear answerto the question:
. ,

. _

This questionnaire is one part of that study. It is writtenfor
This

of any age over 17 years old but 9,,ot enrolled full timein a,regillar on- campus program. ,Its purplise is to discoVer factsabout the persons who are enrolled in part-time lqarning prcrams orone that is provided off-campus
primarily for adults. Other question-naires will help the study team make an inventory of the programsandischOols offering instruction for adults, or ask the publiclat

large,if they plaAto participate in an adult program in the future. /
.

It-is very important to the Commission that this questionnaire /)
be filled out completely and accurately. You 'assistance in meeting/ this stpdard is earnestly

requested: ,Theirekilts of the study willbe made available to the public in Iowa in the Spring of 1976.J
,..r. Please tote that this questionnaire is,anonmous. No one willknow who .filled it aut.

r,

1
When you have completed it, please return it promptly the

person from whom you received it. Thank you for your coopeation.

.lf

i . r

,',,,. Alt

,* .

,

Co ies distributed to 6541owa institutions; 650 usable responses returned.
Copyright. C) WS by Educational Testing Service

---__ . All tights reserved.
,..,

i
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Response rate from types of inetituttone:

.Regent 's Universities

Area Cormuriity Coljeges-% -4-

Private Col,leges F.: Univ..
51.7'

.re

.

If ;Lou have been given

in,at'liasi one course
4u the are c

this questionnaire, it is becauaecyOu afeenroTIed,;_,
of study,or learning,activity. Your views On
oritidered,I.Fery important. r ,

. .
, .

1,_The first thing we.want to know is why you.are engaged in further, ...

r'33,26a4Ing. 'From the-list below, check all the reasons that }Coil ,,

..$oul.d'ooasider important' in your decision to pursue further education.
(ChabloatL that apply) . ,/,--

A.36.1Meetinew peopio,get away from daily routines, ger hvolved in .. _
something new _

B.O.Lijo yorktoi/a4a degree (to be uma'college work that Was interrupte
for example)

:,C.Telayo Ije better informed: gain new I io X:edie,,cultural enrichient, ct.

D.6atayor personal satisfaction, personal,happiness

E.23.8To deal more effectively with personal or family problems

P.12,5yo learn more about how to solve community problems, or to bring
.about change in the community

Ns

G.4/eTo rove your income

-~H. pr.ipare for a job (or anew job)

I.42.0For a job reqteement, to preform the job better,

J. /.10ther reason (please specify)

to:get a promotion

-
2. What is the subjectii-r-sk.ill you are presently learning? If you are

learnin only one subjectaE4-tisit? If you are taking a,series of
course .what is the subject alea n which- yo5 are concentrating?

Write Out In order qlrecuencv: Education 92; nocial Sciences 54;
41

litiucation 36;Nsiness skilld 48; Fanagement 42; oasis

,'cursing j; Other choiCe v,33; Agriculture
° ,'

Sciences 23;' Law 4- 2) (tie); Rime And Appli
0

,Libr8F,Scie9ce 18; Person 1)S.cho);ogi,A

.e.Aces, 13); Languages 12; lechnicalCkill$1
. ,

2.9 9

A,

--29;Com.AtinL,

1

tnce
itepoir 2c4

Physical ..ci
.

11.v. *:-

'I.
o



'

3. HO;;,,macti will .learniim 'this, subAect or skill cdt.t,y,607attp4te the
. total'apount You-expect-you Will pay from your grn flincia to-learn ehi

subject or subjectmattet area. _,,, .
-.

. a

!Mount S F = f;300

ti

it

3. ) Are you a nuition.scholarship re ient for the cost of the
eckonesLir-se 41-14 u-are-c-ur--r 4.11:1 ITT If

Yes 7.2 full 2.9 pitt
.

I., i

-* -No 89.9'i

[
(3.h) .Does your em loyer, anion or o. th e r r gu- pj- elmnurse_you f6r

Euition, fees?-(check one)

Yes: 28.6 .

yr .

No: 71.4
<

. =
\,,

7 4. About how many hours per week altogether are you devoting to Four
, ./t studies at this time? (Include-in your estimate time spent in classes,

: homework., travel to and from your place o udy, etc.)
,

. . About
17. =

,

12
,hours ner week. 7

/ .

(4.a)' About how many more hours' p r week pi t you4e willing and
abld to devote to studying dditional *ects or skills,

.. ----------ou decide t6 do so?
s .

.

R =.5
Ab more hours ner.week.

Tg it your inte'ntion to earn credit toward a degree or certificate
for the study you are now engaged tin? What kind of degree or certificate?
(check only one.) . .

-
A.m.lione, not interested in any form of academic credit

C.

qA statement ,6f-sitisfactory completion of the course or
program, e.g., for possible use in job advancement

1.2,, teaching credential (teaching, counseling, special educe-
-tion, etc.)

D.3,Sertificate or license neede for other specific occupation
,."(beautician,eleotrician, rea estate salesperson, etcA)

/
, E. LiA, Associate of Arts degree; c unity college degr'ee

:-...

F.210,511A, Bsdhelor of Arts degree, or oth r four-year college degree
.1'.

G.jMA, Master of ArtS,degree, or other Ma ter's degree'

1.1%__Lpraduate or professional, degree (Ph.D., MD, law degree; etc.)

I.q ()Other degree or certificate (specify)PNT'portifirAto - 5;

- 1; rd. s: 1; 4: S. U. - 8; other responses - 12.

1 0 ()
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t I.-
- I

. . . .-
6. This. question has to d, with (a);the wa ou resent?: learning
x' the .subject or skill you mentioned in qnestion 2,-and

(h)-tife. number
Of ways you feel you.4auld learn it, in view o your work and family

.

'c 1.ttmente-, life,style-and-sbJforth. Pleas Check asoAany soaces'._
ppropriate llow you.nowlearh and how yotCfeel you could. .

-.

1-/

I.

earn-
.::

.ing

'(E)

Could lea
is

A. 41.2

B.-

.C.

D., 4..0

E. ,'' 17.4 - _526

E. 1.0.3

A
1". 4 . 41:6 ,

\
'

On- the- j ob training v my . ..

emplorerL,
, P0.£' On-the-jab training aponsored' v my

4 H. : (1.06 :41 r ...E.aLk`I ..
I. ..._&..7 .250

J ....-11.5 . 243
. ci n I

K. ...12....7 . .Li..3

L. .24,..7b 75-1

'_53,21
-11.40

. union or cooParatke:
Learning that combines work ex erience .

together with meetings' with n instructor
and .other students.

Conventibnal classes that meat uring the
clii at ';he college nearest my home. .

conventional classes ;hat-meet' in .r.he

"evening at thd college nearest my home.
Classes- doring the day at a location

6 to '30, miles f oin ray home.

Classes during the eveTriint t a location ;.
5 to n miles from my h Ine'. s.

tli.Cl eld onry,on satu day at a location
that is convenient i de. -

tourses-usirig televisa or radio', with
Occasional meeting with my instructor._

Cou by newspaper

iInd
t
ndent study projects-, in

consultation w th an instructor at
.a convenient imeand place. '

Correspondence tudy it home., :

Private lessons\ ,-
, .

Ot,her way of learnin4 i-,.(tongimi - 54:'irtier
Courses - 2; '(please ,soecify) -..

ktaelfertt t.torkhop.,p -.1; r.',na..1 'Ci..tio,c Grad. Ce er-

classes further tl'an 30 Miles .7 5; by Vid. atape2,--

z

t,by cpecial arranienent - 1 .o her way 6., . ' P

. Now look back at question 6 and circle the letter opposite the one th,
yoa woad most refe learning.given')our family nd jo& responSibiNitie,_
Aifastyle 'and so for h. ,

I a
.7.'"_1n order Of resporis : .

. .

.Azeitii,ng elasSeAat rieareSt -college ri t04

1:yening classes 5 - 30 piles 4rozn harm, 100
Voric - studyffrogran - 70'

D. classes at nearcTt college' .- 65

,I7p." sponsored or.-the-:,;ob training '= -, 34
Independent study Iti.th consultation - 34( tid") :.,,,--

,-, 'Correspondence study at hone .- 27
.,Day classes 5 -.30.niles _iron hone - 20. , 1 "
Reilnining responses

.. - 36 . ,
t \, ..
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t

a

to

4.

. I
o 1 .1..* ,

Io,question number six you indicated the *x you were` learning the Object .

or skill you mentioned in question 2. Now tell us (a) the place you.are

learning it, (b) the place you woad most:prefer learning it, if it '

were possible to make a free choice. AssuMe.that all.the locations .

listed below are fully creditable toward a college degree, or for setts-

fying whatever reason you have for pursuinefutherlearning. 'Check the

one institution or location,in column (A) you are now using, and the One

in column, ) you would most prefer using.l'i3

.

(A) (B)

Nora' learn- Would pfefer .

log here learning here*

'(check one). ) (check one)-

'.'
. .

401

A.' ' 12./ 5., At home, through correspondence courses, .

4. -,
'

- radio_ and television courses, or aQ.

combination of these. ,-, ,

.

. B. 4:...1__ 7.7_ Where I work

C. 0.0 1.5
, ..,

With a private tutor

a . ,

D. n 7 137 \At a new type of colIegedecollege without

walls" or."external ddgrep program") where

I do' mainly independent study under the

diiection of an'instructor I occasionally

1'.5'

,lee.
At a libiary,,Ituieum; YMC.54 church, or

other community 10-Cation

11.r At an adult learning center'that is 5 to 30

.E. ,-',

-

1:1

0y, ',

CY

12'.4

G.,

.

100
'H. 3.3 '''

' I. .2q_5

16.5

K. 7-4
.

L. .4
y

M.

tiles from my home
- , . .

. in_5 At a loco al high school
.

/

1.9 At a private vocatiogal,,trade, or business_ -'

.

m
000,we school

ikj, .
Atfhe area community college

J
. 11.1

'' At, a private
college or university

I.A.1, At a campus, of one of.the threegplic :
.(st)te) universities in Iowa 1

2.1 At a'university, college, or school in a

, neighhpring' or other state .

. .

A.& Other place (please specifI) .vre ::t. corms

Local elementar5 schoo1A- r; xteitsios - 4;9 r

A

.
,

.

r
9. Are you interested in using any off the following kitIlis of services (Other

1 4 4.; than classes) that might be offered by a comprehensive college or uniVersity

- i - adult education program? Check all that you might wish to use.

/- ' A .
.

e

A.-31.2 ys6 the location as a place of study
:'

,
. ,

B.;33 Discuss educational Undtor career plans with -a staff member,. -educational

C. 13.2 Study skills counselor. :

:

'D. 21'4 PersonalcoUndeling .
.

.- . .

,

.

' E.,36 ..1 Obtain information about kddcational opportunities in the region ......

Where to find courses; ilate toilful libraries,
museums, etc.; where

'to take equivalency exams (CLEF eev, etc:)/ and "s' forth

.
.

. (list continued),

. ,
'
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F. 3A.P Have thqprogram staff evaluate learning that-you have obtained
outside of college -- through self study, on the job', through
volunteer. work, military experiences and 40..like -- for pessible

.. . tredtt toward a degree -or certificate

G. 22.0 Testing tom obtain' in a program of tudik.:, x
.

.H. 31.2 Testing of,strenghts.and
weaknesses in'Various subj ,ts or skills

4* *
(2i. A. Have the program staff assess your-personal talents a d competenciesr

.

--'.

.,-- for potential personal growth, for living a more sal life;etc.

'
J.:MP Establish a:file or registry where you can send evidence.Of.all your

educational achitvement and-perhaps your job experiences,,and through,,,
which'the piggrampcan issuairanscripts'to

schools, employ C's, and'
. ,

' _woo

these services
I

posed, serious problems fin
are now in? If you found
as many as gOPly)

others at your request

K.'12.9.Woilld,not be interested in using any of

10s, 'Which.of the following list of possible reasons
you prior to your enrollmeili in the Orpdam y u
any of them a problem, please check it. (Chec

A. 29.8 Cost (fees,'books, transportation, and so orth)

B. 23.1 AO calegeoloie by offering the courses I wanted

.C..1,28 Coursesiavailablegenerally didn't seeruseful,or practical

b. P.P,Courses available were not interesting to me
AP e.--,

- *
E.'26.9 Courses I wanted were not scheduled . when I could attend

F.-41,1 'Home esPonsikiiities i

G. 372tJob responsibilities
.

H. 12.3 Transportation Probleis

I. 17.4,

J. 6:6
Child'care problems

Didn't know how to get
po forth

42 Tlidnit think teachers
problems .

yam

O
A

enrolled, how to get information, and
'3

wd'Ld understand my learnihg needs and
. '

L. 4'1 °I didn't fipl-I had a reason or inientivefor further education;
-7--further learning would noth410,4e all that much

6.-6' Not enougivenergy or stamina -,... ......1

85 A feeling that I probably cotild.not do the work
--...

-.L.....-

M.

. N.

0.

P.

P. A feeling that'I am too Old to go back to school
A

4.3 Other reasOns Volunteer .tresponsibilities - 1; Idstance too great
- 5; -'

*, : (pleaSe speCify) .

Hurband dirapproved - P.; Fxcessive tuition rate for students
-

,

.0"0,-,, ,
Peer'preftsure that solleone my,age shouldn't be. insChool--.Z.'

. V,
3 03
294
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a

11,. What isthe occupation of th4Prineipal wage

'(See "additiona, connentsV next page)
. .

1

earner in your famity? .

12. Whatis your; occupatioin?

(See _additional cornents", ne paEe)

13.. What is your age?

"A. 18-20 -

1P.6
a B. 21-24

D. 30-34

C.

39.1

I E. 35-39)

14. is your sex?

-4. 33_gMale

flGapFemale

15. What is your race?

:

.F. 40-44 7,5,.

Gs 45=49,-
H. 50-54 13.2

I. 55-64

J. ' ;5-1- . :1,1

#5,

-

A. White, Caucasian97.A D. Mexican, Latin 1
All, others: 2.5

.American, Chicano
B. Black,.Negrot'

C. Oriental, Asian

'

E. _Native American'
(4merican Indian) )

F. Other

16,. Whatlfas,the last grade you completed in school?

grade or lower 1.7, C.'3:years collegelnya 29.1

Colt.
11th

12th (completed

1=.2-y6rs college

ry

,

.34,0
igh school) 1'Gi'

H.

Completed 4 year col ege 22.6

college,-including 7.6
. advant40 degree

Trade, vocatApal, business)\
school

7e6

1



'1

4

! '

17. 0:Where do you live?

As;38.CCity (poptilation over 5,000)

B. 22.5fOwn (500 to 5,000 population)

C:19.5"ars4

18. What' was your approximate total family income

F.MUnder.$5,000
.

B. 21.C8etween $5,Q04 ,and $10,000

C. 31.38etween $10,000' and $15,goo.

-08. etween $15,000 and $25,000

0.3)1;er ;5,000

Additional comments akout

From question 11:

'hat is t,e oeeupation

o *

4

Iasi year?

*

ucational interests"'
i

From question-12: it

-
.

rirei le tr e earner: Geoupatibn of respondent:

4 ...-
,.

Professional
Yanagdrial-

. -
36.; 11

Sales Clerical' - 10.7=
Crafttrqn - A.3 1.

Farmer - ,. 3.6
.Servibper/Laborer - 12.01
Retired ..

-7 C.3'.
UpemployedAitpdent- 4.7 i'
Housewife 19.0 'il

'7-

"

;Professional .9
. Yanagerial - .1

Sales & 01erical, - 0.1
Craftaran

,.

0.6
- 11.3Farrer

s

:'e,-vice/Operat:vd/l.ahorer - 21.9
Retired .F
Unemployed - 2.7 °

Thank you o :completing-this
44estiondaire.

the person from m you receivell it.
.

2

Pleatlreturn it roMptly to;
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E LETTER ACCOMPANYING ADULT RESIDENT
AIRES MAILED MO 25 SMALL TO
tWOUTLYINGCOMMUNI

Dear Lit r trian: I

`'October130, 1975

Welneed your help in'aproecf.that is of su stantiai importance
to the state of Iowa4 01e Office of'New Degree P grams of the

Co4ege Entrance Examination Board and the Educatio 1 Testing

/' - Service has been given a contract by the Iowa Higher )Education

Facilities Commission to study the need for further educatibnal
opportunities for adults,nnd other nom - typical students within Enelf-

step .qf Iowa. As part of this study the research team is attempting
to reach.a-substantial pettion of the adult population whp'.may be

-intereste i furthei,education fbr themselves, buwho are probably

not current grerolleh in.any educational program offered by the

state. On ay of reaching-that populatiOn is to ask a random.

.sample of, a Its who-use the libraries in the state to complete an
information questionnaire and have it returned to the study director!
for analysis. anierg are several other aspects, to the study,which
will poll,a more statistically representative sample of Iowa adults,
but this survey of library users would be of substantial importance

to us as well.

Could:you, see that the enclosed few questionnaires are completed
by adult library.users within the next two weeks and returned to,me

4 in the enclosed-envelope?, The questionnaire is anonymous and Okould

be easily CoMpleted within'ten to 15-minutes. We are looking for,,e

reasonably randOM selection of those people who are- at least 18 ygars
of age and who-use your facilities., That'might mean thatfour or five
questionnaires could'be distributed during.the day, several at night,,

and perhaps an equal number on, the weekend- Of course, completion

of the questionnaire is entirely voluntary on the'part of your users;
but we would hope that you might assist in. -this study by distributing
and col ectin& the,questionnaires, and returning them to us in the

envelop provided'. f

D

3:00 /-;

-.297
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V

If you do not wish to participate in
the blank questiolmaires.

Thank you for any assistance you can
the study willIbe available to the state
1976: Your assistance" is most earnestly
most warmly appreciated.

1

IBHIREH:bk
:'Enclosures

O

this study, please return

give us. , The results of
of Iowa in the spring. of

requested and, if given,

Sincerely yours,

I. Bruce Hamilton
Project Director

Educational Testing Service.
609-921-9000

Rby E. Halladay
Project Coordinator
College Entrance,Diamination
312-869-1840

. .

I

Board

t

N

"Y.

O
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IOWA POSTSECONDARY ALTERNATOES QUESTIONNAIRE *111
(Adult. resident form)

r TO Iowa Citizens: -4
'. .

', The Iowa-Higher Education Facilities Commission is interested
in discovering whether or not a need exists,-or fuitber educational'
opportunities in ,the State. To find this out, the Commiision asked
the Office of New Degree PrograsiS of the College EntranceExamination
Board and the Educational Testing, Service to design a study that would
provide a clear answer to the question. One important part Of thik
study is to gather facts and opinions from persons who are probably
not4currently enrolled in an educational program, and who live in areas
of the State far removed from the major educational institutions.'

..

This. questionnaire ip for gathering t ese.facts'and opinions.
It is written fog adults (over 17-years ol ) who are probably not
enrolled -'full arm' in a regular on-campus degree program. Its purpose '.

is to question thesejersons about their plans and intere#ts in pursuing
further-education in'the near future. Anyone who meets these basic
purposes may fill it out. It should take no more than five or ten `4.J,

minutes to do so.
.

I It is very important to the Commission that you fill this qUei'T ',..
1. . . tionnatre oUt completely and accurately, if you intend to participate

in the study.) Your assistance in meeting.this,stpndard is earnestly 7
_ _____ __requested- _The_resuUs-of -the- study-will-be--availoble,--to-the-ptiblic-

. : in Iowa in the spring of 1976.

_,----- Please note that this questionnaire:iig-anonyihous. No one will
row who.fiiled it out. ..,..

.,

/
.

.
.

.

'
,---When u have completed it,please return it promptly to the

person from m'you received it. Thank 574tU for your cooperation. '

-4'

3

4

oaf

.... -- / 11.4.

J 4*
. . ,

The /6wa4ostseoondary Alterbatives
Study Team'

- Used in group interviews and in 25 rural libraries; 176 heturned.

# si.4,
c

Copyright 0 a975 by Educational Testipg ServiceL.AA rights reservTd:7

I
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These questions haveoto.do with yourip oasible interes in further .education
jfor yourself -- \education that could help you in yoia4-job. or in othek ways
make your lifem e satisfying or piodUctive.

.
. .

1. First, are you'in fect_engaged at;the present time in any kind of ed4ation
beyond hisli school? (Chick one'apawer that moet accurately describes your
present learning activities), \ _

.

. , .

A. Yes, I am now a full time student '-1.7
\ .

It Y B. Yes, I am a-part-time student taking at 'least ne course \ A

Irls, for credit towarci-a degree o certificate 1 .-" 4.0., c

, \
C. 'des, I am a\part-time stujent taking at least o non-'

credit course 23.1

D. INo I am not now a student 7p.6

.

Within the next two years, would you like to engage in some form 9f-further
learning beyond high school -- for example, take 11. course orbe program
of learning, either 'for credit or not for credit/ (Check the on s r most
nearly representing:your-feelings).

'A. Yes, I would like to engage in further learning and I
definitely plan to do so

l_wouldike_to-engagin_furtherl.-
have no definite Plans yet. Of TO

22.5

h2 , 2

No, I! .not, now interested in engaging/An urther -.
A- ..

2.9.
D

. Possibl , buttI would have difficulties / o vera

:11

ome . . .

\educe ion, t least in the next,two yea
', ,.,' :

(If your
\

a swer was '16 please skip to qu stion number 11; if youanswered
"Cl, p ease continue with -we 47 #3.)

t.---. , . \
'

3.- There ar .a wi e varier of subjects and skills 4tich people might wish
to .study or lea n. If u. had your choice, and d' n't have to wry about
cost, class sekle uling, or,your no al responsibilities/what subjcts or
skills interest you enough for you'to spend a fair amouhtof time le rang?
(List, ad many as you want) '

. \ ,

, "A", "07

.77
-41m_orAer of frequency chosen)

I am interested in learnirig: A. ':ursing;-rilstaujclence, CAild bey.

A

H. Seiring; Hunanitiest Social 3c3,

ttr Languages \

'less :rills, lkiucation, ci cienc es , 7/

g, :usiness-aills, His ono Pine Arys/7'

ditional choices you would likatolist, use Ole
nts.at the end-Of the questionnalre.)

300
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4. Look back at. ybur nswer(s) yod listed in the previous question (question
number 3) and citrcl the one subjec or skill which you feel you.ar most
likely to study or learn iothe ne two years, iC it were convenien ly
available and econo ally.posslb (Please circle on/yone, even tough
you pay be planning to ern riore than one.)-. .

eircled.The next 'six Uestions refer tethe* sub ect or
, Please keep it in tdnd as you answe

4. .

v.\. , ., .
,

5. Regardless of how long this skillof subject normally takes to,learn,
/

or
how Costly you expect it might be. to learn-it, how much money would

to
\
-are interested in the total amount you feel t s is worth to

cS'
you' to, learn.

actually be willing to spend tp acquire this skill or knowledge?, We

s--
learnN_

II am
-
willing to'spen4_$ Y.., ::;100 to leain this subject or skill. .

6. AbOut bow many hours pier week altogether would you want to devote to your
. \ studies to acquire this knowledge or skill? (Include in your estimate

class time, homework, travel time, and so forth.)
g

Cb

.0. I wouldtdevote.r= 10 hrt hours' per Week to learn this subject or skill.
----- ,,,, .

f".' Would you want to earn credit toward a certificate or degree for the subject
or'skill you cir led? If so, what kind of degree or certificate are you
interested in. (Please check,only one response)

A. No, I'm not interested in--gay form of credit _141
p. Yes, I'd like a statement of satisfactory com etion of

-the course- or-program, eir: forpossible-use n-job--
advancement 14.0

C. 'Yes, I ike credit toward,a teaching credential . . . . 2.5 \

D. Yes I'd like credit toward a certificate or license I
nee for an occupation,(beautician, electrician, real
estate salesperson', etc.)
f %

E. Yes, I'd like credit toward an Associate of Arts (AA)
degree (community college degree) 5.0

F. Yes, I'd like credit toward,a Bachelor of Arts (BA)
degree (or other four year-college degrees like BS, etc.).

G. Yes, I'd-like credit toward a'Master of'A ts(MA) degree
(or other masters degree). , _

.

H. .Yes, Credit toward a graduate oi'praessional degree. .

I. Yes, cr6dit toward other degree,or certificatd
(Please specify what it is (F ;h School diplona

.,pec a s cert.

J. I don't know ether I want reat orot



8. There are many places
work and family,compi

likely be able-o eng
(Assume that all thelodations li ted'bqlow are acceptable for credit

e can g to study-or learn. In view of your
svif styfeiliid-SOforth,"-wifeieii6uTcryou most
learning the subject or skill you circled?

toward a degree, or for sat;

Tlease,check the one p
ying whatever reason you.have fo-Learning.

.,,institution you feel is most aRgEzp!..iate-.fOr you:)-7 II- t .A. At home, through cor, esponflence
courses-actioand television

courses, or a combin on-of
6.7 otx. ;\. .

B. At my place of work. I . ****** .
C. With a private tutor near' vhote

..... .. 7

/. At a new type of college ("co lege Ith 1ls" or "external
degree program") where I do inly,in pendent 04 at home
Under the direction of an nstrudtor casiohally see. . . .

E. t a library, museum, 314 AlYWCAdhu ch or other community
1- cation.. .. 2

5.8

2.5
Jy

F. At a 4duli learning ce er_tyat is f ve to thirty mileft,
,,r , f5.8

fro y ho e

G. At a local high school
.1

H. At a private vocational, trade or bu iness school

17.5

1.7 .

I. At the area community college 242
J. At a private_college_or university .- . . -2.5 ---

I .

K. At a campus of one of the three public (state) universities
in Iowa

L. At a university,
or other state

college, or school located in a'neighb ring

c

At anther place
4

(Please spac147:'an arts w kshoI)

6.7

5.E

.8

9. S 11 thi in of the subject or skill.you circl d earlier, ash forgetting forthe coat you think might be involved in learndg it, do you believeunit exists for you to learn it, given you\ location, work and familyents, and so forth?

es, I think acotirse is avails
ould take tp .. ...

No, I dOn't bent a co
circumstances

c
sucn that sow tine

65.0. . . .

e is a ailable aor someone n
17.1

don!t_Anowifahe is vailable or not. . . . 17.9
'1 I

I

qv

4



of

10. If you were to decide t9day p rsue the subjectRr skilljod circle
earlier, do -you. feel you kn who to' See to give yoll expert a ice about
learning opportunities-ava able to you? (Check, only one'sp e.)

. .

'A. es, think I/ o to see to get expert advice 54.5

,/.

C. I'm not Isurs who to ee

23b6

21.9

10A. Do you know,where to go to. sign up for a course,in that subject or skill ?
(Check only one space.)

/ J

j). Yes, I think I know rah =re to sign up 'a 5P.5

E.` No, I don't_ knbw"where to sign up 25.4

, .,.
,

R. I'm not sure where to sign up
',

This is the end of the questions specifically 'related to the suldec or ill you
circled in question number 4. The next three questions are about our eelings
about education in general.

11. Whether or not you plan to pursue further education in th next two years,
there a number of ways people can study or learn. In view of yOur location,
work and family commitments,' life style add so forth, which or the following
waysarepossibreandappropriateforyout(checkessiny-as_\Y wou' h.)

. On-th.e-job training sponsored by. my employer \t
-

B. On -th- obtraining dponsored'by my union, cooperative, etc':.

C.

D.

E.

F.

Learning tha combines work experience with some classroom
instruc tion

ConVen Iona' Classes ,that meet during the tax the fleetest
colleg

Conventional.classes'that meet in the evening at the nearest
college 33.5

29.5

Z\1\.6

4 , ,

Classes duringthe cla at a place within 5 to 30 miles of my
'. .

,

71.8home. _

`4'4L---
,

G. Classes, during the evening at a place within --5 to,30miles,'
of my home .

_22\

11

H, Classes held only on Saturdays at a convenient location-. . .
1.4,

.

I.
.

Courses by TV or radio, with occasional meetings with an
instructor 4..e.-7'.. T

J. Coursesof,fered by"use of a newspaper

22.2

13.1

K. Home independent study or projects'with occasional meetings
27:3

,... .-- s\}: .9-, ,.

2r.,4;--

, _ with an instructor

-.-,---tr___COlifespondence study at home. . , .

_.., ,_.........

'(list contied)
,.,

44
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0

0 r.

is

M. PrivateclesSons. . .

o .

N. Other, way of learning (Please iptc,ify: nurcY (

-

. iy .reaciang hooks Pc nagazines - 1 '' bone avail, to )7 .r..'e , t t , "
`; _ 0

12.
-.

Listed below are various student services thabcou Qoffered 6171,trikehenaiv
adu t education program provide,by axiqllegelot university. 'IryckavONcide ttit..

co tinue your education, which of these servibes do you think yOu m4g44k4ite?
eck as many as you wish.) 6 , ,

.
t 4,;,,,

. ;1,4 ..
----____. i,

. . - 0, . 0 -0 ''P'61 .'. Use the location as a place to stud* -:, r IN , 7,--,..a.
,

' :-'1 -

.B. Discuss educational and/or career plans with a staff member. 24.E

0000000 e
I

-'-(1/4;?et a

0

C. Talk wiat a study skills counselor 0 1l.7

Obtai
1k. -

E. Obta
teg
et

personal Counseling Ap.

;

n information about eiucationaLopportunities in the
n--where to find courses; how to use-lipraries, museems,.

.; where to take equivalency exams (CLEPtests, etc.)`; -,and,
forth o , 30.7

Co.: 14.2

ave the program staff evaluate learning that I ha e obtained,
outside of colleger-through self study, on the J9 , through

.volunteer work, military experiences and the Lik --for possible
25Ccredit toward a degree or certificate

G. Testing to obtain advanced standing in a program of studies. 22,2

H. Testing of strengths and weaknesses in va ous subJectsot
skills / y 21.6

I. 'Have the ro rath-4 f assess/ my personal talents and
competen e -.--for potent ersonal growth; for lthng a

ying life,more ga
' -

J. Est,411 a file or r
all my edilz donel ac
and rough which the

imp oyers,.and others7 1'

-r would not be i- nte

L. would like the.
these are avaliab

etc. -.. 29

hievement and perh.apa-lOb -experiences,

egistry where I_can,send evidence of

program can issue transcripts to,schools
at m r W6.7equest .

/ . .

.

in using any of these services : . 14..8
---77-tr

91 ng sevice: (Please explain. none of

Ai

.313
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;

°'
.. . -. -

13. Which of the/foliowing-are likely to be imp rtant reasons whiyou might not
.

enroll in some kind of study in the ext_ tw years? Please indicate any
factors that might prevent you from ursuin further education for yourself.
(Check as many.ad you Wish.)

*'
l , .-

A. Cost (fees, books,'transportatio , and so forth) 1'1.2
--.-.-..,V-

B. No college close by offaring.the courses I want
YP5.0

./ .

..

C. Courses available generally don't seem useful,or practical, '''.
A

.

.

D.
.

Courses available are not interesting to me
I. ..1 / ',..

. . ,

E. CbuxtsedI want are not scheduled when I,caiiattend.
. 4 2C.i.

.445'..5

,

\

F. Home responsibilities

C. Job ,responsibilities I,

H.
Transportation probleMs -,

1

1

I. Child care problems
t- ,

(. . . 6.
,

J. I don't know how to get enrolled, how to get information, and
..

P
. so forth .

,

. .
,

, 4.
Backuotinil WATitcra c(fAtelt;liClgi tr6d-eo a v-eii wein-Va Weeiocry, so that we
.-

T
yourself.)- 4. i

.

'l.,
klige

f.s. '
.

can estimate the thoughts and problems of ppople like .

14. What is,tho7occupation of the principle wage arner. in your amily?
.

-,
0 I i

'5"
Write opt: 5ee next rare 42rder fii.d6.1-.:1,-',:74, ^orrrehis"

I ,...
,

- ,..

15. What is yak- occupation? Write odt: 5eeneit-nare nrcler "46:..iT3.1E J`Lormeqts"4 *.;.,,i,

K. I don't think teachers would understand-my learning needs and
.problems, . . . :

. \ . .11 /
. I don't feel I have a reason or incentive for. furiher.education;

,4___.e.'`,4 , lucthei learning would tovhelp me all that much.:"
. -

H. Not enough.energy'ors5amina .

,.
,

N. A feeling that I probably could not do the work' . . ; .,. .
/..6,,

%''
,10.2A feeling that I am .too old to lo back to. school 4 4 / 4. .

plan to start a familY ;-

egifferiglay(gft4liggPiir. - 1 7e.11-1116 ted1L1 ,- (.:2 k

.i,se 11. i ;, Irtut;u:-.1.1y - 1, °.1.`1 v-...; can-, it Led I .)'. t;clut,c...1utt - 1
.

21.3

4.0

.6

.

4

6. 'What is' your age?

L

.

25:29... .7 G. 45-49... .

.5, 18-20... 11.3 E. 35-39...
21-24... F. 40-44... 22.7

30-34... :qi..50441.. 15.3

. 1

,co. \
1

';

_

, zi;
, 4 .\

i

1. 0 ..

,-- 305 --
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4 ,J

1

O

155

-
. I

. What is your sex?
.

A. Male:...
B. Female.. P3r

s$

.

.4.

.

1- .3"
.41

18. what is your race or ephnie,group?
44

Caucasian., . . . 100
.B. Black; Negro .. . . . , .

."..Oriental, Asian

D.,Mexicaw, Latin Atherd, an.

E;,Native American,'Indian. .-

-_F. Other

19.' What wee"fhe last gradezyou Completepn school?
r

A. 8th grade Or less I.&
B. 9th*11" 32.4

. C. 12th (completed high school.
D. 1-2 years college . .

s. .

E: 3 years college
F. Completed 4 yr. college . .

C. Beyond college .... . . .

H. Trade, vocational; or business
school

20 Where do you live?

A. I live in

.B. In/on

'11,,

16.6

9.3

,

a city (popuation over 5,000). . 41.3
a town (500 to 5,006 people) .
a'farm or.smallgillage

. ' _

21. What was your totalapproximate family income last year?

A.

B.

C.

D4

g4

Under-$6,000 -4 13.7'

Between $5,000 ,S'hd $10,000 2478
Between $10,000:and $15%000 . 22,14

Between $15,000 and $25,000 . :77472
Over $25,000 97,

*
_
Additional co6ment SboueYour
choices in question 3.

educational

From question 14:

Occupation of principle wage earner.
.

*-0
Professional .30.9
Fanagerial '''. 15,8
Sales or,Clerical 1

, ,

grafts* ' 6.
rairmer,./k :' ,

SerificeAperative/habor 17.8
Retired 4.0.

.. Unemployed . .,... 10.

:

*

Thank,you
person

Interests.

*

Include here any further

From questien154
Occupation'of'Respondent

Professional
* , Eanagerial

Sales or Clerical '
',Craftsman

lamer
service/opeiative/Laidbrr
Retired

Alousawife

for completing this questionna . Please return it promptlito,,the.
..

whom you received it %

. ,

,

0

306
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Et)t"cA'ri(),:\r,. -t-Ezi-TIN(.;41::1;-, -

0

e

a

fru: 609
92/ ::dt

!:f t 1$1,'C

. .

4

l' 1.:1*(j.:

SAMPLE LETTER I ILED TO 20 MULTI STATE- NON- TRADITIONAL
PR GRAMS RUN F OM STATES. OTHER THAN IOWA

November 18*, 1975

40-

4 tr
0.5,10

To a Higher Educat ion Facil it les -Commission has engaged -t he ,Of f iceof N .gree Programs (an activity' jointly sponsor d by the Collagetntran.de Exall'Awions Board and tb. Educational-Te tins Service) to`study the existing resources for r.,.e delivery of educational programsto Iowa adults and other%fra-tradit nars learners by institutions in, Iowa and elsewhere, and- also to esttima.. title nee s and demands'for-si'further educational opportunities of th'i's sort?
We mreArriting you; do the first subject, space.
programs .offerf degree and ether learling experformat. Your institution may have enrolled I
more programs (in Iowa) during the present ye

40,

."'
any new and dor,-tr ditional

ences in7a
a citiiens in one or

r.

yould you "he so kind as to list for us the program. or prograMs you offer a
on an external basis, that have enrolled one or more Iowa residenis,in alearning experience during 1975? are interested in programs Offeredrimarily in Iowa (not -programs o your home camput to which Iowa citizens',mi coMe to study as resident students). The following kinds ofinfoirtion\are needed.

I) .Xame of t,he program(s).
,

:2) De ree or certificate. ,off red.

3) Number of Iowa -e in each programidurn Calendar' 1975.

r

4, , $ 16

r .
t



O

Fti .

d

43,

4) Location of seminars, workshops, short courses, etc.
offered in Iowa during, calendar 1915.

-'
.

$) Plaits for programs ,of this type in 1976:.:.4,.....

Thank you so mud; ,for your time iod,'aftention-to these questions. Ifyoulmould like, i copy of the study-results, please let one of -us know.

.

IBH/REMbk'

F.

r

Sincerely,

I. Bruce Hamiltpn
Project Director
Educational Testing' Service
Princeton, New Jersey' 08540
609=-921-9000.; Ext . 3386

Roy k. Halladay
project Coordinator
College Eutrance, Exa nation Board
990 Grove Stree0\

Evanston, Illinois 0201
.312869-1840-
, ,

t

308' =

,

ti



APPENDIX II,

Supplementary Tables Suppotting Chapter 1 . . . 310
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Table 29

COMPARISON AMA: SLATE PULL, NRuLLED STUDENT. ODIUM' INTERVIEW SINUEETS

=
.p?

. , Jfercent"of colo=n 9)
SA=ple 4. . ., .

--Chsracteriatle: .. State Sample '. IntisrvIeu Groups EnrolleeSiudents
(8.805) , 00176) (81504,

,

.1 .Sex:
a

. %,..

s
-,..

.'Nate : , 48 It
-,..

.
- Female 4 52 . ' 84

. '',66

, Ri)sIdence:.

Netroio/lean' 1k 30

City/Two /
:4;

52 441,
.

,

4
4

/

*
A

,f farm

Ara: .

18-24

25-34

35 -49

50-64

65:#

Incorte:

Less than 5,000

5;0b0- 9,999

10)030-14,999

15,000.4'

Education:

Grade Schomer
!

HIgh/Vo School

Coll e

Occu ion:

ofisslodal p

Manners

Clerk/S.11i,

Graf iman

er

rotor/Service/Libor

((red

t
Vscetianeou4

(-1'

Unite,

I

,

tioli-thtte .

Tots!

.
18

13

22

21

22

22

15

'23

31

31

.8
16

56

28

.1

010

is

14

15

16,

/11

9.

97

It 4

k
100

a

p

.1 Ow ...A "

15

58

22

19

20 19

31 39

23 28

16 13

10 1

14

25 21

27 31

34 39

1 2

.
40 -39

59 59

(
4.

/ ie
31 30

. 16 12'

15

---t
6

9 11 ...

__.,'
18 22

. \
.......-- ...,

4 1

, 1

3

100 97

o :,
' 100

A



Sample
Chira:rerierie

Sex:

Fr-ale

Residence:

Metropolitan

City /Tovn

Tara

le-14

35-49

10-64
.

65 +

Income:

Lesi tha 5,000

5.0. 9,999

10,0 14,999

15,000 +

education:

Grade School

High/Voc. School

College

Occupation:

Professional

' Managers

C1 rks/iales

Craf seen

Parser

OperatOriSrvice/Labor t

.

Table 30

fIRlCATIt ft,LL PLANS - Sf611'. SMU'LF.

Yes,
Plan to

- N take Courses

389 11

416 . 14

234

410,

143,

102.

%180

172

176

175

114

166 9

227 15

223 15

17

13

3

. 25

21

12

a

127

453

224

82,

64

93

\111

1119

/
/31

,Retire 157

abut, Affilintlool,\,.

Union -

Farm

lusinoss

Service

Total Simple

/1 > 806 due tiO,\../Cipl responbarb

. 7

Yes,

!.4.15: to

Cwanag_

t

Percent

Pbystbls

17 6'

19

15

18

18

23

2

5

13

21

23.

1

19.

31 , -23

34 27

13 20

26

10 . 24

3 , 15

8 '18

A /9

1

1 2

28

3L
;13

32 19'

37 16

5i38 117.

806

.4

12

21

13

22

1L

17

a2o
311

18

6

6 '

11

Nor
lutereqted

66

62

46

6 54

/ 4 74

98

RS

4

7

.5

76

74

57

57

1 al

.\\7

5 4k

6

7

5

9

1

9

'61 -

'48

77

65

94'

51

60 '

3 74

6 53

70

64



1

Saaple
Salar,liltrOLIc

.Mal

stun:sto:
Fer.41

tigropolltar

pit.y/Sosin

REASON FOR INTLKEST IN FURIN

-...

,,,,Table 31
fir a,

IXAM STAik./ SAMI'LE

\s,

4

;
1

, I letter Personal I P sonal . Zama:um. .lnpro rep . Job
"c infyin Saelsf, enProbls Inco for ob Req.

Taro
-f

18-24'

25-34

35-49

5064
7

413-
0

65 + 3

Income:

Less than 5,000 1- 16,,

49 ' 16

,58 24

5,000- 9,999

10,000-14,999

"11,000

telLzat:m:

,Cptde School

/1/i8IVoc. School

Collete

'Oesupation:

\irofessio?al

'Managing

Clerk /Sales

'Craftsman

Farmer

OperatrA/Serface/Labor

Recited

Miscellaneous

Grom.,

45 - 70

42 74

15 63

7 43

67

ft

Caton

Fan*

looloorrg

Servlco

'a r

Total Snarife

3

1.51

"131

55

25

48

43

`27

46

38

33

.31

20

44

40

37

33

8 25`

33 42

74

8

I?

185

286

38

6)

31

16 ,

.84

15

33

13

-48 ,

4 50

56 56

69 57

62 /'52

)67

,62 52

71 -

51 78

28 52

31

23 72

11,` 52

22 48'

63

30 , '70

28 66.

'25.

41

29

29

56

40

54

56

56_

-54

<63

61

50

.04

65 r 50

65 54,

i

19

'23

11

13

28

22

13

29

12

19

24

21

20

18
'_.

------7 56

24, 16 ----...40

25 2 48
-

28 0

4 ;' 11 33

15 20 $9

11 I. 38 63

27

28

22

0

23

16

20."+

31

20.

24 .

33

32

fl4

29

22

23

27

62 47

.

1

57

53

32

62

55

51

30

33

57

63

57

42

67

50

52

127 I. 28

25, 13

43

42

45

41

60

47

38 - --

22

6.1

51.

43

37 -

33

42

44

44

32

3

37

33

54

41

32

390,
41

22

ther

32

50

39

13

33

43

,30

45

37

33. '

34

41

55

44

40

40

11
,

35

P 25

6

3

3

7

1

1

11

,1

'4

4

2

4

2

.4

4 .1'

64 12

51

25 38

47

13

23 46

3 2 1
- 312

19

36

36

2!s

51

6,

36

24 3f



Table 32

COMPARISO OF STATE SAMPLE WITR,ENROLLED STUDENTS(
w

0 REASONS FO;.NIANTING (FURTHER EDUCATION''/

(percent of.col.umn N's)

Wh en a eirther learnin : State Sample Enrolled, Students
(N=286) (N=650)o

e, avoid routine 35

toward a degree

to be better informed

for personal satisfaction

to deal with personal problems

to deal with community problems

to improve income

to prepare for a job

for a job requirement or promotion

other teason

65

54

20,

24

.51 .

43

37.-

3;

,

J.

322.

- 313



Subject Interest

Agr,tculture

Architect e

Basic LJUZJt. on

Iioi'ogical Sc nces

Business Skills

4,

Total
StesiPle

(H281)
. Percent

1/ t

SUBJECT INTERISTg -STAYE-SAMPLE.

o

Table- 3.3,',

Sax

M

Reoldence

Me ei Fa

13 . 21 7

/

2 15 35

/
13 20 7 13 14 5

12 6 16 , 13 13 5

12 7 15 11 /1 11
/26 17 34 22 27 35

Child Development 22

Cltijenship
Co erc 1st 'Art \\: 15

mmunications Arts/Medi 17

Orgs. i Probe. 15

/ Computing Scienes
Consumer Education
Cosmetology:I Barbering

Crafts
Creative Writing

Education
Engineering
English Lang. Training
Environmental Studies
Fine 4 Performing Arts

Flight-Training
Forestry
Gardening
Great Books

History

5 36
-6 6

13 17

18 17

12 1

15 1y 15
20 12 26
7 1,13

33 18 46
. 12 915.

12 11 14

12 24 '1

5 6 5

22 )2 311

19 2614
8 5

17 15 14
18 17. 8
12 19 10

/

Permit of sub-simple rtf

Age Croup Income Educ. - Occupationion °up
Levk Level

1 2 3 4 54 1 2 3 4 C4 H C PR NC Cl. CR FA OP NS It Fe BC Sk N

17 18 8 11 14 5 16 26 33 15 11 b 4 6. 9
17 21 '6 2 33 25 12 7 15 9 18 9 16 10 19

10 15 10 7 3'3 21 7 1/,' 6 33 13 10 9 -- 10 19

19 11'10 7 -7 14 19 /9 13, =- 5 19 22 4 10 9

27 30 21 2613 32 24.35 14 33_20 9 36 35 21

25 36 11 7 -- -25 )1 26 18
/

' 7 9 5 9 -- 2 11 3,

17 19 13 9 33 5 12 14 15
19 28 9 7 33' 25 21 16 15
10 14 fh 17 \ 14 12 17 11 --

'-- 17 27 39 20 19 19

11 3 2 8 13 12
* 1021 15 16 19 16

10 26 17 2021 19
15 15 19 12 23 9

14 16 15 20 13 16
-- 19 21 31 8'26-1

.-- 10 5 4 26 -- 4

-- 29 38 8 32 4 28

- 818 1 8 312

15 17 8 14 17 15 13 \ 22

17 21 16 17 25 17 1 -7 11
19 3 8 10 5 10 2 ti- ' 7

32 33 43' 26 42 32 26 4

13 1 11/35 9

13 14 5

1311 11
6 5 3

Home i AppliancelIepai 22

Hdaanities- 15
Induitrial Trades 19

Investment '- --19

-Mot i Industrial Relat. a

24 .7
26 5

18 39,

7j11

15 15

26

19. 22 19

20
18

21

1619' 8 "2 33 3

24 9 10' '.4 - 6

7'4 5' 1 - '1

-22 15 13 13,- 1

22 '27 14 20 47 2

14 11 16

14 8 22

35 30 17

a 10 e. 10
21 14 8 16

19 23 26 11
0 21 14.16 14

35 5 15 10 32
25 13 16 20 12...

13 4, 9 9, 5

Languages 17 16 16 .22 16 5

Law , 8 '. 10 7. 9 8 5

Library Science 2 3e -.E.; 3 -

Manage ment 15 24 8 17'10 .I5

Medical T tiiology ° 7 2 11 6 5'11

401
--

lied ''' 7

Nu 12

occult Science 6

-Pars. Psychology 16

5 9

2 20
7

22

22

1

8

ly.. Fitness/Defense 24 26

Physical Sciences
Ptabil'o.b.ffairs

z22mptIc 4, City Services'
Publielpeaking
Real Estate InsureWIFe;-.

10 6 5

13 12-

6 7 -
10 22 3

23-24 18

22 13' .2 --

17 9 11 --
32 29 43 --

9 5 15 --

10 11 15 33

12 31 23 17 --
16 17 9 20 33
17 19 20 20 --
17 20 15 26 --
10 '9 4' 13 r-

25 18 11 18 --

14 10 6 2 --

2 .7 rr. 2 33
15 19 13 13 --
0 8 9 --.

10 6 7 4 --

17 8 11.11 33
8 10 1 --
15 23 9 1 3 , 3 3

.31 .03 14 13

19.15 16
17 26 18
12 8 4

24 31 33
14 14 9

7 13 11

10 10 12
7 4 4-

12 15_ 16

24 20 22

12

1 21

3 19

1 7

11 12

21 19
18

21 4

18 a0
7 5

15 16
9.17

26 35
8 10/

18 1S

7 19 26 /A

33 12 11 714
5 6 2 ,4 6

-- 9 22 20 12 19
-7 16 29 '30 24 12

16 21 21 24 15

33115 14 11 12 19

31 28 38 28 36
11 10 0 0 17

33 12-10 25

25 23 26 18 L19 16 26
7 24 23 23

ILI

12 20 ---
14 26 33 22 15 0 6 15

18 26,..33 15 22 23 32 10

8 ---- 9 8 -9 -4 '6

19 --- 11 24 20 12 21' 14

7a.-- 6 11 9 16 4 5

1 -,..-,, 4 4 4 2-
14 -- l 20 19 28 19 7

7 -- 5 6 4 6 10

22. 21

19 7 3
4 2 1

11. 1,4 20

7 10 7

I I

4 7 7

7 21\ 14

.7, 5, 6

22 19' \23

33 29 3Q

44 11 -= 24 lo 2S 20 9 12

4 13 13 21 15 13 13 '9 13
7 11 11 1$ 1i -- 13 -- 11

15 4 13 12 9 13 7 9 13
30 2225 45 30 -- 20 36 21.

,v
11 17 19 25 33 9 23 .

4 9 7- 6 14 b7 '9

7 11 18 15 13 20 18 15
7 13/2I,5 21 19 21 -- 27 lo

-- 21 r6 13 13 18 15

7 9 13 22 15

15 9 25 25 20
4 4-- a 7
33 33 38 38 31
7 13 38 16 10

16 7

21 11
7 4

14 4

14 7

7 li
14 4

29 19

10 11
17 4

9
11

13 16
29

13 16
11 13 22
13 38 33

11 18

18 13 21
24 25 27
2 9

16 25 9

24 7 27 25 30

12 2 4 -- 27
14 2 -- 21
5 15 25 18
1944

/

14 4' f

9 -- 7 7

7 13 11

S.

7

25

V1S
-- 14 19
-2227

l e 6 9 3 2 10 -- '14 6 3 2 -- 19 2 7 4 --

16 15 16 17 19 5 14 12 14 28 33 22 7 17 16 _-
6 '5 6 0 5 5 9 6 4 '4*-- '7 210 2 --

10 9 9 8 2 12 0:13 - - 10'' 9 1i. ----

6 14 10 3 -7_14_9 9 ..- .11 2 6,17. --

Religious Studies ' % 13 12 15 16 13 $ 10 14 13 17 -- 15 5 10 15 --
Sa(etynitst Aid 13 8 17. 7 16 14 § 1 18 11 .- IS 12718 10 -=
Salesmanship, Marketing 9 13 6 7 ,0 14:- 11 2 -- 11 2,10 11 --
Sewing, Noce Crafts 25 1 44 20 23 27 16 8 24 33 33 21 34 18 --
Social Sciences * 16 IS 17 20 16 $ 19 19"9 177715 12 19 15 r-

...
%,

__tr.-25
26 24 30 23 19 28 34 19 13 -- ,33 23 25 24 .,.-

i4 15 13 13 14.19 14 15 14 11'-'1.- 7 7 19 17 --

14 25 4 14 15 11 .19 17 10 9 7,. 22 14 12 16

24 25 24 26 26_14 19 27 1903 33 30 23 16 30 33

2 k 5 5 -- 4 6---...7 -- 7 7 2 4 --

lt,
. * ' ,

...,

Sports 4 Gales.
Tuit
Technical
Travel

r 091t

lub,114c.le n's

See:

* Male
r,

Axe:

1 (1,'-74) - 59
2. (rt. - 97
,3 (15-499 - 79

4 (50-64) - 45

S'(45 4. 3 3

4

itesidenc'et I

131 He (metio), - 88

152 CL (CIIYANw") - 147

Fa (Fara) - 38

,11 MO.;

1, (legs thxn $5.0P.0) -' 272
2 ($ 5.000 -5 9,999) - 42

3 (810701-514.999) - 97
4 (515.000 +) -95

41w nt4, menniug

7t*''

Education Level:."
G;(0 through 8)
II "(9 - 12 Vto.. )

C (Collette -. Sod;)

At Mot inn:
U (UX10n

(Form !talon), 8

11' Meknes 44oc.) -, 13

S (Service. (:10 Mem.)

A Hone
e

-- 13
13 33

13 7

50 27
25 7

15 13 33

, 7

9 38 13
20 25 20

16 13

45.15
2719
9 7

36 34
27 10

9 10
5

45 15

9 23

16113 20 --
26 25 27. 9
31 50 40 18

t-- -- 18

0 -- 7 27

3b 25 33 18
11 13 27

22 -50 20 9'

11 50 27 17

11. 4 13 28'19 -- 13
4 11 13 13 a 10

- 13 ---
7 18 13. 9'15 -- 13 27
7 ,4 13 13 11 25 13 9

14_

9
28

9

14

16

17

16
21 '

9'

19

9

16
5

.6 4 3 12 7 4 13 6,12 7 9 5

13 16 13 12 4 7.25 16 18 25 20 - 9
7 8 4 7 4 - 13. 9 1313 -- 4

19 16 19 14 4 13,25 22 16 25 20 18 16

24 9 31,21. 14 27 25 31 30 50 27 18 20

310 11 -- 7 4 2 - . - ' 1 1 1 . , 5 13 --, 9 6

-.1
.-15 16 11 16 121 4-T3-25 23 15 13 27 16

'6 5 6 6 10 4 7 13 3' 7 -- -- 36 4

9 8 11 12 4 7 11 :2 25 13 5 13 13 16 9 .

912 15 12 17 5 . 4 11 -- 3 11 13 7 949

10 16 25 8 13 17 11 4 13 10,12 13 7 36.13

18 -8 11 12 6 19 13 26 11 13 13 9 14

9 10 :11 16 13 -0'11 2--'- 13 4r13 7 la 11

26 24 30 16 26 33 15 20 50 19 30!19 13 21 24
12 21 23 12 21,12 15'.- 25 26 12-- 47, 918

24 26 23 20 34 26 '22 20 25 25 24 38 27 27 34
13 14 21 12 9 14 7 11 25 29 18 25 13 27.11
17 11 8 8-11 17, IL 24 13 19 24 13 20.18 1
16 33 31.20 30 26 15 13 25 19 23 13 27 27 24

3 5 7r -- 4 5 .4 -- 6. 3 13 7, 9 4

'', Occupatitn: ,

- 3 PR-(Prufute'sional)

- '1.8 4 (Hanager)
- 131. CI: (Clgr feat hales).

CR (Craftsmen)
- 24', rd5 Farmer) .

OP Operative /Labor)

RR. Retired)
MS II 1 see I 1 a two(*)

`4

/5

3 .

.)
W

." .314,

- 11

);P,

A

54

- 25

- ,48
- 42

- 28
- 45

8

32

1 3

, I
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Take 34
COMP ON OP/SUBJECTS WANTED AND CHOSEN SY STATE SAMPLE-AND CROUP 1NTE'VIEVS

WITH SUBJECTS BEINC TAKEN BY ENR4LED N0N- TRADtTIONAU STtUEtjXS
1

6
(Percent, column N) ,,o

o.

State Sample' Inter-Wes/ Sdglects

l

(N*2111), (N176)
nte* -* . Chosen- nte Chosen

Agriculiure- 4
...- 7Architecture 2 -

tasic;Educa ton '

Ze....- 4
Biologic Sciences 2 1 -
Rusin Skills

--''.... ild Dsvelopment 22
Citizenship . 7
Commeecial Art 15
Communications Arts/Media 17
Community Orgi. 4 Probs. 15

Computing Sciences
Consumer EduCation
Cosmetology, Iiibering
Crafts
Creative Writing

Education 12 5
Engineering

I 12 4
English Lang. Training- 5 _
Inviionoental Studies 15
Fine 4 Performing Arts 22 2

15

20

33

12

2

PlightTraining. 15 Z
Forestry 15 2
Cardeping 30 .,2
Crest dooms 't 9

.. ilatory $ .15 i
' 1.,

Home.4 Appliance Repair 22 1
Humanities . 15 1
Industrial Trades * 19 4

.Investment '

Labor 4 Industrial Relat.

4
Languages 17 - 3

4glaw l, , '1' a 1
!arm Science 2 1
Management 15 2
Meditsl Technology 7 '2

.

Medicine 7 2
Nursipg a

.
12

Occ t Sciences 6
6

1
Pars. Psychology ' 16 1
Phys. fitness/Defense 24

19 1
2 , 1

Physical Sciences
Public Affiirp
Public 4 City Services
PUblic Speaking
Real Estate, Insurance

Religious Studies
Safety/First Aid

SalessinshiN Marketing
.oSewpg, !toe-Crafts
SacialAcfencfs

_ I

Spprts, 4 Cameo

Taxation

Technical Skills.
Travel

OtBer Metre

.

'4' 7
* Column. total greater

6f

1

13 8

3
3

,

3

5

5

3
3

gnrod5tudnts
PN650 Nt,

Taking mod,

1 5 r,

/a
6

8 .

1,

\ 4.

1 /

a CI

1

3
1 2

2

- I

- 5- - "--- 2-
...., .1 4

12 3
3 --

7
- 1 2

3 3 ' 1
.

14 .% 5
.- - -

1 3
0 '1

6 . 3-a
,16 - 3 -

6 , 2 / -
9 4'1

Z
-

10) 1 - , 1

13 ' 1 .., 1 /''' 5 .." , -
13 -- _a -
9, 1 -'' .."

25 ,, 4 -4. 21,E 16
le 3, 3'

,
3 '°

..o '
l'

25 2 ' "1 3
14 - . -.:
14 5 1
74 .1 - -',42_

. .

..

. !.........

.1 0,,,

than 100 4uu to muitiple

0

- ,

resteihses alloveli vz
1,

024:

f- 315 -/

a.

2

2

,.5

,
A

f

P..



Table 35

SUBJECTS filEQUINIJI CUOSLN 4S "HOST L11111" 10 PURSUE 0111110 IWO YEARS -- STATE SAMPLE,

ter t.itess

St.sle

Female

Agri-

culture

4t6.1a,t Vsresit ,h it 1.1,1 I .1 11 n

MIN ha, I 01114 Rtes.!' -: PU1,1.111.11 swing I la s IsnlcaI i 4.s. °our ..Sin....Lh.V.Ii 10 ent I Crafts Wm' at inn In Ts,. Is 1.,1,.% %11r116. ii,,,,,, Crafts, :- . 9 a-, . sisiMe, es, ,

,
129 8; , 5-/

156

A,"
11

I.

2 7

6 1

9' i 57

1 4S

P.el-i.J.rjla'

Metropolitan

Cltv/Tcvn

Farm

t 89

140 5

6

50

18-24

i25-34

',/
35-49
o

50-64" 7/-

65+

58

50

59

34

Income:

Less than moo

5.uu79.099

14,500-14,999

15,000 +

koucaciz2:

Grade School

Hlgh/Voi. School

Colle.ste

37

7 59

2 47

48

Occupation

' Professions

Managers

Clerk/S

Crafts

Farmer

Operator /Svc. /Labor

Retired '

Mlleellaneous

44111atlon;

Lnioan

farm

'Busint..s

55

5

47

63

28

45

5,

56

68.

53

30

50

4,

4

LP* 9

im4 11

10t11'1.

, -
-, 1 18 .:1,.

....
J. ' 5 , 4

. 5 51
ss j____

34

Sn

32

* umrellphlo -- lov nts. r,

..,,, ' .. -

4 ti

ri

0 ,4
"316

!I
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1

Library Adult Local Vriv. Priv. cot.xt New Col. Or Learning 11101 Yoe. Aron or State Other other * *Rase ttcar Tutor "rwit" Comm , `Center tichooi. School CC Univ. Univ. State Place, Undecided

Table 36 . e
E_CHOSZN AS MOST LIKTLY CINt Ar !ICH TO I.FJUlti STATE SAMPLE

r
(Percent)

*
-4

.

1 12 / ,' 9 /lb 19 9 15 5

2 6 4 24- 11 ....----- 11 3

9

4

/ a ,--------' i
/7 7 21 7

4 / 6 24 9 y
5 - 26. 13 Ib 13

...

I C .; ...."' .S ..v.
3 8 4 1 1 7 17 18 21 10

.4 1 A 7 1 12 9 , 24 . 10 16 . 3

80 ---1 . 3 13 ' 10 8_
i

25 8 .6. 1

I 5-

1 6

7

1. 4'
3 8 '

2 )

i

2

1 4

AIL 6

46 7 7 4 4 2 20 15 2 18 4 4 2 - 11

3 33 33 33 .1.. 34

',Shan 5,000 28

0-9,999- 43

,000-14,,999 98

.000 95

ion:

de School *- 3

11/Vde. School 151

lege 132

ti

sessional

mere

rk(Salss

tiossn

er
'tor/
tee /Labor

red

ellaneouN

nevi *

CO `*

4 4 11 4 , ' 21 14 28a. 7 7

5 2 2 i: 2
.,-

2 10 o
'37' 5 7 t 2

'II 14 31 1 13 k 7 '20 11 14 1
ir'

1 6
..../

2 Z 1 2 11 12 I? 11 12 4 1- 3

.. \
D

I,
33 33/ 34/ '.'7

3 2. 2 14 10 11 29 6 1 7

3 2 \ 1 10 5 - 2 14 20 21 7 , 2 5

3_

55 :4,

, 25

48

43

28

/ 46 4
\'e

("0" 251 ,13

10

5

16

.,
,,,.

2 ,,..\ 9* 1 4 4 14 36 22 4 - -.. 5

1 .- .01 16 r,8 20 24 12 8 4
A

4.
4 6 2 14 1 ,8 21 21 8 6

.

5 14 5' 1-2..` 28 12 7 2 . 2

7
.

11 " 18 11 1 7 "' - 4i
2 4 13 11 9 29 , 13 4 2 7

,-.. 1 , 37 13 12

6 3 9 -. 24 12 ' 31 6

16 2

9

33

ti5r sA-
74 6 . I" -9." 1 7 1 f5 9 ' =. 27 '7 7c

a
" 0

- a El. 25 17 - . 25'
.... .

15,. ; .' 7 , -
.-

20 7 .7 si''',.." 13 7 33

11 I - ' a - -
, .

, ...a..9 9 18 9.

(86
.

1 \il 3 ".- '1 6
.:

11 8 ...
6... . 21' ., 12, \

4, 4

2.,

36 9 - 9,,
.12 4 - 6

. 287 2 't 6 1 - 12--
r ;

* arrulLdrlr, low n's :

1. 4 1

4
4,

326.7
,
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or

Sasple

(Vracterkrte

Male

Female
\

Residence:

Metropoilton

City /town

Fars

aio

18-24

25-34

/35-49

50-64

65 +_._!!",.../

Income:

Less than 5,000

5;000999

(.10,000-14 ,999

15,000 +/

Education:

\ Credo School *

\\Hlogh./Voc. School

\ College

Frofessionai

Managers

Clerks/Sales

traftssen

f Fellers

\
.

, Table '37
4

CH1NC REASON FOR C1100SIM' FLAN': TO LEARN - 5(A E SAMPLE'

v-

/
Porrnt of Subrum to n-

N fouvimirn,e Pi; E0 :1 Prostlir Co.t

138 37

154 54.,

.

58

Comf t I c Fait

25 5 r .7 10

20 \
I\

Other

6 5

16 ***

Operator /Service /Labor

;4 Retired

)
Miscellaneous .

Croup AtfillotIon:

Union

1

Dusinoss
0

Setiolce, .*

/ Arne
0,

Total Siusola

jun 14147IrtLe

3

150

130

50

57 14 5

5

A
2 .

20 40 5 10 13 2 ,x
48 21 2 . 5,.;<
65

.-

14
1 \:-. . \ 6

47 22 2 ..-------.-;------

67
,,.7...,,.......

'

-- 4_ ( ,
...

.

2

'37

22 7_--

_ ,

8

2'

33

5

45 28

33

48 18

.46 \\ 27

48

52

5 7-

e

33 -

6 9 .7 5 \
5 / / 5

6

33

"Oa" .20

52 25

45 19

53t 18

48 *f 15

50. 25

- .7'
4

4, 4 .

2

10

i

25

18/

29

13,

36

' 2

12

3 ,6* I - 9;o.

10Nss,

14 +,`



ay
s,

 to
 L

ia
rn

E
m

ye
r-

sp
on

so
on

-t
lie

-j
ob

 tr
U

ni
on

-s
po

ns
on

.-
th

e 
-j

o
W

oi
-k

-s

ed in
in

g
ed tr
ai

ni
ng

y 
"p

ro
gr

am
:. #

at
se

s 
at

 n
ea

re
st

"
le

"i
e

11
r\

in
g 

C
lis

se
s 

at
ne

ar
e 

t c
ol

le
ge

ba
y 

cl
as

se
s 

--
5 

-3
0

m
ile

s 
a 

ay

E
ve

ni
ng

 a
ta

is
e4

6-
5-

30
m

ile
s-

 a
w

ay

ek
en

d 
cl

as
se

s 
at

co
nv

en
ie

nt
p
l
a
c
e

/

i
v
 
o
r
 
°
V
l
a

c
o
u
r
s
e
s

w
na

t i
nv

.s
C

9
s.

:-
; b

ne
w

sp
.1

1,

-I
lid

ep
tn

de
nt

,
i-

ut
ly

'.!
itt

cu
nk

uI
ra

id
on

C
or

re
st

io
n.

le
ne

e 
st

ud
y-

Pr
iv

at
e 

ile
ss

on
s

A
2.

-
..

4

,
O

th
er

 w

U
nd

ec
i

'

no
ne

 o
f 

th
es

e

Su
b-

sa
m

pl
e 

ni
si

tf
.

T
al

if
e 

38

PR
E

FE
R

R
E

D
 W

A
Y

S 
T

O
 L

E
A

R
N

S

\
-

r

A
T

E
 S

Pe
rc

en
t o

f

L
E

D
ay

\T
ot

a]
'

Sa
ap

le
Se

x
.,R

es
id

en
ce

,1
(1

1.
 7

96
)

-

Pe
rc

en
t. 

M
 F

,M
e 

C
/T

 F
a

24
26

 2
2

-8
4

1
4

A
ge

 .G
ro

up
.

-1
c/

Iu
L

e 
el

1
2

.3
'4

5
1

3
4

-
,-

L
eV

e
H

;O
cc

up
at

io
C

. P
R

 M
C

 C
L

 C
R

 F
A

-0

-
f

af
t

E
F

B
. S

26
 2

3 
22

39
.2

8 
31

.2
.3

--
--

6
_

->
4

4
8

8
7

6
2

14
 1

6
9

32
1 

13
8 

,5
12

9 
1

11
 1

4 
66

 3
0'

 1
9

7
N

18
19

 1
8.

"

12
7 

17

20
20

,

'
6/

°r
;6

-
-

9
5 

13

5
4

5

13
13

 1
3 

.

16
'1

4 
18

'
5

. -
.5

' 4
'

6
5'

1

13
 2

1 
27

 3
1

12
 2

7

5
5

6
8

2

1
7
-
-
1
1
7
6
:
3
 
1

ka
,.

6
29

,2
2,

25
:3

5.
 9

8
6

25
30

 1
7 

16
.4

et
 1

435
 s

lic
 1

5

9
1 

11
 1

11
5 

11
23

 4
22

 1
3

12
-0

84
"1

"5
94

.-
 3

 3
2.

4

17
29

 2
5 

25
 1

6
2

4.
.1

6 
21

11
 1

2 
14

`1
7'

21
 1

6
7 

ai
2

0

18
 1

8 
26

.
23

 3
0.

26
 1

7
4

26
 2

3 
28

. 2
1

1
3

6'
11

4

16
 1

9.
'2

5%
14

14
6 

13
 4

1 
11

.
27

2 
16

,3
2

,3
3>

27
 3

2 
18

 1
9 

13
4 

11
2

19
 2

6 
32

 2
8 

17

6 
12

 1
5 

12
1 

14
 1

6,
,-

-1
8'

 1
1 

/3
,1

0 
12

 1
5 

3 
21

3'
13

 1
3

8 
13

7'
 2

0 
22

 2
4

6.
21

 2
5

3.
0%

8
24

 2
0

.3
0 

.1
8

6
19

 3
2 

19
 1

9 
19

9
9 

10
7

5
1

.
3

10
 8

11
11

 1
2 

10
7w

6

5
5.

, 4
2

6
6

6

16
 1

2
9

24
 1

6:
12

 1
2.

 5

, v 6
7

7
1

5 
ki

.
'

15
 4

 a
1`

1.
5.

2
7

..
:.

'
.

-
-

'
,

3
8 

11
9

5
8

13
1$

 1
4 

'8
 1

1 
12

04
' "

 '.
'

4
6 

"6
--

 6
 .1

9-
 7

;,.
4

2
3

15
1 

11
 2

4-
.-

27
.:1

.1
5 

'.4
.'

11
.8

 1
1 

8 
15

19
 .,

5 
18

.1
.9

21
25

,. 
4,

45
 1

8 
18

8
2.

'1
6

6
2

4
8

5,
 1

1;
 .

7
5'

 2
a

4
2

4
1

2'
 '2

-'
1.

,. 
2:

2
2

2 
.3

'
11

52
 2

0 
11

.

5.
47

 1
15

 2
4 

18
;4

4
/2

 -
 1

5
..

5 
3

2,
1,

'
5 

3 
3 

18

1.
,n

-1
6 

15
 la

20
. 2

4.
20

 1
2 

=
 6

.9
 1

16
5

6
5

5
3

22
 8

, 4
2

' 2
1.

3
1

1
' 1

1
2

2
3

1
4

1

22
.

.4
,

7 
12

 3
0 

52
45

 2
7 

17
4'

-
2

3
'3

- 
19

16
9

2
v 

ii'

23
25

 2
6

"'
21

,.2
5

6
6

6
.

7
6

.
_-

-,
SA

F1
-

-
si

tle
nc

e:
.

_
.

M
al

e
-

86
.

'M
e 

(M
et

iO
Y

-
2
3
3

r
e
m
a
l
e

-y
t1

0
, C

/T
 (

ci
ty

.
-,

 4
06

A
ge

:
Fa

 *
(F

a
.-

 1
42

1 
(1

8:
21

:)
 -

- 
10

1
In

co
m

e,
,

,
.

2
(2

5.
34

)
1-

 1
/1

0
1 

(.
-r

s'
s 

th
an

 $
5,

00
0)

 -
 1

12
3 

(3
5-

49
) 

=
 1

72
''

2 
($

 5
,0

00
7$

:9
,9

99
) 

--
-1

64
4,

..(
50

,r
,6

4)
: -

,
17

4
..A

 (
$1

c1
46

0;
:$

14
,9

§9
)

- 
T

27
'

IF
5 

(6
5

-)
 ..

-
1/

1
.
- 

4 
($

15
,0

00
l

)
22

3
r

E
du

ta
tio

n 
L

ev
el

:.
G

 (
0 

th
ro

ug
h 

8)
11

 (
9 

- 
12

 +
,li

oc
.)

.
C

(p
io

n:
 li

le
ge

-
So

m
e)

if
 f U

.(
 n

io
n-

em
be

r)
1 

(P
am

 A
ss

oc
ia

tiO
n)

B
uk

i e
ss

 A
ss

oc
.)

S
(.

er
vi

c
C

lu
b 

M
em

.)
N

. N
O

.1
,tt

O
al

 'n
e'

re
en

ts
tr

ea
te

r
10

0 
d

to
. m

ul
tip

le
-r

es
po

ns
es

1 
6

6 
,3

 1
0

8
6

8 
-3

8 
1 

-1
3

8
9

2
4'

 1
0

3
8

5

14
 1

3 
23

 3
1 17

 1
6

3
6 

3.
10

 1
7

4

1
-

6
2

35
15

 1
3 

10
 1

1
27

5
3

6
6
:
1
7

6

14
.

O
cc

up
at

A
 id

n:
24

PR
 (

Pr
of

.e
ss

io
na

l)
-

82
.4

51
M

G
 (

M
an

ag
er

)
4,

, -
64

- 
22

2
C

I.
 (

C
le

ri
ca

l S
kl

es
)

-
91

18
1

,
C

R
 (

C
ra

ft
sm

an
)
\

'1
:-

#1
11

(F
at

m
er

)
- 

41
8

-
1

-.
O

P 
(O

pe
ra

tiv
e/

L
ab

or
)

-
1.

1
R

E
 (

R
et

ir
ed

)
);

.
13

6
36

M
S 

(M
is

ce
lla

ne
ou

s)
-4

,§
 6

6'
- 

52
4

t'



t
41.

Sar.ple
Cluracterist

2 Table 39
,

sari= WANTIrD i011 CUOS SUttJECT STATE SAHIV

Crqtt Buhl 1c
Wanted?* Statesent School
(3 184) at \ Cert 1-

credit - perteqt of oubv.orple.n

Occupa-
' t tonal C animate

Other

Malmo

CC131.;

1\1

. 'metropolitan "

City/Town

Lse:

1804.

25-34'

35- 491'0

50-64

65+

Intone:
.Less than 5,000

5.000 -9,999

.10,000-14,999

15,01;0 +

iistat,ton:

Grade School

8igh/Voc. School

Octupsitko:4

Professional

,,24anagers

Cisftssan

-Farmer

dperator 4eivice/Labor

Mist Ilar,.ous -

Crolp A fL!!tion: .

Union .,,
l

Farm +
r

Cosine.is q 4.

Service .,

Hone
,,...

. .

87 66* 28

97 63 36

63 21 26

102Y'' R 69 27

12 32 68

47.

71
tap

50

15,

1

23,

33

65

55

3

87

94

45

, 14

'39

29

8

34

2

23

56

3.

12

109 ,

80 18

71 27

64 31

.33 61

33 67

78 18

79 21

66 30

59 39

100

58 39

72 24

80 16

59' 33

60 38

69 V.
28 68

74 24

25

74 23

76 73

33 63

80 20

32 18

SB 16

t

2i 3 16 7 12 ',16 I,14 - ,10.
`17 18 14 6 % 14% 1,3

,

/ 6 - /1.12

.1

25 ' ,11 $

18 10

17 25,

11 10

. 15

34 / 8

16 6 13

114 14

8

'1/ 11 13 6 *-1 23 is
-

16- : t u - .4.414 P. 6 , 17 18 i 10

34 '6 18 6, 2 12 8 14

13 26 ,' 20 7 7 7 7 / 13

* - 100

1

19 4 10 10 24 10 19 4

25 6 15 6 *, 12- . 15, 6 15 ..,

18 15 16 / 6 14 9 4 9 12

16 41- 16 7 11 18 11 10

33 433
.4 A

.13 '25 8

6 10 '5 , 5

11 11 9-

22...

10 3 21

id 10 21

13 25 25

29 4.20 ,14
.

35

'19

34

3 5 . 6

26 15' 14
. ,

14 31' /6

14 7 29 ' 7-
10 '28" rig

10 7

43 12' 12

3 . 9
,

6

10

50 - 50*

18 < , 4, 22,

20 18 16 L3' 94. f 4

33 33

8 8,
11 *711 11' 22 1)

20 LS 8 16 13 11

14,4

14

9,

L.

10

T. tat ti.tople

* undecided - 32

283 ''65" '12 . 49, 11

' *

+ untenable low n's

t

L5 14 14 10 10'



S
e
r
v
i
c
e
s
:

T
a
k
e
 
a
 
c
o
u
r
s
e

G
e
t
 
b
a
i
i
c
k
i
l
l
s

-
t

e
d
u
c
a
t
i
o
n

c
k
 
v
i
d
e
 
p
l
a
c
e
 
t
o
 
s
t
u
d
y

T
o
t
a
l

S
a
m
p
l
e

(
N
 
-
8
0
2
)

.
P
e
r
c
e
n
t

T
a
b
l
e
.
4
0

.

A
D
U
L
T
 
E
D
U
C
A
T
I
O
N

E
D
U
C
A
T
I
O
t
i
 
g
H
O
G
R
A
M
 
S
E
R
V
I
C
E
S
 
W
A
N
T
E
D
-
7
 
S
T
A
T
E
 
S
A
M
P
L
E

P
e
r
c
e
n
t
 
o
f
 
n
'
s
*

S
e
x

R
e
s
i
d
e
n
c
e

A
g
e
 
G
r
o
u
p

I
n
c
o
m
e

M
 
F
.

M
e
 
C
/
T
F
A

1
2

3
4

5
1
 
'
2
,
-
3

4

1
7
'
'

1
4
 
2
0

r
 
1
7
 
1
8
 
1
7

2
6
 
2
8
 
1
7
'
 
7

2
1
3
 
1
4

6
`

6
7

8
6
 
4

1
0
 
.
9

'
7
.
-

4

9
7
 
1
0

7
 
1
0

8
1
7
.
1
0
 
1
2
 
'
6

e
l

2
6

,
,
9

2
5

8

4
D
i
s
c
u
s
s
 
e
d
u
c
/
c
a
r
e
e
r
 
p
l
a
n
s
-

8
7
 
1
0

9
9

6
1
5
.
1
4
9
 
6
-
 
5

8
.

.

6
.

4
7

4
7

5
1
1
1
 
8

8
c
-
-
3
 
2
 
'
4
'
'
1
 
6

.

.
,
O
b
t
a
i
n
 
p
e
r
s
o
n
a
l

c
o
u
n
s
e
l
i
n
g

'

O
b
t
a
i
n
 
e
d
u
c
a
t
i
o
n
a
l

i
n
f
o
r
m
a
t
i
o
n

f
i IN

)

. O
b
t
a
i
n
 
c
r
e
d
i
t
 
f
o
r
 
p
r
e
v
i
o
u
s

i
n
f
o
r
m
a
l
 
l
e
a
r
n
i
n
g

T
e
s
t
i
n
g
 
f
o
r
 
a
d
v
a
n
c
e
d

s
t
a
n
d
i
n
g

'
T
e
s
t
i
n
g
 
o
f
 
s
u
b
j
e
c
t
 
s
k
i
l
l
s

A
s
s
e
s
s
m
e
n
t
 
f
o
r
 
p
e
r
s
o
n
a
/

g
r
o
w
t
h

E
s
t
a
b
l
i
s
h
 
f
i
l
e
-
a
n
d
 
i
s
s
n
e

t
r
a
n
s
c
r
i
p
t
s

-

N
o
t
 
i
n
t
e
r
e
s
t
e
d
,
i
n
 
s
e
r
v
i
c
e
s
.

" S
u
b
-
s
a
m
p
l
e
 
n
'
s

1
2

1
1
 
1
3
,

1
2
 
1
4

9
'

2
1
 
2
0

9
 
1
0

3
9
 
,
7

1
4

1
2
 
1
6

7
 
5 1
5
,

8

-
7
.
%

1
6
 
1
6
,
 
6

2
2
 
2
1
 
1
8
 
1
3

1
.

1
0
 
1
3

9
8

5
1
6
 
1
3
.
9
 
4

-
6

7

1
6
 
1
5
'
 
1
2

2
6
 
1
7
 
2
1
 
1
3

-
8
 
1
2

1
2

9
 
1
5

1
3
 
1
2
 
1
3

1
9
3
5
,
4
6
 
1
1

2
,

8
 
1
0

1
0

9
 
1
1

9
 
1
2

:
6

1
7
 
1
4
 
1
5

6
 
1
0

5
0

5
4
'
W
.
.
 
5
0
 
4
9
,
5
1
 
k
.
,
2
6
 
2
7
 
3
3
.
6
2
 
9
0

7
4
 
5
7

%
.
`

.
'
 
S
e
x
:

.
.
.
.

R
e
s
i
d
e
n
c
e
:

`
E
d
u
c
a
t
i
o
n
 
L
e
v
e
l
:

M
a
l
e

-
-
'
3
8
6

M
e
 
(
M
e
t
r
o
)
'

,
-
 
2
3
3

G
 
(
O
t
h
r
o
u
g
h
 
8
)

F
e
m
a
l
e

-
 
4
1
0

C
/
T
 
(
C
i
t
y
/
T
o
w
n
)

-
 
4
0
6

'
H
 
(
9
 
1
.
 
1
2
 
+
 
V
o
c
.
)

A
g
e
:

,

F
a
-
(
F
a
r
m
)

-
 
1
4
3

.
0
 
,
(
C
o
l
l
e
g
e
 
-
 
S
o
m
e
)

'
1
 
(
1
8
-
2
4
)
 
-
 
1
0

I
n
c
o
m
e
:

'
-
 
'
A
f
f
i
l
i
a
t
i
o
n
:

2
 
(
2
5
-
3
4
)
 
-
-
1
8
0
 
'

1
 
(
l
e
s
s
 
t
h
a
n
 
$
5
,
0
0
0
)
'
-
 
1
1
2

-
U
 
(
U
n
i
o
t
r
E
e
m
h

3
 
(
3
5
-
4
9
)
 
-
 
1
7
2

'

2
 
(
$
 
5
,
0
0
0
-
$
 
9
,
9
9
9
)

-
:
1
6
4

F
 
(
N
n
:
m
.
A
s
s
o
c
i
a
t
i
4
h
)

4
 
(
5
0
-
6
4
)
 
-
 
1
7
4
,

3
 
(
$
1
0
,
0
0
0
4
1
4
,
9
9
9
)

-
 
2
2
7

p
 
(
B
u
s
i
n
e
s
s
 
A
s
s
o
c
.
)

.
,

-
5
(
6
5
 
+
 
)
 
-
 
1
7
1

4
 
0
1
5
,
0
0
0
-
1
-

) 
,.,

-
 
2
2
3

S,
(
S
e
r
v
i
c
e
 
C
l
u
t
M
e
m
)

.
t

'

.
-
 
N
N
o
n
e

.

1
.

*
T
o
t
a
l
 
P
e
r
c
e
n
t
s
.
g
r
e
i
f
e
r
 
t
h
a
n
 
1
0
0
 
d
u
e
 
t
o
 
m
u
l
t
i
p
l
e

r
e
s
p
o
n
s
e
f
s
.

E
d
u
c
.

L
e
v
e
l

G
H

C

a.

O
c
c
u
p
a
t
i
o
n
 
G
r
o
u
p

A
f
f
i
l
i
a
t
i
o
n

P
R
'
M
G
 
C
L
 
C
R
 
F
A
 
O
P
 
R
E
 
M
S

F
B

S
N
.

1
9

2
3

2
 
1
5
 
3
1

3
6
 
2
3
 
2
8
 
1
4
 
1
8
,
1
4

2
 
1
9
'

1
8

3
3
 
3
2
 
1
1
 
1
8

'
7

5
:
2

8
6

2
8

3
 
1
0

5
 
1
0

3
9

,
8

-
-

6

8
1
2

2
0
 
1
3

1
6

5
 
1
2
 
1
0
 
'
7

7
2
 
1
6

1
0
1
0
 
1
9

6
8

1
1

9
1

8
 
1
4
1

1
7
 
1
1
 
1
1

7
7
,
8
 
-
 
1
5

1
1
1
0
 
1
3

6
,
 
.
8
,

.
8

'
5

1
7
 
a
k
7
:

9
3

8
.
5
 
8
-
 
9

8
'

3
"
 
3

3
 
\
5

.

,

1
9

1
2

1
 
1
1
 
2
1

1
1
'
1
6
 
1
6
-
1
4
=
1
0
-
1
0

6
 
1
2

9
1
6
 
1
3
 
1
7
 
1
3
\

1
8

1
7

1
 
1
4
 
2
2

.
2
6
 
2
0
 
2
3

1
5

3
 
1
3

1
9

.
1
6
"
 
1
6

8
 
1
3

A
m

er
't

9
9

-
'
8
 
1
3

1
7

5
 
1
5

7
7

7
1

7
7

2
2

1
5
 
.

2
 
1
6
 
1
9

2
5
 
1
7
 
1
4
 
2
0
 
1
4
:
1
3

4
 
2
1
 
'

2
1

6
'
1
9
 
1
1
 
1
3

1
5

1
3

'

3
 
1
2
 
1
7

1
7
 
1
9
 
1
7

8
 
1
3
 
1
3

4
 
1
2

1
5

1
6
;
1
0
'
1
7
 
1
1

1
2

1
3

2
8
 
1
8

2
6
 
1
0
 
1
9

9
5
.

9
,

1
 
1
2

4

0
3
 
1
9

6
4

a
3
8

3
8

9
0
 
4
7
 
3
3

2
1
 
4
0
 
3
7
 
4
7
 
-
4
8
 
4
8
 
8
4
 
5
3

4
3
5
2
 
2
9
 
'
5
6
 
5
3

.
O
c
c
u
p
A
t
i
o
n
:

-
 
1
2
4

P
R
 
(
P
r
o
f
e
s
s
i
o
n
a
l
)

4
5
1

M
G
,
(
N
a
n
a
g
e
r
)

-
 
2
2
2

C
L
 
(
C
l
e
r
i
c
a
l
 
S
a
l
e
s
)

(
7
.
.
.
c
_

C
R
 
(
C
r
a
f
t
s
m
a
n
)

-
3
1

O
P
!
"
(
O
p
e
r
a
t
i
v
e
/
L
a
b
o
r
)

3
1

R
E
 
(
R
e
t
i
r
e
d
)

-
'
 
3
6

M
S
 
(
M
i
s
c
e
l
l
a
n
e
o
u
s
)

-
 
5
2
4
-

-
8
2

-
6
4

-
 
1
1
1
 
:

-
 
1
1
8

-
 
1
3
0

-
 
1
3
6

-
6
6



a

I:

N
C
h
i
l
d
 
c
a
r
e
 
p
r
o
b
.
/

w
p
r
e
v
e
n
t
 
a
t
t
,

/
 
r
-
-

D
o
n
'
r
 
k
n
o
w
 
h
e
s
i
o
r

*
*
.

w
h
e
r
e
 
t
o
 
g
e
i
 
e
n
r
o
l
l
e
d

D
o
n
'
t
 
t
h
i
n
k
 
i
n
s
t
r
u
c
t
o
r
s

W
i
l
l
 
u
n
d
e
r
s
t
a
n
d

N
o
 
r
e
a
s
o
n
 
f
o
r
 
f
u
r
t
h
e
r
'

l
e
a
r
n
i
k
g

L
a
c
k
 
e
n
e
r
g
y
 
o
T

s
t
a
m
i
n
a
.

.
1

N
o
t
 
s
u
r
e
 
c
a
t
}
 
d
o
 
t
h
i

w
o
r
k
 
_

' '

1
'

T
o
w
 
o
l
d
 
t
o
 
g
o
 
b
a
c
k
 
t
o

s
c
h
o
o
l

I

R
e
a
s
o
n
s
:

-
C
o
s
t
 
(
d
i
r
e
c
t
 
a
n
d

i
n
d
i
r
e
c
t
)

.
,

N
o
,
c
o
l
l
e
g
e
 
n
e
a
r
 
w
i
t
h

c
o
u
r
s
e
 
w
a
n
t
e
d

"

7

A
v
a
i
l
a
b
l
e
 
c
o
u
t
s
e
a
:
n
o
t

u
s
e
f
u
l

-
'
C
o
u
r
s
e
s
 
e
i
a
i
l
a
b
l
e
.
n
o
t

i
n
t
e
r
e
s
t
i
n
g

C
o
u
r
i
e
s
 
W
i
h
t
e
d
 
n
o
t

a
v
a
i
l
.
 
w
h
i
p
 
I
 
c
a
n
 
t
a
k
e

H
o
m
e
 
r
e
s
p
q
n
4
b
i
l
i
t
i
e
s

.
 
p
r
e
V
i
n
t
 
a
r
t
.

'
'

J
o
b
 
r
e
s
p
o
n
d
i
b
4
i
i
t
i
e
s

p
r
e
v
e
n
t
 
a
t
t

T
r
a
n
s
p
o
r
t
a
t
i
o
n

.

e
r
O
b
l
e
m
s
 
p
r
e
v
e
n
t
 
a
t
t
.

.
.

N
o
t
 
i
n
t
e
r
e
s
t
e
d
 
i
n
 
m
o
r
e

s
c
h
o
o
l
i
n
g
'

O
t
h
e
r
 
r
e
a
s
o
n
s

T
ab

le
 4

1
R
E
A
S
O
N
S

P
R
E
V
E
N
I
I
N
1

E
N
R
O
L
L
M
E
N
T
 
-
 
S
T
A
T
E

,r

P
e
r
c
e
n
t
 
o
f
 
s
u
b
-
s
a
m
p
l
e
 
n
 
s
,
*

T
o
t
a
l

S
a
m
p
l
e

S
e
x

R
e
s
i
d
e
n
c
e

A
g
e
 
G
r
o
u
p

(
N
*
8
0
3
)

P
e
r
c
e
n
t
.
 
M
 
F

M
e
 
C
t
r
F
a

1
2

3
4

'

J
.

'

1
8

5
0
 
4
7
'
3
0
 
1
7

5
12
9
/
'

2
4

3
4

3
6
 
2
9

1
0

2

'1
0 9

8
 
1
0

/
5

2
3

'
2
4

2
1

3
1

s
 
3
7

2
6

3
5

1

4.

7
 
1
3

2
3

1
3

1

1
-

1 
-

1
1

9
8

1
3

9
8

11
9
.
9

9
-

1
0

8
 
-

7
 
1
0

6
4

5
5

7
8

8 .

4
:
'
 
1
3

3
3

2
0
 
2
3

19
2
4
 
1
 
1
5
 
2
1

2
9

6
6

1
0
 
1
0

'
4

5

2
4
 
2
4

3
3
 
1
0

4
4

I
n
c
o
m
e

E
d
u
c
.

L
e
v
e
l

L
e
v
e
l

5
1

2
3
4
 
G
H
C

O
c
c
u
p
a
t
i
o
n
C
r
o
u
p
.

P
R
 
M
G
 
C
L
 
C
R
 
P
A
 
O
P
 
R
E
 
M
S

9
2
5
 
3
6
 
3
8
 
2
0

9
 
3
4
-
3
0
 
3
5
 
1
9
 
3
7
 
3
5
 
1
8
 
3
9
 
1
3
4
1

1
2

1
9
 
1
6
_
 
7

7
2
0
'
 
4

7
1
4
 
1
3
 
1
1

6
3

5

4
 
1
4
 
1
2

1
7
 
1
8
 
2
6
 
1
1
 
1
1

8
 
1
0
 
1
1

1
8
 
1
6
 
1
6
 
1
4
 
1
0

6
6

7
6
"
 
5

2
3

5
7

4
2
 
`
4
%
9

9
1
3
 
1
4

9
5

2
4

7
 
1
0
-
1
0
.
:
"
2
.
 
8
 
1
3

3
1

3
3
 
3
9
 
3
2
 
1
0
 
-
8
'
 
1
5
 
1
7
 
2
7
 
3
0

9
 
2
6
 
2
8

2
0

2
5
 
2
7
 
2
5
,
1
5

3
8
 
1
7
 
1
7
 
2
8

9
 
1
9
 
2
3
 
2
7
 
2
3
 
3
4

A
. 3

4
,
9

6
5

1
1

7
6

4

A
f
f
i
l
l
o
t
i
o
n

M
E
N

.
3
5
 
2
0
 
.
4
4
 
2
5
 
2
5

,

1
2
 
1
0

4
2

6
8
 
1
7
 
1
6

8
9

1
2

0
5

8'
20

 1
.6

1
9

8

1
0

6
4

5
6

5
4

1
3
 
1
0

6
 
1
4

1
7
 
1
4
 
1
0

7
7

6
2

4
9
 
2
4

3
4
 
3
1
 
2
7
 
2
3
 
3
3
 
1
9
 
1
0
 
1
9

2
2
 
2
0
 
3
4
 
2
1
,
-
*

1
7
'
 
-
2
7
'
2
3

3
6

2
5
 
2
0
 
2
5
 
2
2
 
1
6

-
.

8
2
0
 
2
7

5
 
.
2

-
6

1
2

2
"

3
"
%
e
.
 
2

3

-
-

1
1 

- 
1

.1

3
6

6
j
1
1

5
3

8
3

4
5

9
3

-

7
 
1
8

9
-
 
1
1
 
1
5
 
2
2

8
 
1
6
 
1
3

i
 
3
1

-
 
1
9
1
3
 
3

2
2

2
2
 
2
1
-
 
2
I
 
5
1
3
1
T

1
4
-

/
1

-
-
 
1

3
1

8
8
 
1
.
7
 
1
0

7
 
1
6
1
1
 
1
1

8
9

6
6
 
1
1
 
1
8
 
1
5
 
1
1

7

4
v

3
3

6
 
1
3
 
1
6

1
7
 
1
0

5
9

1
4
 
1
0
 
'
8

-
7

6
9
'
1
2

9
.
 
7

2
6
 
1
3
'
 
9

3
1
6
 
1
5

.
6

7
 
1
1
2
2
 
9

1
 
'

3
4

2
1

6
4
 
,

2
2

5
 
4
 
5

8
4

6
4

3
 
;
-
.
 
3

3

1
7

1
1
 
1
2
 
1
2
 
5
9

4
4
 
3
4
 
1
3
 
1
5

5
7
 
1
9
 
1
0

5
 
1
3
 
1
0
 
1
7
 
2
3
 
1
6
 
5
2
 
3
4

1
6
 
4
7
 
1
3
 
2
5
 
2
5

3
1

I
7
 
1
5
 
2
0
-
4
3
 
5
3

4
3
 
3
3
.
2
9
 
2
i
7
-
5
6
 
3
0
 
1
8
 
I
2
 
2
8
 
3
1
 
2
9

2
9
 
4
9
 
2
8
 
3
6
.
0
1
9
 
3
1
'
3
3

4
5

1
,

3
2

3
3

4
1
 
4
1

2
2

6
 
1
0

6
 
.
1

3
2
2
 
6

3
1
3

3
8

34

,
.

*
S
u
b
-
s
a
m
p
l
e

I
-
R
e
s
i
d
e
n
c
e
:

M
e
 
(
M
e
t
r
o
)

"

-
 
2
3
3
1

S
e
x
:
.

M
a
l
e

=
 
3

Fe
m

al
e.

-
.
4
1
0

C
/
7
 
(
C
i
t
y
/
T
o
w
n
)

4
0
6

l
A
g
e
t

l
a
 
(
F
a
r
m
)

1
4
2

1
,
(
1
8
-
2
4
)

-
 
1
0
1
.
,

I
n
c
o
m
e
:
*

2
r
(
2
5
-
3
4
)

-
 
1
8
0

1
 
(
l
e
s
s
 
t
h
a
n
.
$
5
,
0
0
0
)
 
=
 
1
1
2

'

.
3
 
(
3
5
-
4
9
)
-
 
1
7
2

2
 
0
 
5
,
0
0
0
-
$
 
9
.
9
9
9
)

-
 
1
6
4

4
 
(
5
0
6
4
7

-
 
1
7
4
'

.
3
 
(
$
1
0
0
6
0
0
-
$
1
4
.
9
9
9
)
.

-
'
2
2
7

5
J
(
6
5
.
+
)

-
 
1
7
1

4
 
(
$
1
5
.
O
6
0
 
+
)

2
2
3

C
.;

E
d
u
e
e
t
i
o
n
.
L
e
y
e
l
:

O
c
c
u
p
a
t
i
o
n
:

G
'
4
0
,
t
h
r
o
u
g
h
.
8
)
.

-
 
1
2
4

P
R
 
(
P
r
o
f
e
s
s
i
o
n
a
l
)

-
8
2

H
'
(
9
 
-
 
1
2
 
+

4
5
1

M
G
 
(
M
a
n
a
g
e
r
)

.
-
.

6
4

C
,
(
C
o
l
l
e
g
e
 
-

-
 
2
2
2

C
L
 
(
C
l
e
r
i
c
a
l
 
S
a
l
e
s
)

-
 
9
1

A
f
f
i
l
i
a
t
i
o
n
:

C
R
 
(
C
r
a
f
t
s
m
a
n
)

-
 
4
1
1

U
 
(
U
n
i
o
n
 
M
e
m
b
e
r
)

-
 
1
8
1

P
A
 
(
F
a
r
m
e
r
)

-
11

8
7
'
 
(
F
a
r
m
 
A
s
s
o
c
i
a
t
i
o
n
)

-
3
1

O
P
,
(
O
p
e
r
a
t
i
v
i
e
/
L
a
b
o
r
)
 
-
 
1
3
0

1
 
(
B
u
l
i
n
e
s
i
 
A
s
s
o
c
.
)

3
1

-
s
 
(
S
e
r
v
i
c
e
 
C
l
u
b
 
M
e
n
4
 
'
=
 
3
6

R
E
 
(
R
e
t
i
r
e
d
)

-
'
1
3
6

I
f
s
 
(
M
i
s
c
e
l
l
a
n
e
o
u
i
)

-
6
6

.
'

N
 
N
o
n
e

-
 
5
2
4



1

/ fable
iymKUpiovx$orAmcsr$7.$ IOWA'S

A1E4 SMOOLS TISCAVEAR 197i*
-

4

0

..,

..,

',

4

AREA
SCHOOL

CAREER ,

SUTPLEMENTAET
CEKERAL'AND GOUT
EDUC. - ACADEMIC

,

GENERAL AND cm
E;7.-CULTURALARECIEATIOH ,

COLLEGE
F MALLET.

...- i_

21

III

IV

V

VI

VII.

/6,

'x

XI

XII

.211I

IL?

.1V

larr

TOTAL
.

,..

/

r

c.

/

, ,''

13,475

13,991

6,730

4,668

,187132
1

10,072

7,251

,

7 , 00 0

i1,090

I

13,062

1i

4,181

6,607

6,963

5,896

5,458

- . .

241,132

,

.

,"
6,205

6,205

757
\ a

7;62,

.3 050

9;320 .-.

I

2;034

.56

409

,857

3799$

1 2,284

6,747

$21
.

--.

76,751

..

;

$2.:26::

2,612

1,119

3,128

8,593

2,418

5,524

7,57$

8,392

8,945

2,724

2,067:

436

1,549

66;495

,

*

tz

569

392

11$

E

4

387

253

".315

".1,465

fI
. -I-

fterollments reprtsent head counts, not
unduplicated registrations

Adult itasic Education,
High School Completion,

Drinking Drivets, Apprenticeship
Trograee;and

certain other special
program* are not included.

332

323

ti



4. -

-

0

Table 43

INIOLLMINTS Iti MITER SOIlLtHRITAZIr

ZDOCATIOS4N IOWA yunic SC8001 DISTRICTS

FISI±. YEAR 1?75.

SECO:MKT SCHOOLS /MALLS _kS' MALLS inrAt.

CLUTON

=SOIL SLUMS'

cDAVENPORTDAVENPORT ..

MS MINES ---
LE MARS,

OTHERS

. TOTALS

. r

378 it \ 102
...

480 ,,
240 461 701

699 205 904,
1,107 223 1,330

.59 0 59

13;486 2,157 16,443

15,969 .3,948 19,917

8

.Tab1e 44

Totuulino OF IOWA'S

16MULTICOUNIY PROGRAM PLANNING AREAS/

POPULATION. AREA POPULATION .'

68,774 IX 236,617

153.863
s X 330,134

105,097 XI 502,235

190,062
1A1 . 92,165

123,672 XIII 188,198-.
#

102,274 XIV 61,857:

250,354 XV
10

'153,825

130,218, XVI 1186774

TOTAL

4 1974 Census Bureau estimate.
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o. $ 4 le 45

-ESTIMATED Rumans-or ADULTS ENROLLED IN NON - TRADITIONAL EDUCAYTONAL PROGRAMS J4-75 - (15-76)

TYPE OF PROGRAM TYPE OF INSTITUT/ON. TOTAL ENROLLHENT I g

2 YR PUS 4 YR PUB PRIVATE- PROP

CA/2ER SUPPWIENTARY / . 104,100

/ (126,275)

- (""),'
GENERAL AND CONTINUING EDUdATIOt 120,200* 0

' (234;900)
700 4 120,-900 (.51)3

*(.24)

.1

.

.

E PARALLEL

%

4:::(;), -3,400 3,000 0 5,600 (.6zir
'7 ..-' . _ ,.... ,

TOTi
t

226,500 3,525 4,800 0 231,825
(PERCENT) t, 1"1"" (.965) (.015) (.020)

(255,475)

*Of this number appioxisately 57;000(61.300) are enrolled in cultural,or recreational types of programs,

125 1,104- : 0 .105,325 ,(.45)
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Recommendations

Alrpostseconaary instiutitns, agencies, and organizations
.should develop active planning and deVise appropriate polio'
to confront the challenge of lifelong learning -for all I

Institutions at d agencieS, either singly o k
equality of opportunity alreality f I. a residen

%-
New designed to meet-specific, identified learning .,":
needs of nontraditional learners should be developed by therrnost
appropriate educational institutions and systeMs, in Aeration
with other sy:stemslnd institutions.

All lowai-esidents should have the full range of adult supporting
. services, inclyding sources of financial aid, conveniently

available to facilltate entry Or reentry into appropriate post-
`secondOyeducation. -%1-

.

Meeting the edUc'ational needs-of the nontraditional-learner'
oUld be a cooperative effort by all relev,ant institutions and

organizations and should,be coordinated statewide.

Steps should be taken to expand, articulate, and routinize the
collection of data,relevant to effective planning for lifelong
learning. /
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